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The art or profession of teaching.

The Center of Pedagogy, which is responsible for overseeing
teacher education at MSU, enjoys the distinction of being the firs
agency in the country to focus its resources on the direction ang
coordination of the renewal of teacheeducation both in the
university and in the public schools. Although many may think of
the Center as simply a place located on campus run by university
faculty and staff, it is in fact more adhcompassing. The Center is
comprised of the three groups thaave the most critical impact on
teacher education: the College of Education and Human Services,
the other colleges at MSU, and our partner school districts.
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About This Handbook

The goal of the Teacher Edation Program at Montclair State University
is to help students develop into outstanding future educators and to
provide growth and renewal opportunities for current educators. In

order to maximize the benefits of the program, it is critical for everyone
who plays a role in teacher education at Montclair State University to
have aclearunderstaRA Yy 3 2 F (G KS LIND@MhHitEQa a
policies, and procedures. The pages that follow will provide you with an
introduction and overview to the Teacherdtication Program as well as
more detailed information to refer to throughout your experience as a
student or teacher educator at Montclair State University. We encourage
you also to visit the Center of Pedagogy Blackboard community and
Center of Pedagogy @b site for upto-date information that may reflect
changes/additions that occur after the annual printing of this Handbook.
Giventhese changes/additions we recommend that you obtain a revised
Teacher Education Program Handbook each academic year to ernsat
you have accurate, thorough information at your disposal.

The Center of Pedagogy Mission Statement

The mission of the Center of Pedagogy is the continuing development
2T SRdzOF 02NBA 6K2 LINRPY20S aGdzRSYy
develop their competence to participate actively and productively in
deY2 ONI A O O2YYdzyAuASad ¢KS /Sydas
and moral responsibilities in the enculturation of students into our
emerging political and social democracy.

The Center provides a vehicle for collaboration in an environment where
all members can participate as equals. The Center facilitates the ongoing
simultaneous renewal of the education of educators and the educational
programs of the University and the public schools. The Center encouragg
a wide range of scholarship, especially thetelarship of pedagogy and

its application. The Center is characterized by shared governance and
open communication involving all interested parties.
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INTRODUCTIONO THE TEACHER EDUCATION PROGRAM
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Is coordinated by the Center of Pedagogy. Dedicated to the art and science of teaching and learning, the
Center of Pedagogy enjoys the distinction of being the first such agency in the country to focus its resources
on the direction and coordination of the various aspects of the renewal of teacher education both in the
university and in the public schools. Although the Center includes a staff and units on campus, the Center is
actually comprised of three groups: the College of Edlanand Human Services, the other colleges at the
University, and our partner school districts.

Is unigue and dynamic. Its sequence of professional courses and field experiences emphasizes teaching for
critical thinking and culturally responsive teachifite field experiences emphasize the simultaneous renewal
of teacher education and schools through collaboration between the university and a network of partner
school districts. These select districts are active participants in the Montclair State sityiwégtwork for
Educational Renewal (MSUNER) and they represent communities near Montclair State that share our vision
and mission. The MSUNER, in turn, is one of twelve original settings selected from across the nation to be a
member of the National Netark for Educational Renewal (NNER), based at the University of Washington.

Is considered a national model for other colleges and universities and has continuously been accredited by thg¢
National Council for the Accreditation of Teacher Education (NGXE)1954In 2007, the George Lucas
Educational Foundation named Montclair State as one of thddading teacher education programs in the

nation. In 2005 and again in 2009, the Program was named the recipient of the Richard W. Clark Award for
Exemplay Partner School Workn 2009, the College was awarded a $6.3 millionywar grant, one of the

largest in University history, from the U.S. Department of Education to establish the NBieatklair Urban

Teacler Residency Program to prepare teachersniathematics, science, or dual certification in elementary

and special educatiorin 2010, he Teacher Education Program received the Wisniewski Award for Teacher

9RdzOF GA2Y FNRBY (GKS {20ASd& F2NJ t NRTSAa stdbdtiins ® he 9 RdzQ |
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programs in secondary teacher education and elementary teacher education were ranked 14 and 17
respectively inthe US.Newg&k 2 2NI R wSLE2 NI NIylAy3da 2F ! YSNAOI Q

Reflects a balance of a liberal education and professional preparation. The program combines general
education, subject matter specialization, and professional training. The professional contaitgesses four
broad areas: 1) student development and learning, 2) the classroom and the school, 3) the curriculum, and
4) effective teaching skills.

Provides a sequence of professional courses and field experiences leading to teacher certifitationts
engage in these experiences while majoring in a particular diettiscipline When all requirements have been
met, the graduate is recommended for certification to teach in all New Jersey public schools and is legally
qualified to teach in othemember states of the Interstate Certification Compact (See Resource K, page 70).

Has a spirit and intent that is perhaps best embodiedhie Portrait of a Teachewhich appears on pages®3

The Teacher Education Program Mission
The mission of teackr education at Montclair State Universityderived from the moral imperative®f education,
is to prepare teachers who:

m mp [mp
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Provide access to knowledge for all children and youth.
Forge a caring and effective connection betwetremselvesand their students.

Foster in the young the skills, dispositions, and knowledge necessary for effective participation in a social
and political democracy.

Exercise responsible stewardship of our schaols
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What's New in Teacher Education at MSU?

/ KIy3aS Aa 32 askontusing and Band $olkéepy'track of! Here is a highlight list of recent and upcomin
changes in the Teacher Education Program at Montclair State University.
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As of fall 2009, all student teachers begin student teaching on the first day of Univeaisgg<l

As offall 2009, any student who does not continue directly from the Fieldwork/Clinical | semester to the
Student Teaching/Clinical Il semester anyreasonmust complete a Student Teaching Postponement form,
available in all Center of Pedagodfiaes and on the CoP Bb siféthe student must also complete a né&ield
Experiences Applicatidoy the appropriate deadline (October 1 for spring student teaching, March 1 for fall
student teaching.)

Beginning in fall 2010, the state Physiology and éhgirequirement required for all certification areas must be
completed by taking an appropriate course or by taking a Univeasityinistered tes{the Health and Hygiene
Exam) The state no longer oversees the test option. See Resource G on page é@ilsr d

Beginning in fall 2010, students who submEiald Experiences Applicatiand then postpone Fieldwork or
Clinical | for any reason must submit a neéield Experiences Applicatiby the appropriate subsequent
deadlineg the application is onlyalid for the following semester.

Beginning in fall 2010, students in Clinical 48 @hd K5 student teachers) are required to be in their school
placements fultime 5 days a week (same start and end time as cooperating teachers).

Beginning in fall 201, undergraduate 8 and K5 certification students will take an additional math course as
part of the Professional Sequence.

Beginning in fall 2010, READ 400 will be a Clingzalrequisite for undergraduate studentse., it may not be
taken in thesame semester as Clinical I.

Beginning in fall 201@he majors inthe Department ofFamily and Child Studidsr students admitted to the
Teacher Education Program &3 and K5 certificationwill be called=amilies, Children and School Setting3
Concentratiorand Families, Children and School Settings:®oncentratiomespectively.

Beginningn fall 2010, Praxis scores will be valid only if taken within 5 years of the date of program completi
Sudents who have taken the Praxis over 5 yearsnto program completion must retake the test(s).

Effective October 12, 2010, the Elementary Education: Content Knowledge test required fbrcalitfication
candidates will be offered by ETS in comptliased format (in addition to papdyased fornat). See the Praxis
section of the CoP Blackboard community for detafleut this new option

Effective October 15, 2010, the Praxis Il tests for Spanish and French will be offered by ETS in-tasedter
format only.Students in thes@rograns who havenot yet taken the Praxis should consult with their advisors
for importantadditionaldetails about this chang&hose who have recently taken the pagEsed test do not
need to retake the Praxis.

Important Changes fofall 2011and Beyond

c
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In fall 2011the undergraduate programs in®H / 2y G Sy 4 ! NS 0S®3dx 9y IAf A2
with Disabilities will be available to students ready to apply to the Teacher Education Pr&gammpage 69 for
details.

In fall 2011, students seekingkEementary certification will be able tmajor in Philosophy or Religie
Studieg(other majors already available are noted on page 14).

Beginning in fall 2011, student teachers will need to complete the Physiology and Hygiene requirement bef
being permited to student teach (e.g., fall 2011 student teachers will need to have this requirement complet
by the student teaching audit deadline of August 2811).See Resource G on page 66 for details.




THE PORTRAIT OF A TEACHER

Sharing a Common Vision of Pedagogy

Central b accomplishing the mission of the Center of Pedagogy is the development of
teachers who combine instructional expertise with social awarendgss.Portrait of a
Teachereflects the commitment of the Teacher Education Progiein T I O dzt, G &
as wellas the members of the Montclair State University Network for Educational
Renewal, to the preparation of skillful and humane teachers. The creation and
implementation ofThePortraitis coordinated by the Agenda for Education in a
Democracy, a unit of thegdter of Pedagogy described below and on page 11.

The Portraiof a Teachewas the basis for the development of the MSU Standards,
which articulate the learning outcomesncluding knowledge, skills, and

dispositions we expect candidates to demonstrategiciency by the time they
complete the MSU Teacher Education Program. These Standards guide the design,
implementation, and evaluation of curriculum and field experiences for candidates as
well as the assessment of candidates throughout the program Stéwedards can be
found in Resource D (p. 60).

Agenda for Education in a Democracy

The office of the Agenda for Education in a Democracy is responsible for maintaining
the focus and vitality of the shared vision that bonds the faculty in educatiorgrtise

and sciences, and the public schools as they undertake their common work. The visio
that drives the work has evolved from a nhumber of sources, including the work of the
Goodlad Instituteand the National Network for Educational Renewal, founded hy Jo
Goodlad. A central purpose of tli&odlad Institutethe Center for Educational

Renewal and the hundreds of participants at the various settings of the National
Network for Educational Renewal is to restore the links between education and
democracy andio ground the work of the public schools in the moral and political
ideals of democratic life. That is why this restorative work is called the Agenda for
Education in a Democracy. The overarching purpose of the endeavor is to strengthen
the voice of demoacy in the ongoing discussion of the purpose and future of public
education in the United States.

n
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The Portrait of a Teacher

The Montclair State University community is committed to the continuing development of teachers
who exemplify the dispositins, knowledge, and skills reflected in this portrait. They:

Have expert knowledge of the disciplines they will teach and can use various strategies, including m
and technology, for creating learning experiences that make the subject matter ddeemsd meaningful
to all students.

Understand how children and adolescents learn and develop in a variety of school, family and comn
O2yGSEG&AS YR Oly LINBZGARS fSINYyAy3a 2L NI dzy A
personaldevelopment.

Understand the practice of culturally responsive teaching. They understand that children bring varie
talents, strengths, and perspectives to learnihgve skills for learning about the diverse students they
teach; and use knowledge ofustents and their lives to design and carry out instruction that builds on
a0dz2RSyiaQ AYRAGARdzZEf FyR OdzZ GdzNF f aiNBy3aiKao

Plan instruction based upon knowledge of subject matter, students, families, communities, and curri
goals and standards; and takjiinto account issues of class, gender, race, ethnicity, language, sexual
orientation, age, and special needs in designing instruction.

Understand critical thinking and problem solving, and create learning experiences that promote the
developmentof izZRSy 64 Q ONRGAOIf GKAY1Ay3 IyR LINRoOESY

Understand principles of democracy and plan and carry out instruction that promotes democratic va
and communication in the classroom.

Understand and use multiple forms of assment to promote the intellectual, social, and physical
development of learners and to inform instruction.

Create a community in the classroom that is nurturing, caring, safe, and conducive to learning.

Are reflective practitioners who continualilyquire into the nature of teaching and learning, reflect on
their own learning and professional practice, evaluate the effects of their choices and actions on oth
and seek out opportunities to grow professionally.

Build relationships with schoogct £ S| 3dzSas FFYATfASATE YR |3SyOaA
learning and well being, and work to foster an appreciation of diversity among students and colleagu

Possess the literacy skills associated with an educated person; can spleakitarEnglish fluently and
communicate clearly.

Develop dispositions expected of professional educators. These include belief in the potential of sc
promote social justice; passion for teaching; and commitment to the ethical and enculiratin
responsiliities of educators, to ensuring equal learning opportunities for every student, to serving as
agents of change and stewards of best practice, and to critical reflection, inquiigal thinking, and life
long learning.

Revised 9/2003




THE CENTER OF PEDAGOGY (CoP)

The Teacher Education Program is the central focus of the Center of Pedagogy. Therefore, most of the campus units
and services overseen by the Center of Pedagogy are related to the Teacher Education Program. Below is an overview
of each unit and servie that is under the auspices of the Center of Pedagogy. The main reception area for the Center is
located in University Hall Suite 1180

UNITS AND ORGANIZATIONS

Teacher Education Admissions and Retention Department Ext. 7976 UN 1160

This office oversees admission to the Teacher Education Prognaithe retention of all Teacher Education students.

For undergraduatesthere are two opportunities each yeagifall and spring; to apply tothe Teacher Education Program.
Undergraduate studets seeking formal admission to the Teacher Education Program sblbiach an application online

at the Center of Pedagogy Web site or Blackboard commanitlyreturn it by the second Monday in September if seeking
admission for the following spring semesor by the fourth Monday in January if seeking admission for the following fall
semester. Studentare encouraged tapply for admission during the second semester of sophomore year or first semester|
of junior year after they complete the prerequisitt dzNBR S& f AaiSR Ay GKS a¢SIFOKSNI 9R
Handbook (beginning on page 14).

For graduate studentsapplication to the Teacher Education Progr@@ostBA or MAT)s processed through th&raduate
School(http://www.montclair.edu/graduate). Admissions decisions are made on a rolling basis.

Fieldwork Department Ext. 4262 UN 1180

This office coordinates thEield Experiences Applicat®and assignments of students enrolled in Teacher Education
Program courses thanvolve clinical field experiences. Students complete these field experiences in school districts that
are partners in the Montclair State University Network for Educational Renewal. For more information on the Network, se
below. Students must complete application for field experiences at the beginning of the semester prior to the one in
which they plan to begin their fieldwork experiences. This process is separate from and precedes registration. Students
planning to enroll in Fieldwork or Clinical Expace | in the spring must turn in their application to the Fieldwork
Department by October®l Students planning to enroll in Fieldwork or Clinical | in the fall must turn in their application by
March T'. Due to the collaborative and tirensitive wok of the Fieldwork Department arsthooldistricts, students

cannot seek their own placements and late applications cannot be accepted. The application packet is available at the G
Blackboard site. Detailed information about field experiences can bedfstarting on page 26 of thirandbook

The Montclair State University Network for Educational Renewal Ext. 5231 UN 1180

TheMontclair State University Network for Educational ReneW(UNER)romotes the simultaneous renewal of schools
and the education of educators through collaboration between and among Montclair State Universitgeanider school
districtsas equal partners. Through an emphasis oticatli thinking, the MSUNER strives to provide the best possible
education for all students, enabling them to make good judgments and to become contributing citizens in a social and
political democracy. The MSUNER has 3 primary goals:

Goal 1: We will mee forward in our commitment to teaching for critical thinking as an educational ideal.

Goal 2: We will consider what it means to make a commitment for all teachers to work to enculturate the young as
participants in our political andocial democracy and to examine the moral implications of teaching.

Goal 3: We will work to prepare teachers who see themselves as stewards of best practice and who understand the
nature of change within the institutions in which thevork.

1C
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http://cehs.montclair.edu/academic/cop/njner_districts.htm
http://cehs.montclair.edu/academic/cop/njner_districts.htm

The Adenda for Hetation in a Democracy Ext. 7199 UN 1180

The office of the Agenda for Education in a Democracy is responsible for maintaining the focus and vitality of the shared
vision that bonds the faculty in education, the arts and scésn and the public schools as they undertake their common
work. In particular, the Agenda has had primary responsibility for the creation and implementafidwe ¢fortrait of a
Teacheythe guiding tenets of teacher education at Montclair State Univer3ihe Agenda also coordinates #enual
Leadership Associates Programiere education professionals representing faculty and administrators from public
schools, arts and sciences, and education participate in an intensive seminar that focuses oedudalimn in a

democracy and issues such as social justice and equity. Another initiative supported by the Agenda is the January
Advance, a onelay institute for members of the tripartite that focuses on a timely and pressing societal issue.

ADP Centefor Teacher Preparation and Learning Technologies/
Curriculum Resource Collection (CRC) Ext. 5220 UN 1140

The ADP Center serves as the hubifapvationin pedagogy, curriculum development, instructional dasigd
educational technology for teacher education faculty, students and practicing educators in MSUNER districts. Resources
that can be found at the ADP Center and its Curriculum Resource Collection include:

ECurriculum Guides & Standards EEducational Web Resources & Instructional Software
ESample PL2 Textbooks, Workbooks & Children's Lit EComputer Lab (Mac/PC) with Internet, Scanners & Col
ETeaching Strategy Videos Printer

EProfessional Books & Current Publications Elnstructional Media Production Facilities

ESample AssessmenandTests EGlobal Video Conferencing Center & Mediated Classro
EEmployment Info & Praxis Test Prep Materials with 30 wireless laptop computers

E3 Classrooms of the Future ELaminator, Bookbinder, Scantron, Letter/Shape Cutters
EProfessional development workshops &iudents, EPoster printer

teachers, and MSU faculty/staff

Visit the ADP Center website locatedmatw.adpcenter.orgo view a video tour or schedule anjrersonorientation by
contacting the ADP Center by phone ocat01@mail.montclair.edu

Teacher Education Advocacy Center (TEAC) Ext. 7696 UN 1160

TEAC exists to enhance the quality of the Tea&ducation Program at Montclair State University, particularly by
encouraging and supporting the recruitment and preparation of students from underrepresented groups (linguistic,
cultural, racial and/or ethnic) for teaching. In an effort to create aendiverse community of teachers, TEAC promotes
the development and implementation of culturally responsive educational programs as well as academic and cultural
assistance activities for pieollegiate, undergraduate and graduate students. TEAC is staffedo fulktime advisors, a
program assistant and a faculty liaison who interact with offices on campus to provide students with personalized
support, academic guidance, college life adjustment, counseling, mentoring, career networking and financial aid
assistance.

adzft GAOdzf GdzNJ £ Ly Of dzaA @S ¢S OKSNI /I yYRARFGSREQ

MINTCO consists of undergraduate and graduate students from diverse cultures, races and backgrounds who afe
pursuing careers in the field of education. Regular meetings witlstggpeakers provide a forum for networking
and discussion about critical education issues, especially culturally responsive teaching and urban education.
Under its auspices students receive guidance, professional information, and career preparation @etneys
through the Teacher Education Progra@untactthe Teacher Education Advocacy Center for more information.

11
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Urban Teaching Academy Ext. 5196 UN 1180

The Urban Teaching Academy (UTA) is a special strand in the Teacher Educgtam Hrat is designed to prepare and
support undergraduate and graduate teaching candidates who wish to make a commitment to teach in an urban school.
Students study and conduct field experiences in cohorts. Special sections of courses in the profesgi@male have

been designated for UTA students, and they have been designed by school and university faculty to develop the
knowledge and understandings that correlate best with urban teaching and learning. Students preparing to teach any
subject on any leel are eligible to apply. Admission to the Teacher Education Program is a prerequisite for applying to thé
UTA. There is a separate application for the UTA avaitehert of the admissions application

Newark-Montclair Urban Teaching Residency Proara Ext. 6687 UN 1180

The NewarkMontclair Urban Teacher Residency Program (NMUTR) is an innovative apprenizgesdipgprogram of
study for individuals with a deep commitment to urban teaching. This Master of Arts in Teaching (MAT) program has two
tracks:P-3/K-5 certification with dual certification in Teacher of Students with Disabilities; and secondary, content area
certification in mathematics or sciencéhe program began in January 2010 with the first cohort of students following the
MAT in Early Chihood/Elementary (RB/K-5) Education with Teacher of Students with Disabilities track. This program
lasts eighteen months, including course work and community experiences during the summer. The initial secondary schqol
cohort (Mathematics and Science) gtedin June 2010 and will take twelve months to complete, including coursework
and community experience in the summer. The NMUTR offers full Montclair State tuition and fees plus a living stipend. A
MAT courses are based in thiewark Public Schools. i8merinternships with communitypased organizations in Newark
are offered The NMUTR requires a commitment of three years teaching in the Newark Public Schools after completing thie
program. During that time, candidates will receive intensive mentoringippert their development as teachers.

Kappa Delta Pi Honor Society in Education Ext. 6952

Each year outstanding students in the field of education are invited to join Kappa Delta Pi, an international honor society|
in education. The purpose of Kappa Delta Pi is to promote excellence, support new teachers, and recognize outstanding
contributions to education. This honor society provides teacher education students opportunities to be leaders in their
professional commuity. Founded in 1911 at the University of lllinois, Kappa Delta Pi has had a chapter at Montclair State
Gamma Epsilon Chapter, since 1931. Before being initiated, Kappa Delta Pi candidates are invited to participate in a
variety of educational outreachrpgrams such as sponsoring a Future Educators' Club, acquiring books and school
supplies for children in urban communities, and fundraising. A formal chapter initiation is held on campus annually.
The Chapter Counselor is Dr. Monica Tayl@sociate Preksor inthe Department of Curriculum and Teaching

Office of Continued and Professional Studies Ext. 5171UN1191

In the spirit of theour commitment to developing collaborative educators who are strategic as well as responsive to the
needs d students and communities, the Center of Pedagogy has created the Office of Continued and Professional
Studies. The OPCS will help facilitate scholarly and career advancement by presenting vehicles for professional learning
that support teacher practicand student achievement. Through participation in courses, workshops and other means of
group and individual study, current and future teachers may hone their skills and interests and model the lifelong learning
habits that are so critical to success ir gociety.

WERED 8y *

ckboard

The Center of Pedagogy Blackboard Community

The Center of Pedagogy Blackboard site is for the entire Teacher Education Program community and features infq
forms, announcements, calendar items, and more. Students in or planning to apply to the Teacher Education Pr
well as all interested University faculty/staff and school district faculty/staff may enroll. Most participants with Nexl
automaticall enrolled. To enroll, contact Pat Gagnon at gagnonp@mail.montclair.edu.

12




SERVICES

Program Advisement UN 1160

Sudents pursuing initial teaching certification a subject area arassigneda teachereducation advisor in addition to

their majorcontent areaadvisor and are encouraged to meet with both each semedthe Teacher Education

Admissions and Retention Department and the Teacher Education Advocacy Center also provide advisement to student
who are considering teaching as well as those who are actively preparing to Sadbénts pursuing Elementary

Education (K5) or Early Childhood (B certification are assigned a single faculty advisor from the ECELE department.
Graduate leel dual certification studentare assigned a faculty advisor from the Curriculum and Teaching Deparment

the ECELE department. Teachiegtification isavailabé for more than twenty academic majors through the completion

of specified programs offered at the University. See page 25 for a complete list of teaching certifications offégidl at

U7

PRAXIS |l Test Support UN 1160

All sudents must pass all RXIS Il Subject Assessment/Specialty Area tests required for their certification area(s) prior to
the student teaching semester; for some graduate level subject certification programs, a passing score is required before
the completion of 12 graduate creditTo help students pass the test(s), PRAXIS Il workshop sessions are offered several
times a semester. Important ujp-date information is available in the Center of Pedagogy, UN 1160 and on Blackboard. In
addition, registration bulletins are availablelore at www.ets.org. Please refer to Resource F on page 65 to learn how,
when, what, and where to report passing Praxis |l test scores.

Orientation Events UN 1160, 1180

During the fall and spring semesters, the Center of Pedagogy sponsors orientations for undergraduate new admits,
graduate new admits, and students preparing to begin their fieldwork experiences. These orientations are provided to
sharekey information and to introduce students to faculty/staff and vice versa. Orientations are mandatory. Orientation
dates/times are provided via email and via Blackboard to relevant students and school/university faculty.

Career Advisement UN2154

The Center of Pedagogy is committed to helping students build their careers as educators. The Center works
partnership with theCollege of Education and Human Services Career Se@ifies to provide opportunities and
resources year round for studés, such agpob search workshopsnock interviews, and resume reviews. Special events are
posted on the Center of Pedagogy Blackboard community calendar and announcementslpagiektion, CEHS Career
Services offers career development workshops thraughthe academic year. Visit the Career Services Web site at
cehs.montclair.edu/career for a complete listing of workshop times and locations. Workshops and resume critiques afe
schedules in the late afternoon to accommodate student teachers.

in

Scholarshps and Awards UN 1160

Each year the Center of Pedagogy awards over $20,000 to students in the form of scholarships and awards. All Teacher
Education Program students, including students who are applying to the Teacher Education Progratf ar fdling

11, are encouraged to review the award list (Resource C, page 59) and to apply for any scholarships and awards for whi
they are eligible. Applications are available between December and February on the CoP Blackboard site and in the
Teacher Edwtion Advocacy Center, University Hall Suite 1160. Typically the award deadline is at the beginning of March
for awards for the following academic year. Questions should be addressed to the Center of Pedagogy at x7696. Note that
academic departments and BE have other scholarship opportunities as well.

TJ
-y
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THE TEACHER EDUCATION PROGRAM
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stages of the Teacher Education Program. All students should make early and friequenies to make sure they
understand various policies and practices that apply to their major. For example, some departments have a higher gradg
point average requirement than others, some offer methods courses only in particular semesters, and senstualent
G§SIFOKAYy3a 2yfé& RdzNAYy3I | EALISOAFASR aSySadSNw LG Aa GKS add

UNDERGRADUATE ROADMAP

Freshman and Sophomore Years

Students apply for admission to the Teacher Education Program durinddtberﬁe;ter of sophomore year or’1

semester of junior year. Subject certification candidates in particular are encouraged to apply as sophomores since the
professional sequence of courses takes four semesters to complete. It is important to begin thinkinyg as passible

about becoming a candidate since the requirements below must be met before a student carg apptyer words, in

the semesteprior to the semester in which the student submits his/her application.

Choosing a Major and Planning Your Cseiof Study

Students in subject area certification prograra$ éxcept Early Childhood and Elementary) work towards certification for
grades PreK to 12 and usually intend to teach a specific subject in grades 5 or higher. Students in the Early Childhood
program work towards certification for Pi#€indergarten through Grade 3. Students in the Elementary program work
towards certification for grades K to 5. Typically, Early Childhood and Elementary candidates intend to teach all or most
academic subjects fame class of students (a.k.a. a sghtained classroom). Students interested in teaching middle
school science, math, languages, English, or social studies can either purdselbject certification in that area or

pursue Elementary (B) certification and apply on their own to the state for a middle school certificate once their

program at MSU is completed. The latter option requires having 15 credits and a passing middle school Praxis score in the
subject area. Students who plan carefully may be &bleomplete these 15 creditss an undergraduatéSuggested
courses in each area are provided in the CoP Blackboard community.

The chart below shows the accepted majors and minimum major GPA for each undergraduate teacher certification
program offered aMSU. To be accepted into the Teacher Education Program, maintain good academic standing while in
the program be eligible for field experiencesd complete the program successfully, an undergraduate student must

maintain an overall G.P.A. of 2.75 or highad must maintain the G.P.A. required specifically for courses in the major(s).

CERTIFICATION ACCEPTED CERTIFICATION
PROGRAM MAJORS MAJOR G PROGRAM ACCEPTED MAJORS | MAJOR GP
Biological Science Biology 2.75 French French 3.0
Chemistry* Chemistry 2.75 Italian Italian 3.0
Dance Dance Education 2.75 Latin Latin 3.0
Early Childhood ¢(B) Families, Children, and Schq 3.0 Mathematics Mathematics 2.75
Settings
Earth Science Geoscience 2.75 Music Music Education 3.0
Elementary (K5)+ Families, Chdren, and Schoqg 3.0 Physical Education & | Physical Education AND 2.75
Settings;Anthropology Englist; Health Health

General HumanitieHistory;
PsychologySociologySpanish

English English 3.0 Physical Science** Chemistry or Physics 275
English as 2 Language Linguistics 3.0 Physics*** Physics 2.75
Fine Arts Fine Arts Education 3.0 Social Studies Anthropology, Economics, 3.0

Geography, History, Politicg
Science, Psychology,
Sociology

Spanish Spanish 3.0

* Holders of Chemistry certificatiocan teach chemistry, environmental science, & general science.

** Holders of Physical Science certification can teach physics, chgpastt physical, environmentalegeral, earth, & space science.
*** Holders of Physics certification can teach phys&svironmental science, and general science.

+ Philosophy and Religious Studies majors will be able to apply forShgrdgram beginning in spring 2011.
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Completing Prerequisite Courses

If you plan to apply for th&arly Childhood (B) or ElementaryK-5) program you must successfulsomplete

E PSYC 101 General Psychology
E SPCM 101 Fundamentals of Speech
E ECEL 200 Perspectives on Early Childhood & Elementary Education in a Democracy
(must be taken at MSU; must Y& sophomore status or higher)
E FCST214 Child Development | (may be transferred in if approved by FCST Department)
E 9 credits of major courses for Anthropology, English, Gen. Humanities, History, Psychology, Sociology, Spanish majars
E 6 credits of major cowes(in addition to FCST 21i#)our major isFamilies, Children, and School Settings

If you plan to apply for aubject area program (everything except¥®and K5), you must successfulbomplete

9 credits of majorourses from your department for all majors except math
If math major, 11 credits including Calculus | & 1l and an additional course that requires Calculus Il as a prerequisite

E CURFKEDFIR10 PublicPurposes of Education (must be taken at MSU; must have sophomore status or higher)
E EDFD 200 Psychological Foundations of Education

E EDFD 221 Historical Foundations of American Education

E EDFD 220 Philosophical Orientation to Education

E

E

Transfer Exception
Students who transfer to MSU with 60 or more credits mpglato the Teacher Education Program immediately if the
have completed 9 credits of major courses at their previous college or at MSU and if they have completed or are e
in CUREEDFL210 (subject area candidates) or ECEL 200 (Early ChildhoodfiEeyncandidates) at MSU. Math majors
must have completed the 11 credits listed above. Students seeking Early ChildHgjook (Blementary (&) certification
must have completed Child Development | in addition to the 9 credits of major courses.

Application for Admission

Undergraduate students must apply for admission to the Teacher Education Program. This admissions process is separite
from admission to the University or a major. Applications are onlirtdtpt//cehs.montclair.edu/academic/cop/teacér.

Undergraduate Admissions Criteria

E Successful completion of prerequisite courses and major course requirements shown above.

E Signed Memorandum of Understanding regarding the requirements for successful completion of the Program

E Cumulative overall BA of at least 2.75 and the minimum GPA in the major indicated on the previous page, as
well as no grades of F in the major or grades of D or F in any prerequisite courses.

E Submission of two essays: one addresdihg Portrait of a Teachand one focusig on selfevaluation.

E One recommendation (from MSU faculty membettie certification areaor CEHS, drom a previous college).

E Evidence of written English language proficiency as demonstrated in required essays & impromptu writing

E Approval of a screeng committee with representation from the College of Education and Human Services ang
uKS audzRS)qua YIF22N) FASE RO ¢KS O2YYAGUSS dzaSa &
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E Special criteria which may be required in certain mdiglds (e.g.Early Childhood/Elementary application
addendun).
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There are five (5) possible outcomes of the application process:
Not Eligible
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have not been met and the student is not accepted into the progr&tudents may rapply the following semester if
they successfully meet the conditions for acceptance at that time.

Not Accepted
Basedonc&@ ¥dzZ NBOASE 2F GKS aiddzRRSyidiQa FLIWXAOIGAZ2YZEZ (KS

have not been met and the student is not accepted into the program. Students who are not accepted to the Teacher

Education Program may reapply in the daling semester after receiving advisement to that effect.

Supplemental Acceptance

Students whose overall GPA is between 2.50 and &i6dor whose major GPA is 0.25 below that m&aequired
minimum GPAnay be considered for admission through tBemplemental Applicatiomprocess. See the Teacher
Education Admissions and Retention Department for information and the application. Stwadentst eligible for
Fieldwori Clinical br Student Teaching/Clinicaluitil their admissions status is Full Acceptance.

Provisional Acceptance

Provisional acceptance requires satisfying the conditions identified within a period of two successive semesters or
else a student maige withdrawn from the program. Students may not enroll in Fieldwork or Clinical I until their
admissions status is Full Acceptance.

Full Acceptance
Full acceptance into the Teacher Education Program is required before student teaching

Sophomore and Junior Years

After admission to the Teacher Education Program, students continue to fulfill University and departmental reqtsremen
while taking the required Professional Sequence courses in teacher education as specified for their particular certification
program. It is critical to sit down with advisors to map out a program of study for all remaining semesters and to check in

with advisors each semester to make revisions as negitiede are many requirements and prerequisifes the Teacher
Education Program that demand student diligence.

It's Never Too Early to Plan Ahead!

Prerequisites for Clinical | and Fieldwork
E Full Acceptace status in the Teacher Education Program
E 2.75 overall GPA and minimum required major GPA (see p. 14)
E G or better inall completed professional sequence courses
E Subject area candidates:- @ better in departmental methods course(s) or enrolled in methods during Fieldwor
E Submission of Fieldwork Experiences Application by MatdbrXall Fieldwork/Clinical | or by Octobe¥ for spring
FieldworkClinical I. This is a separate process from course registration that takes place well before registration

Prerequisites for Clinical Il and Student Teaching
E G or better in all Professional Sequence courses
E G or better in the departmental methods cour&
E 2.75 overall GPA and minimum required major GPA (see p. 14)
E Passing Praxis Il score(s) on all required tests if applicable
E Passing OPI if Spanish, French, or TESL candidate
E Passing WPT if TESL candidate

Subjectareastudentsmustcomplete all major rquirements prior to student teaching.
P-3 and Elementary certification studentsustcomplete all major requirements and all general education requiremery
prior to student teaching, general education courses are considered part of your preparationachtall subject areas i
a presschool or elementary setting.
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Physiology and Hygiene Requirement

In addition to the university requirements, the state has a physiology and hygiene requirement that candidates must
complete in order to be recommended the state for certificationA list of courses satisfying this requirement for
undergraduatesand information about a testing alternativadfered at MSUare provided in Resource G on page 66

Transfer students are encouraged to talk to an advisor in th@WNE A G & Qa ! OF RSYAO ! ROAaAAY 3
transfer course meets this requiremeMOTE: The state procedure and policy for this requiremehainged inDecember
2009.1f you took the stateissued test, you must submit a copy of the letter thatditates you passed the test to the

Office of the RegistrarAlso note that beginning in fall 2011, students must complete this requirement prior to student
teaching (e.g., fall 2011 student teachers must have this requirement met by the student teachidg deadline of

August 16, 2011).

Determining If You Are Eligible for {8ervice Field Experiences

In-Service Field Experiences is an alternative to regular field experiences that is available to students who, among other
criteria, have been employed asrdracted fulltime teachers in grades-F2 for at least one academic year. If you believe
you are eligible and wish to seek permission to complete Fieldwork/Clinical Experience | and Studeng/K&achal
Experience Il in the school where you are éogpd as a teacher, obtain an application padkem the CoP Blackboard

site, the Fieldwork Department, or your advisor. TheService application follows the same deadlines asHiletd

Experiences Applicatiolsee Resource H on page 67 for importanaile

Senior Year: Field Experiences

All undergraduate students in the Teacher Education Program take field experience courses, typically in the last two
semesters of their program. Undergraduates in a subject area certification program take Fieldwork in estesamd
Student Teaching in the subsequent semester. Undergraduates in the Early Childi®)axt fementary (#8) program
take Clinical Experience | in one semester and Clinical ExpeHieéndke subsequent semester.

Students must submit d&ield Eperiences Applicatiorio the Center of Pedagogy Fieldwork Department the semester
prior to the start of Fieldwork/Clinical Experience The application packet can be obtained in the Center of Pedagogy
Fieldwork Department or from the CoP Blackboard gitstudent cannot enroll in Fieldwork/Clinical Experience | until the
Fieldwork Department has received and processed his/her application. Please notedl@nter of Pedagogy cannot
guarantee a fieldwork or student teaching placement for a student whoes not hold a substitute certificate. Please

see Resource | on page 68 for details.

Requirements for Enrolling in Fieldwork/Clinical Experience |

As the fist of two culminating field experiences in the Teacher Education Program, Fieldwork/Clinical Experience | is a
benchmark both in terms of the student's development as a teacher and his or her academic progress. Therefore, once a
student submits his or hefield Experiences Applicatiom auditis conducted by th&eacher Education Admissions and
Retention departmento determineif the student is eligibléo beginher/his culminating field experience3.o be eligible
for Fieldwork/Clinical I, the student mulsave the following criteria in place by Janualyfér spring Fieldwork/Clinical |
or by August 15 for fall Fieldwork/Clinicat |

1. Be fully admitted tahe Teacher Education Program.
2. Bein good academic standinghich includes having the following in place by the audit deadline:
e Atleasta2.75 overall GPA
e The appropriateninimum major GPA as established by the major department (see page 14)

e Being on track to complete all of the courses in the Professional Seqaencmajorprior to the
student teachingClinical lisemester.

e P-3/K-5 candidates: being on track to complete all General Education Requirements prior to the Clinical
Il semester

Since delaying this first field experience can delay graduation, it is critical that students seek advisement each semester
ensure they are on track not just for graduation, but for this important benchmark course and experience.
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TheField Experiences Applicatias due at the Center of Pedagogy by
October 1for an assignment in the spring semester abhrch 1for an
assignment in the fall semest. This includes tsidents who apply thenend
up postponing, or whocomplete Fieldwork/Clinical | then postpone student
teaching Since it takes considerable time to place students in the schools,
is extremely important that the Fieldwork Department bgiven enough lead
time to secure assignments. Placements are made in MSUNER schools (¢
Resource B on page 58 for MSUNER information). Late applications cann
be accepted.

Student Teaching/Clinical Experience Il

In order to qualify for student teaching and related courses, students must meet the criteria listed below by the student
teachingaudit deadling(January 8 for spring student teachergugust 18 for fall studentteacherg. The audit is overseen
by the Teacher Education Admissions and Retention Department in the Center of Pedagogy. istaitdsére reviewed
prior to these deadlines AND after registration closes to ensure that these criteria have been met; haweveryour best
interest to note the requirements and to be sure you are ready for student teaching. The requirements are as follows:

1. Be fully admitted to the Teacher Education Program.
2. Be in good academic standjn which includes having the followinip place by the audit deadline:
- At least a 2.75 overall GPA
- The appropriate minimum major GPA as established by the major department (see page 14)
- All coursescompletedin the major and the professional sequence (including methods courses). Only
grades of €or above are acceptable in the professional sequence, methods courses, and prerequisite courses.
« P-3 and K5 certification candidates: all General Education Requirememnspleted
« Being enrolled in no courses other than student teachingteel@ourses.

3. Demonstrate an acceptable level of teaching potential MURR 21@&nd Fieldwork (subject students) or ECEL
200 and Clinical | @B/K-5 students)as assessed by university faculty and school personnel.

4. Submit passing Praxis |l test scoresdfjuired in the certification areaPraxis Il tests are required for most
certification areas scores must be submitted to Teacher Education Admissions and Retention by the audit
deadline. Test scores must also be sent directly by ETS to the NJ Departreducation. Test details and
registration information are posted outside Teacher Education Admissions and Retention. See Resource F on
page 65 for Praxis Il Test Policy and Information.

5. For TESL/Spanish/French/Italian candidat&ibmit passing (Advared Low) OPI and WPT scores to the
appropriate Program Coordinator by the deadline established by the individual progrdratin candidates
must submit passing (advanced) Latin Test for Teacher Certification scores to their Program Coordinator by the
estalished program deadline. Verification of passing scores from the Program Coordinator is required by the
audit deadline.

Student Teaching/Clinical Il Course Credit Policy
Sudents may not take any additionatedits during the student teachg semester. Students should therefore plan their
coursework well in advance, taking into account that certain required courses may not be offered every semester.

Senior Year: Coursework

The field experiences in which students engagesuppoted and enhanced by corresponding courses. Fieldwork/Clinical
Experience | students attend a weeklgsswith a faculty member and begin their field experience several weeks into the
semester. Student teachers (Clinical Il and Student Teaching candiatiée®) a weeklyclasswith a faculty member and

begin their student teaching assignment on the first day of school (fall) or first day of MSU classes (spring). Students are
assigned to their seminar section based on where they are student teaching, asenuear sections meet off campus at
partner schools in the MSU Network for Educational Renewal.
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GRADUATE STUDENT ROADMAP

Overview of graduatdevel options at Montclair State University
At MSU, a student with @ I O K Slegedliay pursue an il New Jersey teadahy certificate and a fully certified
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Education Program oversees graduate programs at the University that leadiabteacher certification. All other
programsg i.e., those leading to additional/advanced certificatipare handled by the College of Education and Human
Services and’he Graduate Schaol

Graduate students who hold a bachelor's or master's degree drawish to gain their first teaching certificate are

offered two graduate programs via the Teacher Education Program, shown below. Upon successful completion of the
Postbaccalaureate Initial Instructional Certification ProgréPost BApr the Master of Ats in Teaching (M.A.T.) program,
students are recommended to the New Jersey Department of Education for a teaching certificate. Note that some
programs only offer one option or the othersee page 2for details.

Teacher Education Program Options fortlal Certification

Master of Arts in Teaching (M.A.T.) Progratudents who wish to obtain a master's degree and teacher certification
simultaneously may consider this prograwhich requires additional graduate level courses. Course requirements anc
admission requirements for all M.A.T. programs are outlined in the Graduate Catalog dhd @GraduateSchooMeb site
at http://www.montclair.edu/graduate

Postbaccalaureate Initial Instructional Certification Progra(RostBA} Students who have strong academic preparatic
in the subject they wish to teach complete approximateBys@mester hours of professional education courses and fiel
experiencesncluding student teaching. After filing an application to tAeaduate Schoptandidates' academic
backgrounds are assessed by faculty; additional course work in the subject they wish to teach may be peiguitedor
concurrent with, the professional education sequence of courgés highly recommended that all content course work
completed first br programs that require a passing Praxis Il score by 12 credits

Applying to the Teaker Education Program

Candidates for admission to the M.A.T. and Hamstcalaureate programs may file an Application for Graduate/Post
Baccalaureate Admission Tthe Graduate Schoat any time¢ admissions are rolling. Applicants to most M.A.T. Bodt
baccalaureate Programs are requiredstidomit an entrance ticket or copy of passing scorghmnappropriate Praxis Il
Subject Assessment tgsjprior to the completion of 12 graduate credit®ntact The Graduate Schofir exact
requirements for pur program. See Resource F on page 65 for the Praxis Il test and policy information. In addition to GRE
scores (for MAT candidates) and transcrjptgo recommendation$rom school or college faculty/administratqra
Portrait of a Teacher essay, and guate application feenust be submitted. It is expected that students will be able to
demonstrate proficiency in the use of the English language.

Planning Your Program of Study

Once admitted, graduate students should meet with their appointedigete advisors to plan their coursework and to
ensure that they are clear about all of the steps needed to complete their program successfully. Given that each
certification program has different requirements and that graduate students vary in their peeimursework and their
future plans, this advisement meeting is essential. In addition, students must attend the Graduate Orientation provided bjy
The Graduate Schotw learn about important processes and guidelines. Students accepted Ptstbaccalaveate
Initial Instructional Certification Program who wish to switch into the M.A.T. program must filer &reduate
Application with The Graduate Schdaafore the completion of 12 graduate creddaad must submit GRE scores.
Additional fees apply.

Preparing for Field Experiences

All students in the Teacher Education Program take field experience courses: graduate students in subject area
certification programs take Fieldwork in one semester and Student Teaching in the subsequent semestateGradu
students in the Early Childhood-8p, Elementary (#6), or dual certification (general education and special education)
program take Clinical Experience | in one semester and Clinical Experience Il in the subsequent semester.
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Students must submit Beld Experiences Applicatida the Center of Pedagogy Fieldwork Department the semester prior
to the start of Fieldwork/Clinical Experience I. This application is separate from the graduate admissions process and caly
be obtained at the Center of Pedagdglackboard site. A student cannot enroll in Fieldwork /Clinical | until the Fieldwork
Department has received and processed his/her application.

Field Experiences Applicatienare due at the Center of Pedagogy ©gtober 1for an =1
assignment in the springemester andMarch 1for an assignment in the fall semesterhis f,_.f) v,
includes students who apply then end up postponing, or who complete Fieldwork/Clinical | tt =

postpone student teachingSince it takes considerable time to place students in the schools,
late applications cannot be accepted. Placements are made in MSUNER schools (see Reso
on page 58 for information).

Fieldwork/Clinical Experience | is a benchmark both in terms of the student's development as a teacher and his or her
academic progres. Therefore, once a student submits his or [rietd Experiences Applicaticen auditis conducted by

the Center of Pedagogy to determifeshe/he hasmet the standards required to be permitted to bedier/his

culminating field experiences. These standards include havih@ averall GPAhaving full acceptance status in the

Teacher Education Program, and being on track to complete all of the courses in the Professional Sequence prior to the
student teaching semesteFor some programs, full admit statuand therefore readiness for Fieldwork/Clinical |

includes passing the appropriate Praxis Il tesB)students are notified via email of the results oé tudit. Students

who are found to be not ready for Fivork/Clinical | are notified via certified mail as walll. auditrequirementsmust

be met by August 1%for fall Fieldwork/Clinical | or by Januar’?/Br springFieldwork/Clinical 1.

The fieldwork in which students engage is supported and enhanced by corresponding courses. Fieldwork/Clinical
Experience | students attend a weekly seminar with a faculty member and begin ¢fetiexperience several weeks into
the semester. Student teachers (Clinical Il and Student Teaching candidates) attend a weekly seminar with a faculty
member and begin their student teaching assignment on the first day of school (fall) or first day ofdd&ts ¢spring).

Enrolling in Student Teaching/Clinical Experience |l

In order to qualify for student teaching, students must be in good academic standing. This includes maiataio@BgA

and having satisfactorily completed all courses in tbeification area and the professional sequence (including methods
courses). In addition, candidates must demonstrate an acceptable level of teaching potential in Fieldwork/Clinical |
Experience as assessed by University faculty and school personneti@@esdnust also submtassingscores for all

required Praxis Il tesgarior to being permitted to student teach Praxis scores were not required by their program for
Fieldwork/Clinical.ITESL, Spanish, Italian, and French candidates also must sulmestafcat least Advanced Low on the
OPI test, TESL candidates must submit Advanced Low scores on the WPT, and Latin candidates must submit passing
(advanced) Latin Test for Teacher Certification scores to their respective program coordinators. Allmatitgrbe in place

by August 1% for fall student teachers and Januar&b fr spring student teachers.

Student Teaching/Clinical Il Course Credit Policy

Students may not take any additional credits during the student teaching semest&pt those doingn-Servicestudent
teaching. Students should therefore plan their coursework well in advance, taking into account that certain required
courses may not be offered every semester. An audit is done at the start of each student teaching semester tdhahsure t
this credit limit is not exceeded.

Physiology and Hyagiene Requirement

In addition toUniversity requirements, the state has a physiology and hygiene requirement that must be met in order to b
recommended to the state for certification. A list courses satisfying this requirement is provided in Resource G (p.66).
MSUis nowresponsiblegor the content/administration ofatest (the Health and HygienExan) which can be taken in place

of a course detailsare on the CoP Blackboard communiudents should talk to their advisors to determine if a course
taken as an undergraduate meets this requiremedtidents cannot be recommended to the state for certification until

this requirement is metBeginning in fall 2011 this requirement must be mieéfore student teaching.

Are You Eligible for hService Field Experiences?
In-Service Field Experiences is an alternative to regular field experiences that is available to students who, amon|
criteria, have been employed as contracted-fithe teachers in grades-B2 for at least one academic year. If you
believe you are eligible and wish to seek permission to complete Fieldwork /Clinical Experience | and Student Te
Clinical Experience Il in the school where you are employed as a teagh&®eseurce H on page 67 for details.

D
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SUCCESSFULLY COMPLETING YOUR PROGRAM

Periodic Review of Performance

The Montclair State University Teacher Education Program uses a performance assessment system to provide evidence
OF Y RARI (i S &dns thi&y Ndgeedkhroygh the program. Reviews are conducted at several phases in the program
to determine whether a student should be retained, placed on probation, or dismissed. Students placed on probation or
dismissed may appeal the decision. ConthétDirector of the Center of Pedagogy for appeal procedures.

¢tKS NB@ASsa FNB RSaA3IySR (2 LINRPGARS AYyTF2NXIFGA2Yy | 02dzi
in The Portrait of a Teachand the MSU Institutional Standards. Tleeiews also ensure that candidates meet state and
MSU requirements. The chart below summarizes the different sources of evidence used for student reviews at four phas
of the program: admission to the program, entry to student teaching, exit from stugaching, and program

completion. The results of the courspecific assessments are entered into a database and summarized for use as one
source of data in admission, retention, and completion reviews.

Overview of theMSU Teacher Education PrograPerformance Assessant System by Transition Point

CN} yaAGA2Y t2Ayida Ay a{! Qa ¢SI OKSNJ 9RdzOF A2y t NRINI YY
1. Program Entry 2. Entry to Professional Semestétudent Teaching) 3. Exit from 4. Program
(Admission to Teacher Professional Semester Campletion
Education)
Sources of Assessment Data (for all programs unless otherwise noted):

Admissions Evaluation | e Overall GPA (minimu.0 for MAT 2.75for all otherg e Summarized Record | ¢ Cumulative GPA
Scale o GPA in major (minimums vary) of Student Teaching of 2.75 or higher
_ * No grade below Gn professional sequence courses (3.0 for MAT)
Ratings are based on: * Submission of Praxis scores e Assessments « Passing score on
e Transcripts « Completion of all required courses conducted by relevant Praxis I

 Overall GPA o Successful completionf assessments in major depts. (dat ~ Selected major test
(minimum of 2.75) | analyzed by faculty from the major depts. and reported t¢  departments as part esi(s)
e GPA in major their Specialized Professional Associatjons of student teaching | ¢ Summary of all
(minimums vary) (analyzed by faculty previous
e Letters of Coursespecific performance assessments for candidates i in those departments] ~ performance
recommendation content area programs assessments
» Essays e Community Stud CURR/EDFD/REA&05, CURR/EDFD 5(
e Test scores (for e Case Study: Student AssessméREAD 411/501)
sone) ¢ Fieldwork Teacher RepofCURR 450/527)
* Portfolio (for some) | e Creating a Community for Learnif@URR 451/526)
e Interview » Adapting instruction for an English language learf@URR
312/516
* Developing a Unit plarfDept. mehods courses)
* Reflections on Teaching and Learnif@URR 452/543)
Coursespecific performance assessments for candidates i
Early Childhood & Elementary Education
o Comparative Analysis of PrograniECEL 200/ECEL 501)
* Organizing the classroom for studetgarning (Seminar t)
Faculty assessment (ECEL 412/413/502)
e Assessment of Student Performance (Clinical I)
Teacher assessment (ECEL 412/413/502)
* Developing Integrated Unit pla(ECEL 422/435/522/528)
eTailoring Planning for Literacy Instruction for an Hist
language learne(READ 400READ 500 Rev. 7/16/08
e Adapting instruction for a student w/a disabilityECEL
422/435/522/528)

Go tohttp://cehs.montclair.edu/ncate/ to find further information about the Assessment System and links to
assessments used.
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GPA requiremersg

Graduates of th@eacher Educationr®gram are required by the state of New Jersey to have a final overall

undergraduate or graduate level GPA of 2.75 or higher in order to be eligible for the CertificatéditiEkgth Advanced
StandingThis certificate permits a school district to hire a candidate to teach. As a result of this requirement, students
Ydzad Y2y AG2N) GKSANI 26y LINPINBaa OFNBTFddted ¢KS / SyidSNJ
academic pogress. The following criteria and categories serve as the guidelines:

Retention: 2.75
Probation: 2.5¢ 2.74
Questionable: below 2.50

Students who are admitted to the Teacher Education Program with a GPA below 2.75 must demonstrate progress towar|
a 2.75GPA. A student may not complete the Fieldwork/Clinical | semester or Student Teaching/Clinical Il semester with &
GPA below a 2.75.

In addition, there are minimum major GPAs tmdergraduates that must be maintained in order to be eligible for
student teaching For details, see padet.

Readmission to Teacher Education

Undergraduate and graduate students who have been accepted to the Teacher Education Program and subsequently
leave the University for two years or more must apply feadenissiorto the Program. They may be required to satisfy
additional course requirements as program requirements are subject to change.

Undergraduates in the Teacher Education Program who choose to graduate without certification will not necessarily be
accepted int the graduate level program in their subject area should they decide to obtain certification at a later date,
nor is there any guarantee that undergraduate credits will count towards a graduate degree or certification program.

StudentConcernPolicy andProcedure

In the event that a student wishes formally share a concerimvolving any area of the Teacher Education Program, s/he
must submit a formal, writtertetter to the appropriate Teacher Education Program personnel. If seeking action/sedfes
any kind, the desired outcome should be explicitly stated in the letter. If the student is dissatisfied with the response to
the matter, s’/he may make a written request for a private conference with the Center of Pedagogy Assistant Director to
appeal.Shouldtha@ssuey 2 i 6S NB&2f SR (2 (GKS &addzRSydQa al iAiastie Od A
may be appealed in writing to the Executive Director of the Center of Pedaguipsequent appeals, if desired, are made
first in writingto the AssistanDean of the College of Education and Human Services, tleeAdbociate Vice President for
Academic AffairsConcerndor which a University policy prexists (harassment, plagiarism, grades, etc.) are addressed
according to the prevailingniversity policy.

Are vou a citizen of another country?

In order to apply for standard (permanent) certification in New Jersey upon completion of a teaching certification
program and one year of successful teaching experience, a candidate musitizeraaf the United States OR s/he mus
provide a statement of intention to become a naturalized citizen of the United States. Students who are in the U.S.
certain visas (e.g., a student visa) are NOT eligible.

However, students who are not U.S. @tz CAN enroll in the Teacher Education Program and CAN receive the initic
certificate, called the Certificate of Eligibility with Advanced Standing, that all of our students are eligible to rpogive
successful completion of their program. This ceardife requires only that the candidate take an oath of allegiance to
uphold the U.S. Constitution.

Pleasenote that the Center of Pedagogy cannot guarantee field placements for students who do not have substitut
licenses. Currently negitizens with cerin visas can obtain a substitute license. Ndizen students are advised to
obtain a substitute license as soon as possible in case the state rules become stricter. Currently many of our partn
districts welcome student teachers who do not have subgtiticenses, but this is also subject to change at any time.
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Taking a Semester Off Between Fieldwork/Student Teaching or Clinical | /Il

For a variety of reasons it is sometimes necessary for a student to postpone the student teaching semester. ¢n order t
ensure that students receive the best possible advisement and to ensure that the Teacher Education Program is fully
Fgl NB 2F SIOK aiGdzRSydQa OANDdzyadll ypStgoneth&dtudenttteSdniig G 2 I
semesterfor one or more serestersare required to complete a Student Teaching Postponement fditnis form requires
information such as:

e Undergraduate Major Advisor or Graduate Advisor signature

¢ Indication of when the student plans to return to complete student teaching/Clitical

e Interim plans/reason for postponement (e.g., did not pass Praxis, need time off for personal reasons, etc.)
The form should be handed in to Pat Gagnon at the Center of Pedagogy reception deskli@QUN
In addition, students who postpone student tdaeg must complete a new Field Experiences Application and submit it by
the standard deadline of March 1 for fall student teaching or October 1 for spring student teaching. The original

application submitted for Clinical I/Fieldwork ceases to be validtfident does not continue directly to student teaching.

If a student does not return to complete student teaching in the semester indicated on the form, he or she must complete
a new form to renew the postponement request.

Takinga Leaveof Absencerom the University

Undergraduates must officially request a leave of absenitk the University if not taking courses for one semester or

more. To do this, you must complete a Withdrawal/Leave of Absence Form and submit it to the Center for Academic
Advisng and Adult Learning (Morehead Hall 132)aduate students must receive permission from the Graduate School,
as outlined in the Graduate School policies/procedures, in order to take @@mester leave of absence. Graduate

students who take 4 or moreoasecutive semesters ofiust reapply to the University for readmission; readmission is not
guaranteedIn addition, all students are responsible for notifying the Teacher Education Admissions and Retention Office
(UN 1160, x7976) of plans to take a leaf@bsence at any time.

Returningto MSU as &raduate Student

Undergraduate widents who choose to graduate without certificatiamdthen later wish to return to the University to
complete certification must apply to the appropriate program as a gaéelstudent.There is no quarantee that you will
be admitted to The Graduate School to complete your prograBtudents who wish to consider this option must
complete aStudent Teaching Postponement Foamd have isigned by the Graduate Program Advisothieir
certification area.

} A student who returns within 2 semesters must apply to The Graduate Schaoadf andepted, may complete her/his
program by taking equivalent remaining courses at the graduate level.

} A student who returns-30 semestes later must apply to The Graduate School @hdccepted, may be required to
retake 1 or more courses or take additional coursework as determined by the certification area department prior to
studentteaching.

} Students who return after 10 seraters must apply to The Graduate School ,ahdccepted, may be required to
retake the entire professional sequence leading to certification regardless of courses completed as an undergraduaty

} Students admitted at the graduate level must notify thel#fwork Department of their intent to student teach by the
appropriate student teaching deadline. Currently the deadlines are March 1 for fall student teaching and October 1
for spring studenteaching Students first must be admitted to The Graduate $tthefore submitting a student
teaching applicationit is not possible to request to student teach prior to full acceptance by The Graduate School
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Certification

The Teacher Education Program provides a sequence of professional coursiesdagexpriences leading to an initial
teaching certificateUndergraduatestudentsengage in these courses and experiences while majoring in a particular field
of interest.Graduate studentengage in these courses and experiences thraeitier an MAT o postbaccalaureate
program. When all program requirements have been met, the student is recommended for certification to teach in all
New Jersey public schools and is legally qualified to teach in other member states of the Interstate CertificatiaoctComp
(See Resource K on page 70). The requirements for teacher certification are subject to changes in state regulation and
University policy. Although students are notified of program changes, they should consult regularly with the Center of
Pedagogy as viieas their departmental and education advisors.

The Path to Teacher Certification

If you do all of the following:

A Complete all required coursework for your area of certification
Pass all required PRAXIS Il tests for your area of certificdtapplicable
TESL, Spanish, French, Latin candidates: Pass appropriate language tests (OPI, WPT, and/or LTTC)
aSSi GKS bW at Kéaaiz2f 2 Jsee ResblRce G,papk oyobdetails) Ij dzA NB Y Sy
File for Final Audit at the Office of the Registrae(aext page for deadlirsp

File for certification at the Office of the Registrar (see next page for deajltind

> > > > >

Meet the NJ undergraduate GPA requirement of 2.75 (either undergraduate or graduate GPA)

Then:

1. The Office of the Registrar, ontwdf of Montclair State University, will send your certification application to tl
stateand

2. You will receive a Certificate of Eligibility with Advanced Standing from New Jersey, usuallg-d&kieeks.

LF e2dz LXIy G2 GSIFIOK Ay bS¢ég WSNERSeE>S (KSyX
1. You wil be eligible to officially accept a teaching position in a NJ public school

2. The district that hires you will tell the state they have hired you, and will request that you be issued a Prov
License

3. Ly @2dzNJ FANRG &SI NE uwillbd ofserved by Scheahpgimatz®énto ghd by §ouNI
principaland

4. 14 GKS SyR 2F &2dz2NJ FANRG &@SFENE AF &2dz NBOSAGS |
for a Standard Certificate in your certification area.
lfyoupla/ G2 GSIFOK Ay |y2GKSNI aidl iS2 GKSyX
1. You must first determine what reciprocity agreement exists between that state amahdNJ

2. 2dz aK2dA R O2y il OG GKIG adlisQa SRdOFGA2Y RSLI N
to meet above and beyondemonstrating that you have completed an approved teacher education program
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Important Certification Details

1.

Art

It is important to familiarize yourself with the certification requirements and rules for the area that you wish to
teach. It is in yor best interest to speak with an advisor before committing to a particular certification program.

The Office of the Registrar hdsadines by which students must file f&inal Audifor graduationand for
certification.If applying for both a degree audit and certification audit at the same time, indicate this on the
audit card. If applying for degree before certification or vice vamsée that an audit request card must be filled
out for each audit. The audit timeline is as follows

Date of Intended Deadline for Applying For Final Audit
Graduation/ Program Completion (Degree and/or Certificatioh
January June 1 of prior year
May October £' of prior year
August March T of that year

Approximately 2 months before the date of program completion for certification, candidates who have filed for
certification audit receive an application for certification in the mail from tegiBtrar which must be completed
and returned to the Registrar with the appropriate fee.

In order to apply for certification, a student must be a citizen of the United States OR s/he must take an Oath of
Allegiance to uphold the U.S. Constitution.

Note that it often can take the state two months or longer to process your certification application given the
great number of applications they process on a daily basis. Your application is sent to the state within several
weeks of your program completion if yapply for certification in the timeframe provided above. During those
weeks the Registrar works as quickly as possible to verify that the University can recommend you to the state fo
certification. Therefore January graduates should expect to receiveithertification no sooner than April 1,

May graduates no sooner than August'land August graduates no sooner than Octobel"15

NEW JERSEY INITIAL TEACHER CERTIFICATION OFFERED AT MONTCLAIR STATE UNIVERS

Mathematics

Biological Science Music
Chemistry Physical Educatiofgraduate level onlg undergradsnust
Dance(undergraduate only) do Physical Education and Health dual certificgtion
Early Childhood EducatiofPreK through grade 3) Physical Science
Early Childhood Education {8) and Physicqundergraduate only
Teacher ofStudents with DisabilitiegM.A.T. only) Psychologynot an M.A.T. option)
Earth Science Social Studies
Elementary EducatioK through grade 5) Spanish
Elementary Education @&) and Teacher of English as a Second Language
Teacher ofRudents with Disabilities(M.A.T. only) Teacher of Students with Disabilities and Content Area

English
French

(M.A.T. only)

Health (graduate level only) Please note thaTeacher of Students with Disabilitids
Health & Physical Education currently offered at the Graduate levelsee Resource J on
Italian (not an M.A.T. option) page 69 for information about current and upcoming
Latin(not an M.A.T. option) programsat the graduate and undergraduate level.

b All certificationsare valid for grades Prschool through Grade 12 unless otherwise noted.

b For a list of states with which New Jersey has certification reciprocity see Resource K on page 70.

b To see which undergraduate majors match each undergraduate certification optgse page 14.
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THE FIELD EXPERIENCE SEMESTERS: A CLOSER LOOK

All students in the Teacher Education Program take field experience courses, typically in the last two semesters of their
program.Since these courses are centered on collaboration with partner school districts, enroliment and proghese
courses look very different from other courses taken at MSU. For additional information, see the CoP Blackboard site.

In the semesterprior to taking Clinical Experience | or Fieldwork, students must subntiield
Experiences Applicatioto the Center of Pedagogy Fieldwork Departmeiithe application packet
can be obtained at the CoP Blackboard site or at the Center of Pedagogy Fieldwork Departme
Note that the application is updated each semester and that the most recent applicationbmust
completed. Students cannot enroll in these courses until the Fieldwork Department has receiv
and processed their applications.

Application forms are due at the Center of Pedagogy®@gtober 1for an assignment in the spring semester aiharch

1for an assignment in the fall semestermhis includes students who apply then end up postponing, or who complete
Fieldwork/Clinical | then postpone student teachiinceit takes considerable time to place students in the schools and
since individual circumanhces often enter into placement, late applications cannot be accepted. Placements are made in

MSUNER schools (see Resource B for MSUNER information). When feasible, cohorts of students are placed in a schoo|.

FREQUENTLY ASKED QUESTIONS

The process of aggiing students for field experiences is more complex than meets the eye. The Fieldwork Department
must take into account the needs of MSU students individually and collectively; our partner school districts; and most
importantly, the public school childrewho we as a University serve both directly during field experiences and indirectly
when our graduates assume their own classrooms. The following information is designed to make the field experiences
assignment process as transparent as possible so thdests, faculty, staff, and school personnel are on the same page
about how assignments are made. While there will always be exceptions, we believe that the integrity of our field
experiences program lies in adhering to these well thought out rules/psligiocedures. The answers below refer to

both field experience semesters unless otherwise indicated.

In what school district might | do my field experiences?

MSU hosts the Montclair State University Network for Educational Renewal, an affiliate ofttbedNaletwork for
Educational Renewal. We work in partnership with districts that are committed not only to excellent teacher preparation
odzi G2 AYLINRGAY3I (KS Xhede rdaNa\dBtyicis wiere M8k siudefits do ith&irlfiéhdkexpge@nd
Current member districts are listed on the inside cover of this Handbook and on page E&rn more about the

Network, visitwww.msuner.org

L R2y Qi tAGS ySIENI I bSGg2N] RAAGNRAOG® /Iy L R2 Yeé &aidz
We are excited toee more and more students come to MSU from far distances, and it is our goal to serve as many
students from across the state and beyond as we can. However, part of what has created the reputation that MSU holds
as a premier institution for teacher preparan is its partnerships with Network districts. Students are therefore required

to complete their field experiences in a Network district.

How do you determine what district | will be assigned to?

Several factors determine your district assignment, thestrtcommon being your subject area/grade level and where you
live. Proximity to the district from your current address is taken into account whenever possitieis why it is

imperative that you ensure that we have your correct address information.edew it is important to note that

proximity to your home is not guaranteed and that you should be prepared to teach iIMSWUNER district

Can | request a specific district?

Unless you are approved for-gervice student teaching, we cannot honor reqisefer specific districts. Although

students often have compelling reasons for desiring a particular district, it would simply not be possible for us to handle
the volume of requests we would receive or to ascertain in an equitable manner whose requiestedre weight. We
guarantee that you will be assigned within a@fie radius of the MSU campus, but no further guarantees can be made.

Can Icompletefield experiences in a school where | have served as a substitute teacher?

We cannot honor requests fapecific schools. Incidentally, history has shown that students who wanted to stay at the
school where they have substitute taught end up appreciating being assigned elsewhere, as it allows them to experience
new school culture and to learn from a newhaot of teachers and administrators.
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Can | help find my own assignment?

For the common good of all parties involved, we ask students and faculty to refrain from independently seeking field
experience assignments. It may seem cousitdwitive to discourage/ou from accessing resources or being proactive in
finding an assignment, but the process truly works most effectively when coordinated strictly between the designated
district personnel and the Fieldwork Department. This is a case where we must baieneeids of one student with the
needs of all our students and the districts with which we partner.

When do you start making requests for assignments?
Assignment requests for the spring are sent out in October; fall assignment requests are sent outtin Mar

What if a district does not accept an assignment request?

This happens at times for various reasons, most commonly because of lack of availability of a suitable cooperating
teacher. When an assignment request is rejected, usually another requestis within 24 hours. Please be advised that
you are guaranteed a placement regardless of whether or not you are rejected from a particular district.

When will | find out my assignment?

Assignments are finalized on a rolling basis, so notification is doaegralfing basis as well. For the spring semester,
placements are finalized between October and February. For the fall semester, placements are finalized sometime
between March and October. Also, it is important to note that one of the realities of thigramsnt process is that there

is no correlation between the date when you turned in your application and the date when you receive your assignment,
particularly due to the possibility that a first request may come back denied.

How will | be informed of myassignment?

As soon as an assignment is confirmed in writing by the district, the Fieldwork Department sends you a copy of the form
for you to keepalong with general information about the upcoming field experience. The form includes the name of the
contect person in the district, which might be a district administrator, school principal, school coordinator, or the
cooperating teacher.

Will | be assigned to the same cooperating teacher for both field experience semesters?

Whenever possible, students remaiith the same cooperating teacher for both semesters. During the first field
experience semester (Clinical I/ Fieldwork) the Fieldwork Department sends a request to the district for you to be assigné
to the same cooperating teacher. If the request canbe met a new request will be issued.

What if | choose to withdraw from the field experience or am removed by the school?

LT | &aidRRSyid tSH@Sa I+ L)X FOSYSyld @2tdzyidtNARte 2N i GKS
Department will beable to provide you with an alternate placement for the same semester. If asked to leave the school
for any reason, the Center of Pedagogy will conduct a review to determine if and when the student will be ready to re
attempt the field experience.

| am ateady teaching fultime. Do | still have to do fieldwork?
Yes, but if you are a fetiime teacher with primary responsibility for a classroom and have been in your position for one
year by the start of student teaching, you may be qualified to d8drnvce Fieldwork. See Resource H for details.

If I'm in a dual certification program, how does that affect my field experiences?

Dual certification students (e.g.;3Teacher of Students with Disabilities, Health and PE) must have student teaching
experiencefor each certification area during the student teaching semester. In some cases student teaching is therefore
"split" into two distinct placements, one for each certification area. In other cases student teaching is done in ona locatio
where classes careltaught in both certification areas during the school day. Students who are considering applying for
In-Service field experiences should note thaService status can only be granted if the teaching position includes both
certification areas.

What if Ineed to take off a semester before | student teach?

This application is for both the Fieldwork and Student Teaching semestersassume you plan to move on directly to
student teaching. If that is not the case for any reason, you must complete a Stlidaching Postponement form and

have it signed by the appropriate advisors. The form is available on the Center of Pedagogy Blackboard site and at the
Center of Pedagogy offices in University Hall.

Have a questiof Contact the Fieldwork Department at 97&554262.
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GUIDELINES: FIELDWORK

Overview

The primary objective of the Fieldwork experience is to providestitgectareacertification candidatewith concrete,

handson opportunities to prepare for student teaching in the following semester. Ideallgestt teaching will take place
under the mentorship of the same cooperating teacher, though this does not always occur. During Fieldwork the student
should become acquainted with the cooperating teacher's full range of responsibilities and style of gedichischool's
operating procedures and culture, and the pupils with whom he or she will be working. Although purposeful observation
is important, the great majority of time spent in the school should involve active participation in the class/school and
direct interactions with pupils.

How should time be allocated?
In order to ensure that students gain a broad base of knowledge and experiences in preparation for student teaching, the
following guidelines should be followed for the-B0ur fieldwork expeience:

T

Observing students 5-8 hours
Examining teacher materials 3-6 hours
Teaching/tutoring students 25-35 hours
Conversing with Staff and students 4-6 hours
Performing other teacherelated activities 10-15 hours
Observing other teachers/classes 5-10 hous

Students typically should be ready to teach a complete lesson by thedOmark. If possible, students should teach a
"mini unit" of 3-5 lessons by the end of the #ur experience.

How should visits be scheduled?

The student and cooperating teaghshould work together to develop a schedule of visits that meets both of their needs
and expectations. It is the student's responsibility to notify the cooperating teacher in advance should he/she need to
reschedule a visit. Since Fieldwork is taken commtly with the Teaching for Learning | course, which is designed to
guide students through their field experience, hours should be spread out over the semester so that the student can
complete ongoing assignments at his/her school placement. No more1Bahours should be completed in any given
week, and visits should occur on a weekly basis.

How is the student's experience assessed?

At the end of the Fieldwork experience, the cooperating teacher will completenhiee Fieldwork Evaluation Form (see
the following pages)TheTeaching For Learning | instructor assigns a grade for Fieldwork primarily based on this Fieldwork
Evaluation Form. If there is a significant discrepancy between performance in the field experience and in the Teaching Fpr
Learning course, the instructor should consult with the cooperating teacher before assigning a grade for Fieldwork. This
assessment is used not only to provide the student with a grade for Fieldwork, but also to determine the student's
readiness for student teding. Therefore the cooperating teacher plays a critical role in the assessment process and
should carefully consider each of the assessment items. In addition, the Teaching For Learning | instructor will observe the
student one time during the semeste®udentscamot receive a grade fdfieldworkand will not be permitted to
proceed to Student Teaching until the Fieldwork Evaluation Form is received.

Based upon successful completion of Fieldwork, students are typically assigned to the same schodéfirTgaching.
This structure provides students with a deeper connection to a school and a richer understanding of school and classrogm
dynamics. School personnel also often benefit from this structure because it provides an opportunity to identify and
nurture potential teachers for the school system. However, accepting a stfdefieldwork does not obligate the
district to accept him/her for Student Teaching.

Where should questions be addressed?

Should you have any questions regarding the fieldwopeernce, please contact Ms. Scotta Van Dross, Program
Specialist, at 97855-76350r at fryesc@mail.montclair.ediMs. Van Dross oversees the placement and support of
students in Fieldwork and Student Téaw.

Questions regarding the course content/structure/logistics of Teaching For Learning | should be addressed to the
Curriculum and Teaching Department at 5555-5187.
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FIELDWORK EVALUATION FGRKMRING RUBRIC (CURR 450, @TRR 5

(01/15/05)

Criteria

Does not meet expectations

Meets expectations

Exceeds expectations

@) )

(©) 4)

®)

1.

Personal Qualities

1.a. General appearancs

/' YyRARIFGSQa |
clothing, groaning) is often
inappropriate for working in a
school environment.

LJy

/' FYRARIF GSQ&a | LI
clothing, grooming) is generally
appropriate for working in a schod
environment.

/' FYRARIFGSQ& I LILISEH
grooming) is consistently approptely
for working in a school environment.
He/she exemplifies a professional
demeanor.

1.b. Enthusiasm, spirit of
cooperation
(Standards 10,
12K)

Candidate approaches field
SELISNASYOS a A
0§KNRdZAK G(KS Y2{
demonstrating little enthusism
and/or little or no spirit of
working cooperatively.

Candidate displays enthusiasm fo|
the field experience and is
generally open to working
cooperatively.

Candidate exhibits great enthusiasm
experience, approaching each day w
a genuine desire ttearn about the

workings of a school. He/she enjoys
working cooperatively and does so v
well.

1c. Selfdirection,
initiative, flexibility

Candidate is overly dependent o
the cooperating teacher when
performing tasks. He/she often
exhibits an inkxible attitude.

Candidate generally takes initiativ
to perform relevant tasks. He/she
typically exhibits a flexible attitude]

Candidate volunteers to perform task
and takes the initiative to see them
through to completion. He/she alway
exhibits a fxible attitude.

1.d. Communication
(articulation,
language, voice
quality, written
expression)
(Standard 1}

Candidate has poor verbal and
nonverbal communication skills.
This is reflected in his/her speec
quality, eye contact, energy leve
and abiity to ask and answer
questions. His/her writing
includes substantial grammatical
errors.

Candidate has acceptable verbal
and nonverbal communication
skills. This is reflected in his/her
speech quality, eye contact, energ
level, and ability to ask arghswer
questions. His/her writing is
grammatically correct.

Candidate has exceptional verbal and
non-verbal communication skills. Thi
reflected in his/her speech quality, ey
contact, energy level, and ability to ag
and answer questions. He/shesha
exceptional written communication
skills. The writing is grammatically
correct.

Professionalism

2a Reflection on
teaching and
learning process.
(Standards 9, 12h

Candidate cannot accurately
identify strengths and weaknessg
of lesson(s) taught.

Candidate identifies strengths and
weaknesses of lesson(s) taught al
describes in general terms how
such lesson(s) could be improved
for the future.

Candidate identifiegn detailstrengths
and weaknesses of lesson(s) taught
describesn veryspecift termshow

such lesson(s) could be improved in t
future.

2.b. Possesses
interpersonal skills
(Standard 10

Candidate communicates rarely |
ever with teachers,
administrators, other school
LISNE2Yy Yy St T aidzf
and/or community members to
support student learning and
well-being.

Candidate seeks to communicate
with others (e.g., teachers,
administrators, other school
LISNE2yy Stz aiddzR
community members) to support
student learning and welbeing.

Candidateactively seeks out sources
and communicates regulanyith

teachers and other school personnel
support student learning and weteing

2c. Accepts suggestions
criticism
(Standards 9, 12g

Candidate has considerable
difficulties accepting constructive
criticism and gnerally becomes
defensive about suggestions thaj
would improve his/her teaching
skills.

Candidate is open to accepting
constructive suggestions and

criticisms, and makes adjustments
accordingly.

Candidate actively seeks suggestions
and constructive critism and employs
new ideas after reflecting and decidin
what will work for him/her.

2d. Meets
responsibilities
(attendance,
observations,
professional
obligationg

Candidate needs to be constantl
reminded to perform tasks
related to the field experiere OR
performs responsibilities in an
unsatisfactory manner. He/she
fails to recognize the importance

of being timely with professional

Candidate meets all responsibilitie
related to the field experience.

Candidate not only meets all
responsililities related to the field
experience, but also volunteers to as
with many other aspects of the
O022LISNF GAy3 (Sl OF
exceptionally attentive to being timely
with all obligations.
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obligations.

Does not meet expectations

Meets expectatons

Exceeds expectation

Criteria

1) @

@) (4)

(5)

2.e. Commitment to
teaching Standard
12K)

Candidate appears unsure that
teaching is the correct career
choice. There is little or no
evidence that he/she is sincerel
dedicated to becoming a
teacher. He/she appears not tg
make this field experience of
primary importance

Candidate seems satisfied that
teaching is his/her career choice
and appears to be dedicated to
becoming a teacher. Hsthe
appears to make this field
experience of primary importance

Candidate seems convinced thaf
teaching is the best possible
career choice. He/she
communicates a strong
dedication and commitmenb
becoming a teacher. It is obviou
that this field expeience takes
precedence over all outside
experiences.

3. Teaching/Tutoring

3a. Knowledge of subjeg
matter (Standard
14)

Candidate lacks subject matter
knowledge. He/she makes
important content errors or
demonstrates an uneven
understanding of key digdinary
concepts.

Candidate shows an adequate
understanding of the subject
matter. For the most part, he/she
demonstrates an understanding o
key disciplinary concepts.

Candidate shows an-tepth
understanding of the subject
matter. He/she demonstrais a
thorough understanding of key
disciplinary concepts

3b. Qganization of
subject matter for
student learning
(Standards 1b, ¥

Candidate is unable to explain
how his/her lesson(s) relates to
the content of previous or futurg
lessons, or the explanath given
is illogical or inaccurate. The
planned content shows
important errors or uneven
understanding of the subject
matter.

Candidate accurately explains ho
the content of his/her lesson(s)
relates to the content of previous
or future lessons. Theauned
content shows an understanding (¢
the subject matter.

Candidate accurately explains
how the content of his/her
lesson(s) relates to the content g
previous or future lessons and
how this content fits within the
structure of the disciplineThe
planred content reflects am-
depth understandin@f the
subject matter.

3c. Planning instruction
(Standards 3f, %

Lesson plan(s) lack(s) clear andg
meaningful learning
goals/objectives or those
included are inappropriate for
the students.

Planned activigs do not
advance the identified learning
goals/objectives, fail to take intd
F 002 dzy (i &l dRSY
knowledge and experiences,
and/or do not allow an
appropriate amount of time.
The lesson(s) has/have
organizational problems that
make itfthem difficult to
implement.

Lesson plan(s) include(s) mostly
clear and meaningful learning
goals/objectives that are
appropriate for the students.
Planned activities advance most @
the identified learning
goals/objectives, take into accoun
a0dZRRSy G &Q L@t 2N
experiences, and generally allow
for an appropriate amount of time
The lesson is well organized from
introductory to closing activities,
although some sequencing
problems may be evident.

Lesson plan(s) include(s) clear &
meaningful learning
goals/ohectives that are
appropriate for the students.
Candidateprovides a well though
out explanation of why the
identified goal/objectives are
appropriate for the students.
Planned activities advanadl of
the identified learning
goals/objectives and takiato

I 002dzyi &aiGdzRSy
knowledge and experiences; the
arevaried, creativeand
developmentally appropriate to
the students. The lesson is well
organized and well paced from
introductory to closing activities.

3d. Stimulating critical
thinking
(Sandards 5, 12h

Candidate does not encourage
students to think critically,
independently, or creatively in
the context of the content being
studied OR discourages them
from doing so.

Candidate encourages students td
think critically, independently,
and/or creatively in the context of
the content being studied. He/shg
raises problems and questions
which require resolution.

Candidate encourages students
think critically, independently,
and creatively in the context of
the content being studied.
He/sheraises problems and
guestions which require
resolution andencourages
students to be aware of their ow
thinking.
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3e. Managing class
environment
(Standards 8a, 8b,

Candidate makes few or no
attempts to respond to disruptive
behavior, or his/ler response is

Candidite generally responds to
disruptive behavior in ways that
demonstrate respect for the

Candidateesponds to disruptive
behavior in ways that are
consistentand that demonstrate

8c, 89 inadequate and/or does not students. However, his/her respect for students. Students
demonstrate respect for the responses may reflect some are consistently heldaccountable
students. Overall, the candidate| inconsistency. For the most part for their behavior. Candidate
does not hold students students are held accountable fo| createsa physical environment
accountable for their behavior their behavior. Candidate create| that is safe andises it as a
and/or permits the physical physicalenvironment that is safe | resource to facilitate and
environment to be unsafe or to | and does not interfere w. learnin{ encourage learning for all
interfere with student learning. students.

4. Dispositions toward studeist
Does not meet expectations Meets expectations Exceeds expectations
Criteria

@ @

®) (4)

()

4a. Belief in the
educability of all
children(Standards
3b, 129

Candidate appears not to be
committed to education for all
students. S/he appears not to
believe that all children can lear
or that children bring varied
talents, strengths, and
perspectives to learning.

Candidate is committed to
education for all students. For
the most part, s/he appears to
believe that all children can learn
and that children bring varied
talents, strenghs, and
perspectives to learning.

Candidate isleeply committedo
education for all students. S/he
communicates a strong and clea
beliefthat all children can learn,
and that children bring varied
talents, strengths, and
perspectives to learning.

5. Professionalism

Mb. Respect for individua
and cultural
differences
(Standards 3a, 3b,
3e, 12b, 12c, 12i)

Candidate shows little respect fo
individual and cultural
differences. S/he appears not to|
appreciate the basic worth of
each individual and ctral

group. S/he may make
stereotypical comments or
unsupported generalizations
about groups.

Candidate shows respect for
individual and cultural
differences, and appreciation for
the basic worth of each individua
and cultural group. S/he may
need moreexperience with and
knowledge of people from divers|
backgrounds.

Candidate shows deep respect
for individual and cultural
differences, andleep
appreciationfor the basic worth
of each individual and cultural
group. S/he has had considerabl
exposureto people from diverse
backgrounds.

4c. Belief that all
students bring
talents and
strengths to
learning
(Standards 2, 3b,
12a, 12b, 12¢

Candidate does not seem to see
the talent and strength that each
child brings to learning. Instead,
he/she focuse®n what the

a0dzRRSyiGaq t1071d

Candidate generally sees the
talents and strengths each child
brings to learning. He/she
attempts to build on these talentg
and strengths in teaching.

Candidate consistently sees the
talents and strengths each child
brings tolearning. He/she

effectively builds on these talentd
and strengths in teaching.

4d. Attitude that
A6 dRSYda(
are basis for
growth and errors
are opportunities
for learning
(Standards 3d,

12d)

/'FYRARFGS R2S3&
errors as opportuities for
learning and generally overlooks
or ignores their strengths

/' FYRARIGS GSYyRS
strengths to further learning and
views errors as possible learning
opportunities.

Candidate consistently uses
AGdREYGAQ &0 NBY
learning anl capitalizes on errors
as important learning
opportunities.
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ﬂ;; MONTCLAIR STATE

UNIVERSITY
CENTER OF PEDAGOGY FIELDWORK DEPARTMENT

FIELDWORK EVALUATION FORM

Student name: CWID: Semester: Fall__ Sprinfy

District: School: Year:

Dear Cooperating Teacher,
{AyOS (GKAA& O2dzNAS Aa | LINBfdzRS (G2 aGdzRRSyd GSHOKAyYy3IAZ Yy A
helpful to the stident, the course instructor, and the Center of Pedagogy Fieldwork Department. Please complete this forin
and discuss it with the student. Then have the student return it to his/her course instructor upon completion of classroom

visits.In addition, ifyod VA 4 SNJ ay2¢é¢ F2NJ ljdzSa0GA2Yy p 2NJ c3-695%882% &S O2y | O

For each item below, please circle the appropriate rating using the following scale and the attached rubric.

| 1 unsatisfactory | 2 needs improvement | 3 acceptable | 4 god | 5 outstanding |

1. Personal Qualities:

a. General appearance 1 2 3 4 5
b. Enthusiasm, spirit of cooperation 1 2 3 4 5
c. SeHdirection, initiative, flexibility 1 2 3 4 5
d. Communication (articulation, language, voice quality, written exgpoed 1 2 3 4 5
2. Professionalism:
a. Reflects on teaching/learning process 1 2 3 4 5
b. Possesses interpersonal skills 1 2 3 4 5
c. Accepts suggestions, criticism 1 2 3 4 5
d. Meets responsibilities (attendance, meetings, observations, prafieabi 1 2 3 4 5
obligations)
e. Is committed to teaching 1 2 3 4 5
3. Teaching/Tutoring
a. Knowledge of subject matter 1 2 3 4 5
b. Organization of subject matter for student learning 1 2 3 4 5
c¢. Planning instruction 1 2 3 4 5
d. Stimulating ctical thinking 1 2 3 4 5
e. Managing class environment 1 2 3 4 5
4. Dispositiors Toward Students:
a. Belief in the educability of all students 1 2 3 4 5
b. Respect for individual and cultural differences 1 2 3 4 5
c. Belief that all students brintalents and strengths to learning 1 2 3 4 5
R ! GAGdzZRS GKIG aiddzRSyidiaQ aidNBy3adrl 2 3 4 5
opportunities for learning
5. Did the student spend the required 60 hours inthe field? _ Yes __ Nuo, plfase contact us.)
6. Does this student have personal and professional qualities that indicate his/her readiness for the student teaching
experience? _ Yes __ Nondlplease contact us.)
Cooperating Teacher: Signature:

Center of Pedagogy Fieldwork Departmé&tiniversity Hall 1186973-655-4262E1 Normal Avenu& Montclair, NJ 07043
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GUIDELINES: CLINICAL EXPERIENCE |

Overview of Clinical Experience |

The primary objectivef the Clinical | field experience is for tharly childhood/elementary certificationcandidateto

begin to become familiarized with the full range of responsibilities held by a public school classroom teacher. This is
achieved by spending a minimum ofQlRours in a classroom with a designated cooperating teacher while taking a
corresponding course (Seminar 1). By the end of the 120 hours, the student should have a clear understanding of the dajly
routines of the cooperating teacher both inside and ou¢sttle classroom, a good sense of the school as a community,
and the roles of other professionals in the school. This understanding should be based ofharadticipation in the
classroom as well as on observation and inquiry. The focus of the accomg&wsiinar | is on organizing the classroom
F2NJ a0dzRSYd tSFNYyAy3aId 5Aa0dzaaArAz2y yR NBTESOGA2Y RdAzNRY
addition, the fieldwork experience should help the student gain an understanding of thatigeof the school as a

whole. Last but certainly not least, the student should observe and work with ftudents in order to gain insight into

pupil behaviorUltimately, the Clinical | fieldwork experience should help prepare the student to becoowassful

student teacher in that same classroom in the subsequent semester.

|mE}

The Structure of Time Spent at the School

It is incumbent on the student to make initial contact with his/her school and cooperating teacher. This should occur
within a week ofreceiving placement notification from the Center of Pedagogy Fieldwork Department. Ideally, the student
and cooperating teacher will meet prior to the start of the semester to plan out a schedule for the semester. If this is not
possible, then a phone coaksation should take place instead. Students must be in the school 2 full days each week and
must spend a minimum of 120 hours total in the school over a minimum of ten weeks. Students are required to spend th
majority of their inschool time in their hora classroom and a portion of their time with other professionals in the school.
Twelve hours will be spent at another grade level and 12 hours will be spent with a school professional, such as the
Resource Room teacher, ESL teacher, etc. Once a schedledraestablished, the student is expected to adhere to the
agreed upon schedule and should notify the cooperating teacher of any emergency that will prevent him/her from
fulfilling his/her obligations.

D

Assessment/Preparing for Clinical Experiencé3udent Teaching)

Based upon successful completion of Clinical Experience I, students are typically assigned to the same school for Clinica
Experience Il (student teaching). This structure provides students with a deeper connection to a school and a richer
understanding of school and classroom dynamics. School personnel also often benefit from this structure because it
provides an opportunity to identify and nurture potential teachers for the school system. However, accepting a student
for Clinical Experiare | does not obligate the district to accept him/her for Clinical Experience Il.

At the end of Clinical Experience I, the cooperating teacher will completalare Assessment of Student Performance

form, as shown on the next page. The Seminar | ingtruassigns a grade for Clinical | primarily based on the Assessment
of Student Performance form and completed Clinical | timeline, which is provided to students at the start of the course. If
GKSNE A& yed RAAONBLI yOe& o anil hESiyicalil gtable, thaiStaRirgyinstuétor WwilScersuft I NJ
with the cooperating teacher beforassigning a grade. Studemamot receive a grade for Clinical Experience | and will
not be permitted to poceed to Clinical Experience Il until the AssesgroéStudent Performance form is received.
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CLINICAL EXPERIENCE |
Rubric: Assessment of Student Performance (ECEL 412/410, 413/411, 502/510)

84 Ay o02tR

FyR AlGLFEAOSA

AYRAOI UGS

GKE G

ONX (i Cavdidatest £ A Iy 4

PROFESSIONALISM

Criteria

Does not meet Expectations

(€] @)

Meets Expectations

®) 4)

Exceeds Expectations

®)

1la.Maintains a

professional appearance

Demonstrates little ense of
professional demeanor in a school
setting (skirts too short, hair in face)

Daily dress and appearance are
appropriate to school setting.

Dress and appearance heighten
2yS0a LINRPFTSaaarzg
hySQa LIKeaiaolt
matches the tasks to be de.

1b. Displays en

full engagement, spirit of

cooperation.

MSU 8c

thusiasm,| Demonstrates little affect and energ
during interactions with children ang
adults. Difficulty cooperating with
colleagues due to shyness or

disinterest.

Generally enthusiastiegardless
of the nature of the task.

wSOSLIiABS G2 2
Works easily with other adults.

Enthusiastic anfully engages
with all dimensionsof the

Ot 4aNB2Yd . dzA €
suggestions. Works easily with
other adults ancadapts to
different working styles.

1c.Demonstrates self

Requires guidance to take initiative,

Seeks out infanation, questions

Thoughtfully seeks out needed

direction, initiative, and | Does not seek out information and | classroom procedures, offers ney information, asks probing
flexibility fails to question observations. ideas, and takes initiative to guestions,initiates new idea in a
Unable to change course easily, follow through on them without | timely manner, and intuitively
I R2dza G G2 2 GKSNH| direction. Adjusts to needs of adjusts to the needs of children
children and other adults. and other adults.
1d. Utilizes effective Uses inappropriate grammar, Usually displays effective and Articulation, word use,
communication skills mispronounces pmisuses words appropriate communication skill§ pronunciation, grammar, and

(articulation, word use,
voice quality, listening,

(written or spoken). Speaks too

a2FGté& 2N G222 f2

in speaking, ligning, and/or
writing. May struggle with

expression arenodels of spoken
and written languageUses voice

written expression). voice as an instrument, etc. Difficulf grammar when writing as a tool, and listens tughtfully
MSU 11 tfAaGSyAy3a (2 2 NJ| extemporaneously or notlisten | to others.

communications. carefully to others.
le.Demonstrates Demonstrates limited responsive ar] Demonstrates warm, caring Seeks out opportunitieso

responsive and caring

relationships w

children and adults.

caring gestures toward children
ith and/or adults. Seems detached fron
others.

gesturegoward children and
adults. Body language, as well a
words, show caring disposition.
Responsive to the needs of

develop and nurture caring
relationships with children and
adults. Thoughtfully and
consistenty responsive to the

MSU 8c children and adults. needs of children and adults.
PREPARATION FOR TEACHING
Criteria Does not meet Expectations Meets Expectations Exceeds Expectations
@ _ (2) 3) (4) (5)
2a.Demonstrates wSYl Aya 6AU0KAY || Seeks opportunities to become | Actively seeks out and finds

initiative to become a

comfort. Few efforts are made to

member of the school communit

varied opportunitiesto become a

member of the school reach out to other school members| (i.e. interacts with office member of the school

community. beyond the classroom. personnel, attends school community.Builds relationships
functions, engages with others a| with a range of community
faculty meetings, etc). members,induding teachers,

MSU 10 parents, specialists, children,

principal, etc.
2b. Reviews and Little time devoted to investigating | Seekut materials to review Examines, investigates, and
becomes familiar with materials pertaining to curriculum | pertaining to curriculum and questions materials pertaining to

school and classroom

materials and
procedures.

MSU 8b

and school policy.

school policy. Examines
curriculum guides, teacher
materials, supply closets, policy
manual and PTA handbook.

curriculum and school policy.
Engages school members in
dialogueabout existing policies
and procedures.
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INTERACTIONS WITH STUDENTS

Criteria

Does not meet Expectations

@) @)

Meets Expectations

®) (4)

Exceeds Exptations
®)

3a.Takes initiative and
engages with individuals
and small groups of
children

Observes individual and small
groups, but has difficulty interacting
with them. Requires direction before
engaging with groups of students.

Actively assists studésy answers
guestions, stimulates conver
sations, reads stories, guides-dig
cussions, manages group
behaviors.

Engages with students all types
of academic and social situtons.
Intervenes in difficult interactions
to facilitate resolution.

3b. Respcts individual
and cultural differences.

MSU 12b

Little evidence that student seeks
out information to support varied

culturesand learning styles within
the classroom and the school

Demonstrates knowledge of
different cultures and learning
styles. Inteactions with students
and colleagues are respectful.

Uses knowledge and awareness
of different cultures and learning
stylesi 2 Sy KIFyOS §
experiencein the classroom and

the school.

3c.Interactions with
students nformed by
understanding of cihdl
development and
developmentally
appropriate practice.

MSU 2

Interactions with children do not
reflect an understanding of
developmentE.g., &pects five year
olds to sit and listen for 45 minutes,
F2dzNJ 8 SFNJ 2f Ra
alphabet, 10 year olds teeep their
hands still.

Plans activities that are develop
mentally appropriate in terms of
timing, pacing, subject matter,
FYR 02yySOlAa des.
Appropriately assists ciilen in
managing their behaviors.
Demands on children are
sensitive todevelopmental
needs.

Uses knowledge of development
and developmentally appropriate
practices to enhance and
AGAYdzZ GS OKAfHF
Thoughtfully strives tdind the
balance between developmental
needs, motivation, and learning.

3d. Contributes toa
classroom community
that fosters respectful
behaviors.

MSU 6, 8a, 8b

Does not always model respectful
behavior and fails to acknowledge
those behaviors in students. May
interact with a favorite student most
of the time; respond
inappropriatelytoa &k A f RQa
control.

Demonstrates respect through a
deep knowledge of each student
models behaviors based on
fairness and caring, and
acknowledges and encourages
respectful behavior by students.

Uses knowledge of each child to
reflect a deep respect 8 OK A
strengths, background, language
etc. Manages classroom
behaviors so thaall students feel
valued and value each other.
Confronts and dissipates
disrespectful behavior.

TEACHING FOR STUDENT LEARNING

Criteria

Does not meet Expectations

Meets Expectations

Exceeds Expectations

() 2 3 4) ®)
4a.Reflects on Spends limited time engaging in Engages in conversation; asks | Engages in ongoing conversatior
teaching/learning converstions with CT regarding guestions, attempts to clarify GAGK /¢ NBIIF NRA

process with the
cooperating teacher.

MSU 1a, 1b, 4b, 9, 12h

lessons, instructional strategies, or
pedagogy as they relate to students

what has been successful and
effective. There is some evidenc
that reflection on one lesson is
used to plan future lessons.

learning, asks thoughtful and
probing questions based on
observed evidenceyses
outcome of one lesson to develo
the next Articulates
characteristics of the
teaching/learning process.

4b. Plans and organizes
lessons that use
instructional time

Plans/organizes lessons that are to(
long/too short, poorly paced, or
developmentally inappropriate for

Plans and organizes lessons ang
activities that effectively utilize
allotted time. Materials are

Utilizes time effectively, engages|
all children, materials are
prepared and accessible, careful

effectively. age level. (i.e. Kdg.long lecture prepared in advance and easily | planning of physical space and
with no hards-on activities or accessible. Lesson is well paced needs,adjusts the lesson as
movement). and engages most students. necessary to respond to the

MSU 4a needs of students.

4c. Effectively | Unable to effectively implemer2 Implements 2 lessons that are | Implements 2 lessons thaave

implements 2 lessons.

MSU 1, 4a, 4b, 7

lessong; planning is not adequate,
unable to manage group of children
subject or practice is not
appropriate.

well planned, well timed,
appropriately paced. Both lessor]
engage most of the children and
outcomes are posite.

been thoughtfully planned to
connect with and engagall
children in the class. Instructiona
strategies, subject matter, and
pedagogy are clearly suited to
children
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4d. Promotes critical
thinking.

MSU 5

Little evidence that critical thinking
strategies are used. May be
confusion about the definition of
critical thinking.

Questions are posed that ask
children to consider evidence an
then make a judgment based on
certain criteria.

Demonstrates a clear under
standingof critical thinking and
uses strategies thahoughtfully
engage children in probing and
expanding new ideas.

4e. Effective classroom

management techniques

Demonstrates some success in
managing a group of children for
short periods of time.

Demonstrates ability to use a
range of strategies to manage
classroom behaviors: individuals
small groups, and large groups.

Demonstrates a thoughtful and
planfulapproach to classroom
management over timeAble to
manage a wide range of
behaviors, includig conflicts,

MSU 8b using appropriate strategies.
DISPOSITIONS TOWARD STUDENTS
Criteria Does not meet Expectations Meets Expectations Exceeds Expectations
1) 2 3) 4) 5)
5a.Belief in the ' LIS NBR G2 W3AGS | Attempts to understand why 22NJ) 4 G2 dzy RSNE

educability of all
children

MSU 3f, 12a, 12f

children, becomes frustrated when a
OKAfR R28a y2ia ¢
OKAftRQa ¢Sl 1ySaa
sources.

[
J
4
J

some children are not learning
and adapts strategies and
activities to meet the needs of
individual children.

learning patterns and styles by
collecting data and using b
develop appropriate learning
experiences suited to a particula
child.

5b. Beliefthat all
children bring talents
and strengths to
learning.

MSU 3b

Seems unable or unwilling to articula
the strengths of certain children.

Uses specific strategies to
RA&ZO020SNI SI OK (
FyR GFfSydaod ! (
special skills.

L Ny & Fo2dzi St (
strengths by exposing them to a
range of materials and types of
activities.Finds ways to
AYO2NLR NI GS St ¢
strengths into learning
experiencesn the classroom.

5c.{ 1 dzZRSy (&g
are basis for growth
and errors are
opportunities for
learning.

MSU 3d, 12c, 12e

Becomes frustrated or annoyed wher
students make mistakes.

Encourages and supports childre
G2 wasSsSqQ GKSANI
children to find better solutions.
1 01y26f SRISAa OF
strengths.

Sysematically observes and
diGdz2RA S&a OK AnfordedX
to understand how to assist child
in finding other solutions. Builds
2y Sl OK OKAfRQZ
to enhance learning.

BoldtypeK A A Kf A IK{a
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=y MONTCLAIR STATE
4 UNIVERSITY

Department of Early Childhood, Elementary, and Literacy Education
Clinical Experience |

ASSESSMENT OF STUDENT PERFORMANCE

Student name: CWID Semester: Fall___ Spring

District: School: Year:

Dear Cooperating Teacher,

This semester of fieldwork is the first of 2 clinical experiences. This semester your early childhood/elementary edwten te

cardidate will spend 12 hours a week in your school over a minimum of 10 weeks. The department has suggested a formatshat allow
a student significant time in his/her primary classroom, as well as time with specialists in the school. An assessmshidefi's
performance in the field will be helpful to the student and the MSU Seminar Instructor. Please complete this form andt diéttuss

your Clinical | student. It is to be returned by the student to the Seminar | instructor before the end of thet a@mester.

If you answer "no" for question 6 or 7, please contact the Center of Pedagogy-86973802

For each item below, please circle the appropriate rating using the following scale and the Assessment of Student PeifRuioniznce

| 1 unsatifactory | 2 needsimprovement | 3 acceptable | 4 good | 5 outstanding |
1. Professionalism
a. Maintains a professional appearance. 112 |3|4]|5
b. Displays enthusiasm, spirit of cooperation. 112|345
c. Demonstrates seffirection, initiative, flexibity. 112 |3|4]|5
d. Utilizes effective communication skills (articulation, language, voice quality, listening, | 1 |2 |3 |4 | 5
written expression).
e. Demonstrates responsive and caring relationships with children and adults. 112 (3|4 |5

2. Preparation for Tedting
a. Demonstrates initiative to become a member of the school community and to build 112 (3|4 |5
relationships with school colleagues and families.

b. Reviews and becomes familiar with school and classroom materials and procedures.| 1 |2 |3 |4 |5

3. Interactions with Students
a. Takes initiative & engages in various activities with individual/small groups of children| 1 |2 |3 |4 |5

b. Respects individual and cultural differences. 1123|415

c. Interactions with students are informed by understengdof child development and 112 |3|4]5
developmentally appropriate practice.

d. Contributes to a classroom community that fosters respectful behaviors. 1123|415

4. Teaching for Student Learning

a. Reflects on teaching/learning process with caafiag teacher. 1123|415

b. Plans and organizes lessons that use instructional time effectively. 1123|415

c. Effectively implements a minimum of two lessons during the semester. 1123|415

d. Promotes critical thinking. 1123|415

e. Demonstratesféective classroom management techniques. 1123|415
5. Dispositions Toward Students

a. Believes in the educability of all students. 1123|415

b. Believes that all students bring talents and strengths to learning. 1123|415
c. Believes that stghts' strengths are basis for growth; errors are opportunities forlearnif 1 |2 |3 |4 |5

6. Did the student spend the required minimum 120 hours in the field? Yes Mo, p{Hase contact us.)

7. Does this student demonstrate persohand professional qualities that indicate his/her readiness for the student teaching
experience? Yes Nond|please contact us.)

Cooperating Teacher: Signature: Date:

Center of Pedagogy Fieldwork Departmé&tiniversity Hall 1186973-6554262E1 Normal Avenu& Montclair, NJ 07043
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STUDENT TEACHING/CLINICAL Il OVERVIEW: THE PROFESSIONAL SEMESTER

Student teaching and Clinical Experience Il are commonlyreef¢o as the Professional Semester. During this semester,
the student teacher engages in a number of professional activities astarfalintern. The following pages provide
detailed information regarding the what, when, and how of these activities Jéction also provides an overview of the
responsibilities of the cooperating teacher and the mentor.

The Professional Activities of the Student Teacher

@ Teaching:The student teacher should focus on planning, implementing, and evaluating instraichctivities.
He/she should also take time to observe the cooperating teacher, other teachers, and other student teachers.
Subject area certification candidateshould teach no more than two classes by the end of the fourth week and
three classes by thend of the sixth week. It is recommended that the total teaching load be 3 classes (3 to 3 1/2
hours) per day and that the student teacher be responsible for no more than two separate subject preparations.
The subject area student teacher is expectedhean school full time every day regardless of the schedule of the
cooperating teacherarly Childhood, Elementary, and Dual Certification (general ed/special ed) candidates
should follow the Student Teacher Timeline. ECEL students are encouraged ¢o i@kenany teaching
responsibilities as possible during and outside of class time. ECEL students are expected to take leadership in
planning, implementing, and assessing an integrated unit with the cooperating teacher and should take the lead
on all teachig responsibilities for approximately two weeks. Th&/R5/dual certification student teacher is
expected to be in school full time regardless of the schedule of the cooperating teacher.

@ Tutorial/Remedial ActivitiesThis may include helping students vitlass work, homework, or remedial/
advanced work as indicated by the cooperating teacher. Serving as lab assistant is also a valuable experience.

@ Clerical ActivitiesThis may include filing materials, typing, and duplicating and updating records.

@ Supervsion of Students:Schools may assign student teachers cafeteria and hall duty and supervision of
homerooms if accompanied by a certified teacher.

@ Related Professional ActivitiesThese include attending faculty meetings, parent conferences, and parent
meetings and participating in various departmental functions and appropriate professional development.

GETTING STARTED: BEFORE AND DURING THE FIRST WEEK

The time before and during the first week of the Professional Semester experience should helpsihective teacher become
oriented to the teaching environment. During this time the student teacher should:

1.

Learn about general rules and policies of the school and the reasons for these regulations. S/he should become fa
with school procedures corening safety regulations, fire and security drills, hall or playground supervision, cafeterie
schedules, and other routines of the school.

Learn the routines of the classroom. Find out where supplies are stored, how attendance is kept, what general
housekeeping rules exist, and how/when technology is integrated into class time.

Become acquainted with the students in his/her classes. Learn their names and begin to know them as individuals.
seating chart, provided by the mentor teacher in order to héle student teacher identify the names and faces of his ¢
her students, is helpful. If none is available, the student teacher should make one. The student teacher should disc
background and abilities of the pupils with his/leyoperating teacher.

Begin to become familiar with student records. The student teacher must remember that these records are confider
Therefore, they must be used in a professional manner.
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The Roles and Responsibilities of the Student Teacher

In order to ensure auccessful student teaching experience for all involesath student teacher iequired to:

Q

Q

Q

Display enthusiasm and interest in the Professional Semester experience as well as in his/her students. Such
enthusiasm and commitment should be evident in thetough and imaginative preparation for each class.

Come equipped with an adequate knowledge of basic subject matter, human growth and development, teaching
techniques, and procedures.

Submit plans to the cooperating teacher well in advance for eachrndssbe taught and engage in weekly
planning sessions with the cooperating teacher to discuss shod longrange teaching goals and objectives.

Develop a pattern of personal and professional growth through constant and reflectivepgeHisal and
acceptance of constructive criticism.

Show initiative by attempting alternate teaching techniques in an effort to discover and develop a style of
teaching suited to him/herself.

Show evidence, by the end of the Professional Semester experience, of acceptaplketence in such areas as
teaching skills, classroom management, strategies of instruction, and interpersonal relations.

Continually relate the actual teaching experience to theories of child development and learning.

Display a professional and ethicatitatde in terms of safeguarding confidential information about children,
refraining from unprofessional remarks about colleagues, and observing basic rules of courtesy toward school
administrators, teachers, pupils and community.

Complete promptly all agghments required by the supervisors and the University. This includes careful study of
the material in this Handbook, early conferencing with the mentor teacher prior to the Professional Semester
experience, preparation of plans, and other work basic &ssioom teaching as required by supervisors and the
mentor teacher. Mailing or delivering to University supervisors complete schedules is a requirement. Informing
them of changes in teaching schedules is essential.

Comply with all school regulations to whiregular teachers are expected to conform, including daily attendance
¢ as well attendance at regular after school meetings of the school and teaching depagredtcontribution
to other student and faculty activities.

Demonstrate patterns of condueind dress that are in keeping with the accepted standards of the school
community (e.g., women should not show midriff or wear dowt tops, men should not wear baseball caps).

5. A gradual assumption of teaching duties should begin with the studentteaéh®d8A y3 & GKS 022
assistant. Some team teaching, with the mentor teacher gradually assuming less responsibility in the classroom,
suggested. Individual and small group instruction is recommended.

6. { GdzRe GKS O22LISNILXiAyda @ SVéKGNEégC)SEQE na O dzNNJayedzjoalzy]
F2N) GKS tNRpTFSaarzylt {SYS&AGSNI SELISNASYOSd LYyAGALI f ¢

lesson plans or his/her own lesson plans under the supienviof the cooperating teacher. Lesson plans must be ma
available to the cooperating teacher prior to teaching the class.

A significant portion of notteaching time during the Professional Semester experience should be spent in observi
cooperatingteacher, other teachers in the department (as well as in other departments), and other student teach

When possible, the student teacher should spend at least one period a day observing. The purpose of such obs]
is for the student teacher to lmme more familiar with the teaching behavior and activities in the following critical
areas: Planning, organization, and evaluation; Teaching strategies; Classroom management/control; Teacher atf]
toward children/subject matter; Verbal and nesrbalinteraction. Also, observations should be done in special area
(speech pathology, guidance, special education, student activities, etc.).
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Cooperating Teacher Roles and Responsibilities

Since the cooperating teacher is the professional who nimdfective teaching daily, the University and the student
teacher rely on him/her to play the central role in the professional development of the student teacher while also serving
as an observer, guide, and evaluator. The cooperating teacher is redaired

]

Serve as the principal professional mentor and source of daily professional support for the student teacher. In this

role, the cooperating teacher teaches more than evaluates, helps more than judges, and listens as well as guides,

Orient the studenteacher to school and classroom procedures and routines.
Ensure that a certified teacher is in close classroom vicinity at all times, as per New Jersey state law.
Conduct at least 3 formal observations, each accompanied byaprepostobservation cordrences.

Complete Progress Reports for each formal observation that help diagnose the professional needs of the student
teacher.

Conduct weekly planning sessions and regular informal sessions to assess progress and project goals.

Encourage the studerieacher to develop seffiirection in planning, understanding students, acquiring a variety
of teaching techniques, utilizing a variety of instructional materials, and disciplinary practices.

Conferencewith University mentos during their visits. At leaswvo of these conference®ne with each mentor, if
there is more than one3houd include the student teacherandl @ 6S LI NI 2F GKS YSyii2
observation conference.

Serve as a sounding board for reflection by the student teacher.

Inform the Center of Pedagogy Fieldwork Department of any concerns about/on behalf of the student teacher in a
timely manner. Early Childhood/Elementary teachers may also wish to contact the ECELE department.

Call in or email the final grade to the Center of PedpgBieldwork Department by the due date provided in the
Cooperating Teacher Packet. Letter grades of-ABA B, B C+, C,-CD, or F may be submitted.

Submit the Summarized Record of Student Teaching form to the Center of Pedagogy Fieldwork &ezrthe
end of the semester. This form must be received before the honorarium payment can be authorized.

Coteach whenever possible. This is encouraged for ALL certification areas where appropriate and feasible.

Complete an online survey at the endtbé semester.

4C
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Mentor Roles and Responsibilities

The Center of Pedagogy Fieldwork Department designates 2 mentors for student teachers in subject area certification
programsg one who serves as a general education mentor and one wh@seaw a subject (content) mentor. The subject
YSYy(i2NJ Aa FaaArAadySR oé GKS addzRSyidQa YIFI22N RSLI NILYSydo
mentor assigned by their department.

The mentor student teacher relationship should be mutlyaactive and collaborative. Mentors serve as ambassadors for
the University and as a key form of professional support for the student teacher. Mentors are required to:

@ Attend all scheduled mentor chedhk meetings at the University (usually once a yeaad/ar after student
teaching orientations).

@ Attend the student teaching orientation to meet and greet assignethtees.
@ Attend a mentoring workshop (at MSU or elsewhere) at least once every 5 years.

@ Early Childhood/Elementargonduct 6 observations of ttetudent teacher (2 informal, 4 formal).
Subject AreasConduct 3 observations of the student teacher.
All visits must be prarrangedg surprise visits are not permitted.

Conduct a preobservation meeting before each official observation.
Conduct a posbbservation meeting after each official observation.
Electronically submit a copy of each progress report within ONE WEEK of the observation.

Be available to the student teacher by email and phone as reasonably needed throughout the semester.

© ¢ ¢ ¢ ¢

Facilitate ateast one 3way meeting with the cooperating and student teacher (at least 2 for Early
Childhood/Elem).

Verify that the student teacher is writing detailed, highality lesson plans for every lesssime/heteaches

¢ ©

Review the Progress Reports completedhmy subject mentor (if apptable) and cooperating teachs).

@ Inform the Center of Pedagogy Fieldwork Department of any concerns about/on behalf of the student teacher in g
timely manner. This includes attendance concerns.

@ Submit the Summarized RecordStudent Teaching form online to the Fieldwork Department by the specified
due date.

@ Complete an online mentor survey at the end of the semester.

For student teachers who are in subject area certification prograeesh mentor conducts a
minimum of three observations at sufficiently spaced and coordinated time intervals to allow for the studen
i S OK S NI RereEy Nk gtiidgndteather is observed formally six times in all by mentors.

Early Childhood/Elementary studentgve one mentor who completes two informal and four formal
observations. An observation should occur approximately every other week dugrggthester.

Pre and postobservation conferences for all student teachers are held in conjunction with all formal
20aSNBFGA2Yyad® LG A& G2 SHFOK addzRSyd GSHOKSNRa |
matter and interacting \th pupils in different ways. Each observation should last approximately 45 minutes.
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Building an Effective StuderAtooperating TeacheMentor Team

@ During the Professional Semeststudent teachers are to attend cooperating schools ftilhe and follow the
RAaGNRKR OGO Qa . ahid mauds allbolidagsyarkl lvadation days, regardless of whether or not they are the
aFYS ad a2y dOft AN {{F (S Qa essignal Genbsiericiasséstact@dinytozhaél + (0 G §y R
' YAOSNBRAGEQa AO0OKSRdAZ S 2F OflraaSao

@ No employment or outside activity should interfere with student teachin@utside employment is often too
taxing; creative and imaginative preparation often suffers. Studentiteecmay not take@dditionalcourse work
during student teaching.

@ According to the tradition of the University, in compliance with the policies of the cooperating sshaignt
teachers participate ceequally with teachers in professional responsibiéis. It is hoped that all mentor
teachers will regard student teachers as professional colleagues. It is understood, however, that student teachers
are principally responsible to, and subject to the directioytlodir cooperating teacher since, accorditagthe
State Department of Education regulations, the cooperating teacher is ultimately the professional in charge.

@ Student teachers are encouraged to make arrangements to visit their assigned sshadl consult with
cooperating teachers prior to the begning of their Professional Semester

@ Planned weekly conference sessions as well as informal talks between cooperating teacher and student
teacher are encouragetb promote healthy supervision.

@ Mentors should be notified in advance if something comes ugmthinterferes with a scheduled mentor
observation.It is the student teaches responsibility to establish and maintain contact with mentors.

@ The mentors should be regarded as professional colleagues/advisors available for discussion of problems by
both student teachers and cooperating teacherghey will welcome telephone calls regarding problems that
may develop.

@ Mentors seek to insure that a positive relationship is developed between the student teacher and cooperating
teacher.Where a conflict appear® be arisingthe mentorwill help the student teacher to find ways of
resolving the problem and adjusting to the situation. Occasionally, it may become apparent that the student
teacher is having a severe problem or is in an untenable situation. Basedtlie circumstances, the student
may be withdrawn from student teaching or reassigned. The cooperating teacher and/or the student teacher
should contact the education mentor, subject/content mentor or ECEL program coordinator, and the Center of
Pedagogyieldwork Department when it becomes apparent to either of them that a major problem is
developing.

@ In the event of a teacher strike, student teachers are advised by the university to remain neustadent
teachers should never cross a picket linet dfppears that a strike may be prolonged, efforts will be made to find
a placement in another district.

@ Student teachers cannot be assigned as substitutes for pay during the Professional Seméa&steentire
Professional Semester is an unpaid experiercmandated by State law.

@ The Professional Semester may be terminated for one of the followimgrtual agreement because of illness or
an emergency, or failure of theudent teachetto perform in a satisfactory manner as evaluated by the
cooperating teacheand University mentors, and as approved by the Director of the Center of Pedagogy.
Termination may be appealed by writing to the Center of Pedagogy Director.

@ Student teachers are expected to be in attendance for the entire school day (as scheduled)diegarof the
teaching schedule of their cooperating teacher(dn addition to meetings and school conferences, student
teachers are encouraged to participate in@arricular activities. If a student teacher must be absent due to
illness or any other leimate reason, the cooperating teacher and the Fieldwork Department must be notified
prior to the beginning of the school day. If an observation has been arranged, it is the responsibility of the
student teacher to inform the mentor of his/her absence.
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LEGAL ISSUES AND PROFESSIONAL ETHICS

Legal Protection of the Student Teacher
The student teacher, during his/her Professional Semester, is legally protected by New Jersey Statutes from prosecution
arising from charges of negligence or overt action adiceased, fully employed teacher:

18A:166. Indemnity of officers and employees against action, proceeding; exception§Vhenever any civil or administrative
action or other legal proceeding has been or shall be brought against any person holding any office, position or empluyenent u
the jurisdiction of any board of education, including any student teacher or persignasl to other professional piteaching field
experience, for any act or omission arising out of and in the course of the performance of the duties of such office, positio
employment or student teaching or other assignment to professional field exparje¢he board shall defray all costs of defending
such action, including reasonable counsel fees and expenses, together with costs of appeal, if any, and shall saverttarmless a
protect such person from anynfancial loss resulting therefrom,L..1967, ¢.271; amended 1977, ¢.216; 2001, c.178, s.2.

Personal Property and Injury

Although incidents are rare, it is possilite a studentto experience a loss of personal property and/or injury duang
clinical fietl experience The University policy regarding coverage is the same for those students enrolled in field
experiences as it is for the campus community: personal property losses and personal injury are not coverad{unde€r a
insurance policy. Therefore, vemcourage students to take out additional insurance if your personal property is not
covered by your own homeowners insurance or if you do not have health insurance that covers personal injuries.

School/District Procedures

The student teacher shouldgs G KS O2 2 LISNY GAy 3 (SIFOKSNJ 2 NB@GASs (GKS a|o

about the procedures regarding fire drills, emergencies, affirmative action, and reporting child and substance abuse is
LI NI 2F | GSI OKS NI &enBeadhitg irtthsSmamusl & & gukld for A fudenttebchdr ihdigin the host
a0K22ft® 126SOSNE Ay [RRAGAZ2YY &akKS A& SELISOGSR (2 | RKPB
| FyR02213 & 6Stf | & Ay suiekobhow t@ rédctfto apaticulaksgudim thedstugeiit ehcledi ®
should contact the Center of Pedagogy Fieldwork Department immediately.

Professional Ethics

As a prospective teacher in a democratic society, the student teacher has an ethical reipptsithe profession. As a
representative of the Teacher Education Program, he/she is a reflection of Montclair State University.dtisadKpat

the student teachewill conduct himself/herself ethically, upholding the standards of the professidewise, he/she

should be accorded the regard associated with being a professional. If there are questions related to professional ethics
the Fieldwork Department should be contacted.

Child Abuse

The New Jersey Code 6:801  NXB |j dzA NB & (i kelwiho have @&sanabie cduke hbaligvg that a child has been
4dz0 2SOGSR (2 OKAfR I 0dzaSdddddaKltt AYYSRAIFIGSE& NBLRNI
O2yaARSNBR G2 0S8 | Litahiare Bable fir ke@tingisispdcteRabuse Y RF Regalfy Sitfis not
sufficient for you to simply tell a teacher or administrator and let them handle it. However, given your presumed
inexperience with identifying the signs of possible ahuke sensitive nature of your pib®n as a guest in the school and
the reality that each district has its own system for handling such maitassadvisable tanotify your cooperating

teacher or a school administrator ason as possible for advicedassistance.

Reportablelncidents
Any situation or incident where legal action is possible, and you are involved in or witness the action, should be reported
to the Fieldwork Department within 24 hours of the occurrence.

Criminal History Review

New Jersey law requires that all publibsol employees complete a criminal history background chémreasingly

school districts across the state (inc. our partner districts) have begun to require that you complete a criminal backgroun
check and/or acquire a substitute license. Consequeh#yCenter of Pedagogy has a substitute license policy, outlined in
Resource |, page 68. While students cannot be required to disclose a criminal history to the University, the Center of
Pedagogy strongly urges students who have a crimintirigiso consd & ¢ A 0 K Adsi§ant/ DBeftar Ss\sbba as
possible to determine his/her options so that the student does not proceed through the Teacher Education Program only|
to learn that s/he will not be able to complete the fieddperience®r become certigd in New Jersey. For example, some
records may be expunged, while other records may not be considered serious enough to present a concern to a district ¢r
to the state certification office.

=
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STUDENT TEACHING EVALUATION

Overview

Student teaches are evaluated throughout the student teaching semester by their cooperating teacher(s) and mentor(s).
Two kinds of online assessment forms are used: the Progress Report form and the Summarized Record of Student
Teaching form. Both assessment forms camiadicators based on a comprehensive scoring rubric that in turn is based

on The Portrait of a Teachand Montclair State University's Standards for Initial Teacher Programs. Student teachers
receive 6 Progress Reports during the semester in total frair mentor(s) and 3 Progress Reports from their

cooperating teacher. At the end of the semester the student teacher receives a Summarized Record of Student Teaching
from each cooperating teacher and mentor. This final assessment looks almost identimPRmgress Report form
except for the addition of a space where the evaluator provides a letter grade for the experience. This is the official
cumulative assessment for the semester and as such is used to determine whether or not the student teacher has
successfully completed student teaching.

The following pages contain samples of the actual Progress Report and Summarized Record of Student Teaching
assessments, which are completed online, as well as the rubrics that are used to complete each ofsh&&ow are
some helpful facts to know about the student teaching evaluation process.

Student Teaching Evaluation FAQs

How many Progress Reports should mentors complete?
Early Childhood/Elementary students have one mentor who submits 6 Prdgegests online. Subject area students
have 2 mentors who each complete 3 Progress Reports online.

How many Progress Reports should cooperating teachers complete?

Early Childhood/Elementary students and most subject area students have one cooperating,tedaheompletes 3
Progress Reports online. Some subject area students (e.g., Physical Education, Art, Music) have two cooperating teachers,
who should each complete 2 Progress Reports online.

Who oversees the evaluation process?
The student teaching evadtion process is overseen by the Center of Pedagogy.

How is the final grade for student teaching determined?
The letter grades from the cooperating teacher(s) and mentor(s) are averaged to determine the final letter grade that the
student will receive fostudent teaching. The grade itself is issued by the Assistant Director of the Center of Pedagogy.

Who do | go to if | have a question or concern about a student teaching grade?
Questions or concerns about grades should be directed to the Assistant Dioé¢he Center of Pedagogy.

Do all certification areas have the same assessment forms?
No. The scoring rubrics and hence the indicators on the Progress Report and Summarized Record of Student Teaching
forms are slightly different for Early Childhood/Elemtary Educatiorand subject areatudents.

What happens to online Progress Reports and Summarized Record of Studenhifhgaecords after the semestér
Paper copies of all Progress Reports and the Summarized Record of Student Teaching are keprit safiéufbr
5 years and then archived.

Reporting Grades Gidime

Final grades must be reported online to the Center of Pedagogy by mentors and cooperating teachers at least one
prior to the last day of student teaching. Wp-date details abouteporting grades are provided each semester to
mentors and cooperating teachers. It is imperative that the Center of Pedagogy receive grades in a timely manne
grades can delay students' certification and cause red tape regarding graduation.
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STUDENT TEACHING PROGRESS REPORT &
SUMMARIZED RECORD OF STUDENT TEACHING
SUBJECT AREAS

(Revised 8/25/03)

Below are the criteria used to assess student teaching progress. These assessment tools are completed online by the
University-appointed cooperatingeacher(s), education mentor, and subject mentor.

Overview

1. PLANNING FOR STUDENT LEARNING
a. Stating clear and meaningful learning goals/objectives
b. Organizing subject matter for student learning
c. Designing creative and appropriagatning activities and materials

2.  TEACHING FOR STUDENT LEARNING
a. Making content comprehensible to students
b. Monitoring understanding, providing feedback, and adapting activities
c¢. Using media and other technology in appropriate ways
d. Romoting critical thinking
Sd !'aAy3ad RSY2ONI GAO LINI OGAOSay NBaLISOG F2NJ OKAf

3.  ASSESSING STUDENT LEARNING
a. Recording and using assessment results to inform instruction

4. CREATING A POSITIVE ENVIRONMENT FOR STUDENNG_EAR
a. Establishing and maintaining appropriate standards of classroom behavior
b. Providing a safe physical environment conducive to learning
¢. Using instructional time effectively

5. PROFESSIONALISM
a. Expressing ideas clearly and persattibutes

b. Communicating with others to support student learning
c. Reflecting on instructional efforts

Rating System and Rubric

Students are rated on a scale of 1 to 5 for each criterion as follows:

Does not meet Meets expectations Exceeds expectations
expectations
©) 2) 3 4 )

Please note: A 5 should be given only &xceptionalperformance. The numerical ratings do not correspond directly to gradesg.,
5s do not equal As, 4do not equal Bs, etc. Students can receive all 3s/4s and be given an A range grade for student teaching.




PLANNING FOR STUDENT LEARNING

Criterion 1a: Stating clear and meaningful learning goals/objectives

Description for a rating of 1 or 2:

Lesson pla lacks clear and meaningful learning goals/objectives or those included are inappropriate for the students.
Goals/objectives tend to be written as student or teacher activities. ldentified goals/objectives are not consistently wityribe
NJ Core Curriculum Content Standards.

Description for a rating of 3 or 4:

Lesson plan includes mostly clear and meaningful learning goals/objectives that are appropriate for the students. Identified
goals/objectives are appropriately aligned with the@&ale Curriculum Content Standards.

Description for a rating of 5:

Lesson plan consistently includes clear and meaningful learning goals/objectives that are appropriate for the studemts and ar
appropriately aligned with the NJ Core Curriculum Con&tandards. The student teacher provides a well thought out explanation
of why the identified goal/objectives are appropriate for the students.

Criterion 1b: Organizing subject matter for student learning

Description for a rating of 1 or 2:

Student teaher is unable to explain how the target lesson relates to the content of previous or future lessons, or the explanation
given is illogical or inaccurate. The planned content shows important errors or uneven understanding of the subject matter.
Descripton for a rating of 3 or 4:

Student teacher accurately explains how the content of the lesson relates to the content of previous or future lessoles gtk p
content shows an understanding of the subject matter.

Description for a rating of 5:

Studentteacher accurately explains how the content of the lesson relates to the content of previous or future lessons and how this
content fits within the structure of the discipline. The planned content reflects atepih understanding of the subject matter.

Criterion 1c: Designing creative and appropriate learning activities and materials

Description for a rating of 1 or 2:

Planned activities do not advance the identified learning goals/objectives or fail to take into account students' background
knowledge and experiences. No accommodations are made for students with special needs (e.g., students with disabilities and
English language learners (ELLS)) or planned accommodations are inappropriate. Materials are mostly culturally irrthevant to
students The lesson has organizational problems that make it difficult to implement.

Description for a rating of 3 or 4:

Planned activities advance most of the identified learning goals/objectives and take into account students' backgroundigenowle
and experences. Activities are developmentally appropriate to the students. Activities offer some appropriate accommodations for
students with special needs (e.g., students with disabilities and ELLs). Materials are culturally relevant to most StuellErssmn

is well organized from introductory to closing activities, although some sequencing problems may be evident.

Description for a rating of 5:

Planned activities advance all of the identified learning goals/objectives and take into account stimdekground knowledge

and experiences; they are varied, creative, and developmentally appropriate to the students. They consisteitéygppropriate
accommodations for students with special needs (e.g., students with disabilities and\Edtesialsare culturally relevant to the
students. The lesson is well organized and well paced from introductory to closing activities.

TEACHING FOR STUDENT LEARNING

Criterion 2a: Making content comprehensible to students

Description for a réing of 1 or 2:
{GdzRSy i GSIFOKSNJ YF{1S8a tAGGtS 2N y2 S7F7T2Nlderi®@makeddnfer®R 2y & dzf
meaningfulto them. He/she does not communicate content clearly. He/she gives little or no attention tergtudith special

needs (e.g.students with disabilities and ELLs). Overall, the students are disengaged from lesson content and do not appear to
understand it.

Description for a rating of 3 or 4:

Student teacher makes efforts to activdtey R 6 dzAf R 2y a0 dzRSYyGaQ LINA2NJ {y26ftSRAS Iy

meaningful to all students, including students with special needs (e.g., students with disabilities and ELLS). He/shecatesmuni
content clearly through the use of suchiatiegies as explanations, descriptions, examples, analogies, metaphors, and discussions.
Generally, the students are engaged with the content of the lesson and appear to understand it.
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Criterion 2b: Monitoring understanding, providing feedback, and adapting activities

Criterion 2c: Using media and other technology in appropriate ways

Criterion 2d: Promoting critical thinking

Criterion 2e: Using democratic practices

Description for a rating of 5:

Student teacher routinely activateyaR 6 dzA f R4 2y &G dzZRSyGaQ LINA2NI 1y26f SRAS | yR
to all students, including students with special needs (e.g., students with disabilities and ELLs). He/she communicatetecolyte
through the use of varied sitegies such as visual and auditory representations, advanced organizers, explanations, descriptions,
examples, analogies, metaphors, and discussions. Students are engaged with the content of the lesson and demonstrate a clear
understanding of it. The lesa as a whole has a logical and coherent structure.

Description for a rating of 1 or 2:
{GdzRSy G GSFOKSNI R2Sa y20G Y2yAld2N itdmRiésyon an@givepsRdenglitild oyrieA y 3 2
feedback. He/she gives little or no attention to students with special needs (e.g., students with disabilities and ELLS).

Description for a rating of 3 or 4:

{GdzRSy i (S OKSNI Y2y A id tN&conkeiit taR Bl host Qf theziéRd Wil Givey tRein yea8dback. He/she
attempts to make instructional adjustments when necessary. He/she accommodates materials to students with special needs (e.g.
students with disabilities and ELLS).

Description br a rating of 5:

{GdzRSy i G(SFOKSNJ Y2YAG2NRE &iGdzRSy(GaQ dzyRSNAGIYRAYy3 2F (GKS 0O
feedback. He/she makes appropriate instructional adjustments when necessary. He/she accommodates mastuidésnts with
special needs (e.g., students with disabilities and ELLS).

Description for a rating of 1 or 2:

Lesson integrates media and/or other technology in meaningless and inajgtopays.

Description for a rating of 3 or 4:

Use of media or other technology is not applicable to this lesson, or media and other technology are used in developmentally
appropriate ways.

Description for a rating of 5:

Media and other technology arintegral to the lesson and are used in meaningful and developmentally appropriate ways.

Description for a rating of 1 or 2:

Student teacher does not encourage students to think critically, independentlyeatiwely in the context of the content being
studied or discourages them from doing so.

Description for a rating of 3 or 4:

Student teacher encourages students to think critically, independently, and/or creatively in the context of the content being
studied.He/she raises problems and questions which require resolution.

Description for a rating of 5:

Critical thinking is integral to the entire lesson. Student teacher encourages students to think critically, independéntly, a
creatively in tke context of the content being studied. He/she raises problems and questions which require resolution and
encourages students to be aware of their own thinking.

Description for a rating of 1 or 2:

Student teacler does not create a classroom climate that fosters fairness, trustiaiskg and experimentation. He/she does not
share responsibility with students for their own learning and discourages (or does not promote) involvement and interaotign a
studerts. He/she makes little or no effort to render content comprehensible to all students and to help each feel valued.
Description for a rating of 3 or 4:

Student teacher creates a classroom climate that fosters fairness, trustakisig and experiment&n. He/she encourages
students to take some responsibility for their own learning and promotes involvement and interaction among students. He/she
strives to make content comprehensible to all students, including students with special needs (e.gtssivitledisabilities and
ELLs).

Description for a rating of 5:

Student teacher creates a classroom climate that fosters fairness, trustakislg and experimentation. He/she shares
responsibility with students for their own learning and promoteshhigiality and quantity involvement and interaction among
them. He/she consistently makes content comprehensible to all students, including students with special needs (e.g. vethdents
disabilities and ELLS), and helps each feel valued.
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ASESSING STUDENT LEARNING

Criterion 3a: Recording and using assessment results to inform instruction

Description for a rating of 1 or 2:

Student teacher does not keep clear andtopdate records of student learning and/or cannot provide evidence ofesiud
progress. It is unclear how assessment data could assist in planning for instructional modification.

Description for a rating of 3 or 4:

Student teacher keeps clear and-tgzdate records of student learning and can provide evidence of student brdde/she
periodically reviews assessment results and generally makes instructional modifications when needed.

Description for a rating of 5:

Student teacher keeps clear and-tgpdate records of student learning and can provide evidence of studenttbra¥e/she
continuously reviews assessment results and consistently makes appropriate instructional modifications when needed.

CREATING A POSITIVE ENVIRONMENT FOR STUDENT LEARNING

Criterion 4a: Establishing and maintaining appropriate standards of sta®m behavior

Description for a rating of 1 or 2:

Student teacher makes few or no attempts to respond to disruptive behavior, or his/her response is inadequate and/or does not
demonstrate respect for the students. Students are not held accountabliaéar behavior.

Description for a rating of 3 or 4:

Most students appear to understand the standards of classroom behavior. The lesson flows smoothly, or the student teacher
generally responds to disruptive behavior in ways that demonstrate respetitémstudents. However, his/her responses may
reflect some inconsistency. For the most part, students are held accountable for their behavior.

Description for a rating of 5:

Students appear to understand the standards of classroom behavior. The l&sssrsfoothly, or student teacher responds to
disruptive behavior in ways that are consistent and that demonstrate respect for students. Students are held consistently
accountable for their behavior.

Criterion 4b: Providing a safe physical environmerdgreducive to learning

Description for a rating of 1 or 2:

Student teacher permits the physical environment to be unsafe or to interfere with student learning.

Description for a rating of 3 or 4:

Student teacher creates a physical environment that fe aad does not interfere with learning.

Description for a rating of 5:

Student teacher creates a physical environment that is safe and uses it as a resource to facilitate and encourage tegining fo
students.

Criterion 4c: Using instructional timeffectively

Description for a rating of 1 or 2:

During the observed lesson, a substantial amount of time is spent on activities of little instructional value, or th@ptng
lesson is inappropriate to the content and/or the students.

Descriptionfor a rating of 3 or 4:

During the observed lesson, namstructional matters do not consume an excessive amount of time. The lesson is appropriately
paced for most of the students.

Description for a rating of 5:

During the observed lesson, namstructional matters consume a minimal amount of time. Nostrudional procedures are
carriedout efficiently. The lesson is appropriately paced for all students.
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PROFESSIONALISM
Criterion 5a: Expressing ideas clearly and personal attributes

Descriptian for a rating of 1 or 2:

Student teacher is unable to express ideas and concepts clearly in writing and/or speaking. He/she lacks voice quality and/or
personal appearance appropriate to teaching environment.

Description for a rating of 3 or 4:

Studentteacher expresses ideas and concepts clearly both in writing and speaking. He/she has acceptable voice quality and

personal appearance appropriate to teaching environment.

Description for a rating of 5:

Student teacher has exceptional writing and/oesaging abilities. He/she can clearly articulate positions regarding teaching and

learning. He/she also has very good voice quality and personal appearance appropriate to teaching environment.

Criterion 5b: Communicating with others to support student lesing

Description for a rating of 1 or 2:

{GdzRSy (G GSIFOKSNIJ O2YYdzyAOF Sa NINBfe AT SOSNI sAGK (SrOKSNA
community members to support student learning and waing.

Description for arating of 3 or 4:

{GdzRSy (i GSIFOKSNJ O2YYdzyAOF(iSa 6A0GK G(GSFHOKSNEX I RYAYAAGNI G2N
members to support student learning and wb#ing.

Description for a rating of 5:

Student teacher actively seeksit resources and communicates regularly with teachers, administrators, other school personnel,
a0dRSyGaQ FLIYATtASAT YR O2YYdzyAle -bir§YoSNR (2 adzJ2 NI & dzR|S

Criterion 5¢: Reflecting on instructional efforts

Description for a ating of 1 or 2:

Student teacher cannot accurately identify strengths and weaknesses of lesson taught.

Description for a rating of 3 or 4:

Student teacher identifies strengths and weaknesses of lesson taught and describes in general terms how socttauliesbe
improved for the future.

Description for a rating of 5:

Student teacher identifies in detail strengths and weaknesses of lesson taught and describes in very specific termsaow such
lesson could be improved in the future.
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STUDENT TEACKHIRROGRESS REPORT
& SUMMARIZED RECORD OF STUDENT TEACHING:

EARLY CHILDHOOD & ELEMENTARY EDUCATION
(Revised 8/25/03)

Below are the criteria used to assess student teaching progress. These assessment tools are completed online by the
University-appointed @moperating teacher and education mentor.

Overview

1. PLANNING FOR STUDENT LEARNING
a. Stating clear, meaningful, and dev. appropriate learning goals/objectives

b. Organizing subject matter for student learning
c. Creative and dev. appropretearning activities and materials
Ro | Rt ITJ[AEI- @AE){& (?I;@SI? 2y 204aSNDI ﬂ)\zy,g X
S® /2yuSyu NBfIIIUSR 02 OKAf RNBYQa AYyuSNEB
2. TEACHING FOR STUDENT LEARNING
a. Making content in each disciplirtomprehensible to students
b. Monitoring understanding, providing feedback, and adapting activities
c¢. Using media and other technology in appropriate ways
d. Promoting critical thinking
e. Using democratic practices
. Using range of teachirgrategies based on understanding of child development
g. Making curriculum meaningful to all children

—h

3. ASSESSING STUDENT LEARNING
a. Recording and using assessment results to inform instruction

b. Using a range of assessment tools to docunstudent strengths

4. CREATING A POSITIVE ENVIRONMENT FOR STUDENT LEARNING
a. Establishing a classroom community that fosters respectful behaviors
b. Providing a safe physical environment conducive to learning

¢. Using instructional time effectilye
d. Creating responsive and caring relationships with children and adults

5. PROFESSIONALISM
a. Expressing ideas clearly and personal attributes

b. Communicating with others to support student learning
c. Reflecting on instructional efforts

Rating System and Rubric

Students are rated on a scale of 1 to 5 for each criterion as follows:

Does not meet expectations| Meets expectations Exceeds expectations
(1) (2) 3) 4) )

Please noteA 5 should be given only f@xceptionalperformance. The numerical ratings do not correspond directly to gradesg.,
5s do not equal As, 4s do not equal Bs, etc. Students can receive all 3s/4s and be given an A range grade for studergt teachin
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PLANNNG FOR STUDENT LEARNING

Criterionla: Stating clear, meaningful, and developmentally appropriate learning goals/objectives

Description for a rating of 1 or 2:

Lesson plan lacks clear, meaningful, and developmentally appropriate learning goals/ebjectiiose included are inappropriate
for the students. Goals/objectives tend to be written as student or teacher activities. ldentified goals/objectives are not
consistentlyaligned with the NJ Core Curriculum Content Standards.

Description fora rating of 3 or 4:

Lesson plan includes mostly clear, meaningful, and developmentally appropriate learning goals/objectives. Identified
goals/objectives are appropriately aligned with the NJ Core Curriculum Content Standards.

Description for a ratingof 5:

Lesson plan consistently includes clear, meaningful, and developmentally appropriate learning goals/objectives thaedre align
with the NJ Core Curriculum Content Standards. The student teacher provides a well thought out explanatiothefigdntified
goal/objectives are appropriate for the students.

Criterion 1b Organizing subject matter for student learning

Description for a rating of 1 or 2:

Student teacher is unable to explain how the target lesson relates to the content abpsear future lessons, or the explanation
given is illogical or inaccurate. The planned content shows important errors or uneven understanding of the subject matter.
Description for a rating of 3 or 4:

Student teacher accurately explains how the contefthe lesson relates to the content of previous or future lessons. The planned
content shows an understanding of the subject matter and the interests of children.

Description for a rating of 5:

Student teacher accurately explains how the contenth&f lesson relates to the content of previous or future lessons, how

contentNB f 1S4 (2 OKAfRNByQa AyiSNBada I'yR A0NBy3liKazs yR K2g

content reflects an irdepth understanéhg of the subject.

Criterion 1c Designing creative and developmentally appropriate learning activities and materials

Description for a rating of 1 or 2:

Planned activities do not advance the identified learning goals/objectives or failtotake D@ alzy i a (G dzRSyGaQ ol
knowledge and experiences. No accommodations are made for students with special needs (e.g., students with disabilities and
English language learners (ELLs)) or planned accommodations are inappropriate. Materials are moatly ctélevant to the
students. The lesson has organizational problems that make it difficult to implement.

Description for a rating of 3 or 4:

Planned activities advance most of the identified learning goals/objectives and take into account &@end | O 3 NP dzy’ R
and experiences. Activities are developmentally appropriate to the students. Activities offer some appropriate accommodations
for students with special needs (e.qg., students with disabilities and ELLs). Materials arglguilevant to most students. The
lessonis well organized and well paced from introductory to closing activities, although some sequencing problems may be
evident.

Description for a rating of 5:

Planned activities advance all of th&igg i A FASR f SI Ny Ay 3 321 f ak202800A0S4asx G118
experiences, and are varied, creative, and developmentally appropriate. Activities consistenitie @ppropriate

accommodationgor students with specialeeds (e.g., students with disabilities and ELLS). Materials are culturally relevant to the
students. The lesson is well organized and well paced from introductory to closing activities.

Criterion 1d Adaptations to curriculum are based on obsenaitiand assessment of children's cognitive, social, emotional, physical
or linguistic strengths and needs

Description for a rating of 1 or 2:

There is little evidence that student teacher has based curricular adaptations on observation and asseséhfent 6fR NB y Q &
and needs. Student teacher cannot clearly articulate why certain accommodations have been made.

Description for a rating of 3 or 4:

There is some evidence that student teacher has based curricular adaptations on observation and &y it 2 F OKA f RN|B

and needs. Student teacher can articulate why adaptations have been made for some children.

Description for a rating of 5:

There is clear evidence that adaptations to curriculum are based on observation and assessndinidofal children. Student
teacher can articulate clearly and accurately how previously collected data informed her/his curricular decisions.
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Criterion 1e Relating content to children's interests and communities

Description for a rating of 1 or 2:

CoiSyid A& y2i O02yySOiGSR {2 6 dsuddnReddhet B aot ably i BehpBhildieda makdldorbectioNsday A i

the content.
Description for a rating of 3 or 4:

I 2yiSyid A& 8a2YS6KIG O02yySOiSR ,dnasudeit fedcheNSaplOt help vhildieNBakdl & | y R

connections to the content.
Description for a rating of 5:

/2y0Syid A& Ot SFNIeée NBfFIGSR iz OKAfRNBYyQa AyGSNBadackeaR 02

connections baveen content and their interests and communities.

TEACHING FOR STUDENT LEARNING

Criterion2a. Making content in each discipline comprehensible to students

Description for a rating of 1 or 2:

Student teacher makes little or no effortto buildonsfugr 1 8 Q LINA2NJ {y26f SRIS YR SELISNASY(

meaningful to them. She/he does not communicate content clearly. She/he gives little or no attention to students with special
needs (e.g.students with disabilities and ELLO)erall, the students are disengaged from lesson content and do not appear to
understand it.

Description for a rating of 3 or 4:

{GdRSy i GSFOKSNI YIF1Sa STF2NI G2 FOGAGIHGS yR odzAfeR 2y ad dzf

meaningful to all students, including students with special needs (e.g., students with disabilities and ELLS). She/heatgamuni
content clearly through the use of such strategies as explanations, descriptions, examples, analogies, metaphisrs)ssiuhd.
Generally, the students are engaged with the content of the lesson and appear to understand it.

Description for a rating of 5:

{GdzRSY (G (S OKSNI NRdziAySte | OGAGHGSA YR odAf R4 BtyheanidgsR Sy G 3

to all students, including students with special needs (e.g., students with disabilities and ELLs). She/he communicates conte
clearly through the use of varied strategies such as visual and auditory representations, grgphizers, explanations,
descriptionsexamples, analogies, metaphors, and discussions. Students are engaged with the content of the lesson and
demonstrate a cleannderstanding of it. The lesson as a whole has a logical and coherentgttuc

Criterion2b Monitoring student understanding, providing feedback, and adapting activities to emphasize students' strengths and
support needs

Description for a rating of 1 or 2:

{GdzRSy G0 GSI OKSNJ R2S8a y2i Y2y AeitzhMNlghditdne Bssan ard givizs stuGeNtdi liftle of FoA v 3
feedback. She/he gives little or no attention to students with special needs (e.g., students with disabilities and ELLS).
Description for a rating of 3 or 4:

{GdzRSy i G SI OKS NJ dedtghiling afttie coaténtitRdbigh inasof tHeyfesson and gives them feedback. She/he
attempts to make instructional adjustments when necessary. She/he gives attention to students with special needs and
accommodatesnaterials as appropriate (e.gtudents with disabilities and ELLS).

Description for a rating of 5:

{GdzRSy i GSIFOKSNJ Y2YyAG2NRE addzRSydiaQ dzyRSNERiGFYRAY3I 2F GKS OF

feedback. She/he makes appropriate instructional adjusttaevhen necessary. She/he accommodates materials to students with
special needs (e.g., students with disabilities and ELLS).

Criterion 2c Using media and other technology in appropriate ways

Description for a rating of 1 or 2:

Lesson integrates medand/or other technology in meaningless and inappropriate ways.

Description for a rating of 3 or 4:

Use of media or other technology is not applicable to this lesson; or media and other technology are used in developmentally
appropriate ways.

Descripton for a rating of 5:

Media and other technology are integral to the lesson and are used in meaningful and developmentally appropriate ways.
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Criterion2d Promoting critical thinking

Description for a rating of 1 or 2:

Student teacher does not encowge students to think critically, independently, or creatively in the context of the content being
studied or discourages them from doing so.

Description for a rating of 3 or 4:

Student teacher encourages students to think critically, independently,carmtéatively in the context of the content being
studied. She/he raises problems and questions which require resolution.

Description for a rating of 5:

Critical thinking is integral to the entire lesson. Student teacher encourages studehiskaritically, independently, and
creatively in the context of the content being studied. She/he raises problems and questions which require resolution and
encourages student® be aware of their own thinking.

Criterion 2e Using denocratic practices

Description for a rating of 1 or 2:

Student teacher does not create a classroom climate that fosters fairness, trusgkisg and experimentation. She/he does not
share responsibility with students for their own learning and alisages (or does not promote) involvement and interaction
amongstudents. She/he makes little or no effort to render content comprehensible to all students and to help each feel valued.
There is littleor no evidence that student teacheespects the culture of each child.

Description for a rating of 3 or 4:

Student teacher creates a classroom climate that fosters fairness, trustakislg and experimentation. She/he encourages
studentsto take some responsibility for theown learning and promotes involvement and interaction among students. She/he
strives to makesontent comprehensible to all students, including students with special needs (e.g., students with disabilities and
ELLs). There #dme euvilence that student teacher respects the culture of each child.

Description for a rating of 5:

Student teacher creates a classroom climate that fosters fairness, trustakislg and experimentation. She/he shares
responsibilitywith studentsfor their own learning and promotes high quality and quantity involvement and interaction among
them. She/hesupports independent learning and decision making. She/he consistently makes content comprehensible to all
students, includingtudents with special needs (e.g., students with disabilities and ELLs), and helps each child feel valued. Studen|
teacherRSY2y a iGN} 1Sa NBaLISOG F2NJ S OK OKAf RQa Odz G dz2NB @

Criterion 2f. Using a range of teaching strategies based on understandinchdd development

Description for a rating of 1 or 2:

There is little or no evidence that teaching strategies are based on an understanding of developmental principles.
Description for a rating of 3 or 4:

There is some evidence that teaching stragsgare based on an understanding of developmental principles.
Description for a rating of 5:

There is clear evidence that teaching strategies are based on an understanding of developmental principles.

Criterion2g Making curriculum meaningful to all ddren

Description for a rating of 1 or 2:

Student teacher does not connect learning to the daily lives of children and/or insure that learning has a clear outcorpesa:. p
Description for a rating of 3 or 4:

Student teacher often connects learnitgthe daily lives of children and insures that learning has a clear outcome or purpose.
Description for a rating of 5:

Student teacher consistently connects learning to the daily lives of children and insures that learning has a clear qutcome o
purpose.

ASSESSING STUDENT LEARNING

Criterion3a Recording and using assessment results to inform instruction
Description for a rating of 1 or 2:

Student teacher does not keep clear andtopdate records of student learning and/or cannot pravielvidence of student
progress. It is unclear how assessment data could assist in planning or instructional modification.
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Description for a rating of 3 or 4:
Student teacher keeps a variety of clear anectoyglate records of student learnirend can provide evidence of student growth.
She/he periodically reviews assessment results and generally makes instructional modifications when needed.

Description for a rating of 5:
Student teacher keeps a variety of clear anctoqglate recordsf student learning and can provide evidence of student growth.
She/he continuously reviews assessment results and consistently makes appropriate instructional modifications when needed.

Criterion3b Using a range of assessment tools to document studenéngths

Description for a rating of 1 or 2:
There is little or no evidence that student teacher has used a range of assessment tools to identify student strengths.

Description for a rating of 3 or 4:
Student teacher uses more than one assessmenttool 2 ARSYy (A FTe addRSyiaQ aiNBy3aiKaod

Description for a rating of 5:
{GdzRSy (i G(SFOKSNJ dzaSa | 6ARS NIy3aS 2F | aasSaavySyd Gzz2fta G2 A

CREATING A POSITIVE ENVIRONMENT FOR STUDENT LEARNING

Criterion4a Establishing a classroom comnitynthat fosters respectful behaviors

Description for a rating of 1 or 2:

There is little evidence of a common set of standards or spirit of community in the classroom. Student teacher doesstehttpnsi
guide students toward positive behaviors. 8feedoes not respond to challenging behaviors with respect for the individual and
knowledge of individual needs. Accommodations are not made for those students whose behaviors may be related to stressful lif
circumstances. Her/his responses demonstiiti knowledge of the child.

Description for a rating of 3 or 4:

There is some evidence of a common set of standards and a spirit of community in the classroom. Student teacher atteidpts to g
students toward positive behaviors but is not consistgisuccessful. She/he sometimes responds to challenging behaviors with
respect for the individual and knowledge of individual needs. Accommodations are not always made for those students whose
behaviors may be related to stressful life circumstances/hiteresponses may reflect lack of knowledge of the child.

Description for a rating of 5:

There is evidence of a common set of standards and a spirit of community in the classroom. Student teacher consistently guide
students toward positive behaviorsg/lusing appropriate routines, procedures, and teaching strategies and demonstrating knowledge
of individual needs. She/he consistently responds to challenging behaviors with respect for the individual. Accommodations ar
consistently made for those studes whose behaviors may be related to stressful life circumstances.

Criterion4b Providing a physical environment based on developmental understanding of children that is safe and conducive to
learning

Description for a rating of 1 or 2:

Student teacler permits the physical environment to be unsafe or to interfere with student learning. The physical environment is not
based on a developmental understanding of children.

Description for a rating of 3 or 4:

Student teacher attempts to create a physieavironment that is safe, developmentally appropriate, and adaptive to the needs of
individual students. She/he sometimes uses the physical environment as a resource to facilitate and encourage learning for al
students.

Description for a rating of 5:

Student teacher creates a physical environment that is safe, developmentally appropriate, and adaptive to the needdusdlindivi
students. She/he consistently uses the physical environment as a resource to facilitate and encourage learning fontall stude

Criterion4c Using instructional time effectively

Description for a rating of 1 or 2:

During the observed lesson, a substantial amount of time is spent on activities of little instructional value, or th@péeng

lesson is inappropriate tche content and/or the students.

Description for a rating of 3 or 4:

During the observed lesson, namstructional matters do not consume an excessive amount of time. The lesson is well paced for
most of the students.

Description for a rating of 5:

During the observed lesson, nénstructional matters consume a minimal amount of time. Nostructional procedures are carried
out efficiently. The lesson is well paced for all students and accommodates students with specific developmental armkspecial
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Criterion4d Creating responsive and caring relationships with children and adults

Description for a rating of 1 or 2:

There is little or no evidence that the student teacher has established responsive and caring relationships with childderisaimd
the classroom.

Description for a rating of 3 or 4:

There is evidence that the student teacher has established responsive and caring relationships with most children andteglults
classroom and she/he is attempting to strengthen these relatiqrs

Description for a rating of 5:

Student teacher has established responsive and caring relationships with all or almost all children and adults in tbenclakes®
relationships enhancthed ( dzZRSy i G S OKSNDa NBtS Ay G(KS Ofl aaNez2yYo

PROFESSIONISM
Criterion5a Expressing ideas clearly and personal attributes

Description for a rating of 1 or 2:

Student teacher is unable to express ideas and concepts clearly in writing and/or speaking. She/he lacks voice quality and/or
personal appearance gpopriate to teaching environment.

Description for a rating of 3 or 4:

Student teacher expresses ideas and concepts clearly both in writing and speaking. She/has has acceptable voice quality and
personal appearance appropriate to teaching environment.

Description for a rating of 5:

Student teacher has exceptional writing and/or speaking abilities. She/he can clearly articulate positions and knowledigg rega
teaching and learning. She/he also has very good voice quality and personal appearanpeiagiwmteaching environment.

Criterion5b Communicating with and developing positive relationships with parents, families, professionals, and community
members to support student learning and well being

Description for a rating of 1 or 2:

Student teacher communicates rarely if ever with parents, families, professionals, and community members to support student
learning and welbeing.

Description for a rating of 3 or 4:

Student teacher communicates with and develops positive relationships withées, administrators, other school personnel,
A0dzRSYyG&aQ FILYAfASAT | yRKk2NI O02YYdzyAaidée YSYOoSNRBR (2 &adzZJlR NI ai
Description for a rating of 5:

Student teacher communicates regularly and builds positive relationships with teaeldeniistrators, other school personnel,
A0dZRRSyGaQ FLIYAEfASATZ yR O2YYdzy Al e by SaudnEeacheactivalylshellsNdi & ( dzR S
professional resources on behalf of students.

Criterion5¢c Reflecting on instructional effts

Description for a rating of 1 or 2:

Student teacher cannot accurately identify strengths and weaknesses of lesson taught.

Description for a rating of 3 or 4:

Student teacher identifies strengths and weaknesses of lesson taught and describesral tgrms how such a lesson could be
improved for the future.

Description for a rating of 5:

Student teacher identifies in detail strengths and weaknesses of lesson taught and describes in very specific termsat@gsarch
could be improved in th future.
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ONLINE RESOURCES

Center of Pedagogy Blackboard Community

All students, staff, and faculty who are part of the Teacher Educ&iogramor who are enrolled in CURR 210 (Public
Purposes of dcation) or ECEL 200 (Perspectives on Early Childhood and Elementary Education in a Democracy) a
provided with access to the Center of Pedagogy Blackboard site. This site features information, forms, announceme
calendar items, and moreincluding a online version of this entire Teacher Education Program Handbook. Interested
individuals may seek access by contackag Gagnon at gagnonp@mail.montclair.eda access the Blackboard site go
to http://m ontclair.blackboard.com/Enrollees with NetID®iust use that email address to enter; enrollees who do not
have NetIDs must obtain an ID and password from Caroline Murray. Once logged into Blackboard, click on the red
"Community" tab, then click on thee@ter of Pedagogy link.

Useful Web Sites

Montclair State University

Collegeof Education and Human Serviceshttp://cehs.montclair.edu/

The Graduate School www.montclair.edu/graduate

Center of Pedagogy http://cehs.montclair.edu/academic/cop/
MSUNetwork for Educational Renewal www.msuner.org

Teacher Education Program http://cehs.montclair.edu/academic/cop/teacher/
ADP Center www.adpcenter.org

Career Sefices www.montclair.edu/CareerServices/

Praxis Test Information

e Registration & Test Dates www.ets.org/praxis/
e Study Guides www.ets.org/praxis/prepare/materials/

NJ Teacher Certification & Licensing Information

e NJ Department of Education www.state.nj.us/education/educators/license/

Find Teaching Jobs in New Jersey

NJ Hire www.njhire.com
The Star Ledger Classified www.nj.com/jobs/

NJ School Directory www.state.nj.us/education/directory/
NJ School Jobs www.njschooljobs.com/

Our National Partnerships

e National Network for Educational Renewalww.nnerpartnerships.org
e Goodlad Institute for Educational Renewabww.uwb.edu/acaemic/centers/goodladinstitute

Educational Research

e ERIC Journal Search www.eric.ed.gov/
e MSU Curriculum Resource Center www.adpcenter.org
e MSU Sprague Library http://library.montclair.edu



../../../../../
http://cehs.montclair.edu/
http://www.adpcenter.org/
http://www.njhire.com/
http://www.state.nj.us/education/directory/
http://www.eric.ed.gov/
http://www.adpcenter.org/

MONTCLAIR STATE UNIVERSITY NETWORK
FOR EDUCATIONAL RENEWAL (MSUNER)

The MSUNER promotes the simultaneous renewal of schools and teacher education through collaboration between
among Montclair State University and twergjght member school districts. The Network strives to provide best
possible education for all students.

MSU students conduct their fieldwork experiences in Network schools. In addition, reflecting the tenets of best practi
in education, the MSU Teacher Education Program makes it a priority to place MSU stwitbrdlinical faculty members
in these Network schools. It is our hope that through such placements beginning teachers will be in schools where
teachers work cooperatively, reflect on the art and science of teaching and learning, emphasize critigad think
understand the moral dimensions of teaching, and are committed to mentoring e$gmece teachers. The twensight
current partner districts are listed below.

Belleville Little Falls
Bloomfield Livingston
CaldweltWest Caldwell Maywood
Cedar Grove Montclair
Clifton Newark
Dumont Nutley
East Orange ParsippanyTroy Hills
Eizabeth Passaic Valley Regional HS
Englewood Randolph
Fair Lawn River Vale
Fort Lee South OrangeMaplewood
Glen Ridge Teaneck
Hillside Tenafly
Kearny West Orange

For more irfiormation about the MSUNER, go to www.msuner.org
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CENTER OF PEDAGOGY SCHOLARSHIPS AND AWERDS

Each year the Center of Pedagogy awards over $20,000 to students in the form of scholarships and awards. All Tea|
Education studert,including students who are applying to the Teacher Education Program irlfabbr spring 11are
encouraged to apply for any scholarships and awards for which they are eligible. Applications are available between
December and February on the CoP Blaekt site and in the Teacher Education Advocacy Center, University Hall Sui
1160. Typically the award deadline is at the beginning of March for awards for the following academic year. Questio
should be addressed to the Center of Pedagogy at x4139. tNatecademic departments, th@raduate Schopthe
Financial Aid Office, and CEHS also have scholarship and grant opportunities.

TEACH Grants
Students admitted to the Urban Teaching Academy may be eligible to obtain a federally funded TEACH gramiricatea
high-need urban community. Certification fields that apply are: mathematics, science, modern languages, or stude
with disabilities. Applications are available through the MSU Financial Aid Office.

New Jersey Association of Teacher Education Advar
A $100 award is given to an outstanding student teacher with a strong academic record.

J. Thomas Flagg Outstanding Student Teacher Award
A $100 award is presented to an outstanding student teacher completing his/her professional semester.

Ruth Lewin Edowment Fund
Awards of $5081,000 are presented to five graduates/undergraduates in the Teacher Education Program who
have financial need.

Teachers Club of Montclair Award for Scholarship
Awards of $1,000 each are presented to ten juniors admitted toTth@cher Education Program
who demonstrate excellence in the program.

Anne Kirby Memorial Scholarship Fund
A tuition award of $1,500 is presented to a fully matriculated M.Ed. or MAT student preparing for a career
in teaching. Student must have a stgpp@PA and must present a statement of educational goals.

Kathryn E. Stilwell Memorial Award
A $500 award is presented to a ftilhe sophomore or junior who exhibits potential for success in the teaching
profession. Student must possess at least a 3.0, @&#onstrated leadership, financial need, and involvement
in campus/community activities. Priority is given to Bergen County residents.

Allan and Marguerite D. Morehead Scholarship Award
A $1,600 tuition award is presented to a ftithe student from annner city or one who is committed to
teaching in an inner city school after graduation. Preference is given to Paterson residents.

Nicholas and Susan Michelli Memorial Award
A $500 tuition scholarship is awarded to a student who demonstrates committoentareer in urban
education.

Additional scholarships may be available as wellefer to the Scholarship Application fadetails.




MSU STANDARDS

The following standards form the basis @he Portrait of a Teacheand expectations for students completg an initial
teacher certification program at Montclair State University. Students must meet these Institutional Standards in ordg
to complete their certification program. Students demonstrate their commitment to these standards in their MSU
courses andn their fieldwork experiences. The fieldwork evaluations conducted by MSU and schaskd faculty are
derived from these Standards.

MSU STANDARDS FOR CANDIDATES IN INITIAL TEACHER CERTIFICATION PROGRAMS

1. Candidates know the subjects they plartéach and how to teach those subjects to students. They:
a. Understand the concepts, structures, purposes, and processes of inquiry of their disciplines.
b. Know and can use various strategies, including media and technology, for creating learningnerpethat
make the subject matter accessible and meaningful to all students.

. Candidates understand how children and adolescents learn and develop in a variety of school, family and comm
contexts, and can provide learning opportunities that seggli G KSANJ 8 dzRSy1aQ Ay G St f
development.

. Candidates understand the practice of culturally responsive teaching. They:
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factors such as race/ethnicity, social class, gender, and special needs.

b. Understand the educability of all children, and that children bring varied talents, strengths, and perspectiv
to learning.

c¢. Understand the supports for and barriers to cudtily responsive teaching in school environments.

d. Understand that learners construct knowledge, drawing on prior knowledge and experience.
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while meeting their needs, taking into account issues of class, gender, race, ethnicity, language, sexual
orientation, age, and special needs

. Candidates plan instruction (a) based upon knowledge of subject matter, students, families, communities, and
curriculum goals and standards; and (b) taking into account issues of class, gender, race, ethnicity, language, se
orientation, age, andépecial needs in designing instruction.

. Candidates understand critical thinking and problem solving, and create learning experiences that promote the
RSOSt21LIVYSyild 2F aitdzRSyidaQ ONARGAOIE GKAY1Ay3 |yR LINE

. Candidtes understand principles of democracy and plan and carry out instruction that promotes democratic value
and communication in the classroom as well as critical reflection on the ideals, dispositions, and processes of
democracy.

. Candidates understarahd use multiple forms of assessment to promote the intellectual, social, and physical
development of learners and to inform instruction.




8. Candidates create a learning community in the classroom. They:

a. Have students assume responsibility foernselves and one another, participate in decision making, work
independently and collaboratively, and engage in purposeful activities.

b.Establish and maintain appropriate standards of classroom behavior.

c. Provide an environment that is safe and coride¢o learning.

d.Use instructional time effectively.

9. Candidates are reflective practitioners who continuallyr@ire into the nature of teaching and learning, (b) evaluatg
the effects of their choices and actions on others, and (c) seek out opportunities to grow professionally.

10. Candidates build relationships with school colleagues, families, and agernbie$airger community to support
AGdzRSYyGaQ  SeimgyyAy3 +yR oSt

11. Candidates speak and write English fluently and communicate clearly.
12. Candidates develop dispositions expected of professional educators:

a. Belief in the educability of all ddren.
b. Respect for individual and cultural differences, and appreciation of the basic worth of each individual an
cultural group.
Belief that all children bring talents and strengths to learning.
LGdAGdzZRS GKIF G &G dzR S yyipatand thieNBsra drekopportuhifes for learring. A &
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to deny students access to learning opportunities.
Appreciation for multiple ways of kmang.
Commitment to the expression and use of democratic values in the classroom.
Commitment to critical reflection, inquiry, critical thinking, and-lfeg learning.
Commitment to the ethical and enculturating responsibilities of educators.
Belief in the potential of schools to promote social justice, and commitment to being agents of change a
stewards of best practice.
Commitment to teaching.




ADMISSIONS EVALUATION SCALE AND RUBRIC

Each candidate for admission to the Montclair State University Initial Te&zhearation Program is evaluated according
the scale shown below. The following pages contain the rubric from which the ratings are derived.

ADMISSIONS EVALUATION SCALE

Does not meet expectations Meets expectations Exceeds expectations
1 2 3 4 5

Subject matter knowledge. 1
Written English thinking and communication skills. 1
Oral English thinking and communicationi&. 1

' YRSNBGFYRAY3I GKFG | LISNE2Y Q& LISNRLISOGAD
his/her life experiences. Appreciation of multiple ways of knowing. 1 3

Belief in the educability of all children and thatllechildren bring talents
and strengths to learning.

Respect and appreciation for individual and cultural differences.
Reflectiveness. Commitment to critical reflection and critical thing.
Understanding of and commitment to principles of democracy.

Initial commitment to the ethical and enculturating responsibilities of
educatorsand to being agents of change.

10. Commitment to teaching.

11. Personal qualities.




RUBRIC FOR ADMISSIONS EVALUATION SCALE

Criteria

Does not meet expectations

Meets expectations

Exceeds expectations

M) @
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1. Subject matter knowledge
(ECEL: Significant work

with children) (1a)

Candidate has a weak grasp of the
content of the discipline s/he is
planning to teach.

Candidate has a solid grasp of the
content of the discipline s/he is
planning to teach.

Candidate haa strong and irdepth
graspof the content of the discipling|
s/he is planning to teach.

EvidenceGPA in the major field, recommendation letters, pdiddif applicable), and interview.

2. Written English thinking

and communication

skills. (11)

Candidate has weak written
communication skills. Problems with
the writing include: not focusing on
the question or writing prompt, lack
of specific and vali support for
arguments, unclear or inappropriate
organization of the essays, and
unclear transitions. The writing does
not show sufficient depth of thought.
It is not grammatically correct or
neatly presented.

Candidate has solid written
communication kills. S/he focuses
on the question or writing prompt,
provides specific and valid support
for arguments, organizes the essay|
clearly and appropriately, and uses
clear transitions. The writing showsg
sufficient depth of thought. Itis
grammatically coect and neatly
presented.

Candidate hasxceptionalwritten
communication skills. S/he focuses
directly on the question or writing
prompt, provides specific and valid
support for arguments, organizes
the essays clearly and appropriately
uses clear and ghisticated
transitions, and writes in a mature
style. The writing showexceptional
depth of thoughtand is
grammatically correct and neatly
presented.

EvidenceTranscript, and takhome and impromptu essays.

Criteria

Does not meet expectations

Meets expectations

Exceeds expectations

@) @
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3. Oral English thinking and
communication skills.

11

Candidate has poor oral
communication skills, both verbal an
non-verbal. This is reflected in his/he
speech quality, eye contact, energy
level, degree of participation in the
conversation, ability to ask and
answer questions, and/or listening
skills.

Candidate has acceptable oral
communication skills, both verbal
and nonverbd. This is reflected in
his/her speech quality, eye contact,
energy level, degree of participatior
in the conversation, ability to ask
and answer questions, and listening
skills. Overall, questions and
answers are relevant and logical.

Candidate hasxceptional oral
communication skills, both verbal
and nonverbal. This is reflected in
his/her speech quality, eye contact,
energy level, degree of participatior]
in the conversation, ability to ask
and answer questions, and listening
skills. Questions anchawers are
consistentlyrelevant and logical.

EvidenceSpeech course grade, and interview.

4. Understanding that a
LISNEZ2Y Q&

LJ§

influenced by his or her
life experiences. (3a)

Appreciation for
multiple ways of
knowing. (12f)

Candidate apears not to understand
GKFG | LISNE2Y Q&
influenced by factors such as
race/ethnicity, social class, gender,
and special needs. S/he appears
unaware of or resistant to different
points of view. S/he appears not to
value different perspectis or
multiple ways of knowing.

Candidate understands that a
LISNAZ2Y Q& LISNELISQO
factors such as race/ethnicity, socia
class, gender, and special needs.
S/he is open to different points of
view. S/he has an appreciation for
different perspectives and multiple
ways of knowing.

Candidate has deep and
sophisticated understandinghat a
LISNAZ2Y Q& LISNE LIS
factors such as race/ethnicity, socia
class, gender, and special needs.
S/he is open to different points of
view. An appreciation of different
perspectives and multiple ways of
knowing appears to beentral to
his/her way of thinking.

EvidenceRecommendation letters, admissions essays, and interview.
ConsiderCrosscultural experiences, proficiency in multiplnguages, experience with and understanding of multicultural literature, community

involvement, and personal background factors (e.g., race, ethnicity, class, gender).

Criteria

Does not meet expectations

Meets expectations

Exceeds expectations

@ @
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5. Belief in the educability of
all children, and that
children bring varied
talents, strengths, and
perspectives to learning
(3b, 12a, 12c)

Candidate appears néo be
committed to education for all
students. S/he appears not to belie
that all children can learn, or that
children bring varied talents,
strengths, and perspectives to
learning.

Candidate is committed to educatio
for all students. For the mosep,
s/he appears to believe that all
children can learn, and that children
bring varied talents, strengths, and
perspectives to learning.

Candidate isleeply committedto
education for all students. S/he
communicates a strong and clear
beliefthat all children can learn, and
that children bring varied talents,
strengths, and perspectives to
learning.




EvidenceRecommendation letters, admissions essays, and interview.

6. Respect and appreciation
for individual and
cultural differences.
(12b)

Candidateshows little respect for
individual and cultural differences.
S/he appears not to appreciate the
basic worth of each individual and
cultural group. S/he may make
stereotypical comments or
unsupported generalizations about
groups.

Candidate shows respefr
individual and cultural differences,
and appreciation for the basic worth
of each individual and cultural grouy
S/he may need more experience
with and knowledge of people from
diverse backgrounds.

Candidate shows deep respecfor
individual and cliural differences,
anddeep appreciatiorfor the basic
worth of each individual and cultura|
group. S/he has had considerable
exposure to people from diverse
backgrounds.

EvidenceRecommendation letters, admissions essays, and interview.
ConsiderEvidence of studententered educational philosophy.

7. Reflectiveness.
Commitment to critical
reflection and critical
thinking. (9, 12h)

Candidate does not seriously reflect
on his/her life experiences or work
experiences. There is little evidence
that s/he reflects on the nature of
teaching and learning or considers th
effects of his/her choices and actiong
on others.

Candidate reflects on his/her life
experiences and work experienees
for example, on the nature of
teaching and learning and on the
effects of his/her choices and action]
on others.

Candidate igxceptionally reflective
about his/her life experiences and
work experiences. S/hgives
serious consideratiorio the nature
of teaching and learning, and
continually evaluateghe effects of
his/her choices and actions on
others.

EvidenceRecommendation letters, admissions essays, and interview.

Does not meet expectations

Meets expectations

Exceeds expectations

Criteria

@ @
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8. Understanding of and
commitment to
principles of democracy
(6, 129)

Candidate appears to have a minimg
understanding of and weak
commitment to the principles of
democracy.

Candidate has some understanding
of the principles oflemocracy and is
committed to them.

Candidate has givetonsiderable
thought to the principles of
democracy, and has an-depth
understanding of them and a strong
commitment to them.

EvidenceRecommendation letters, admissions essays, and interview.

9. Initial commitment to
the ethical and
enculturating
responsibilities of
teachers and to being
agents of change.

(Standards 12i, 12j)

Candidate does not recognize that
teachers play an enculturating role o
that they have a responsibility to
approach tharole in an ethical
manner. S/he does not see the
promotion of social justice as a
function of schools. S/he does not
envision her/himself being an agent
change.

Candidate recognizes that teacherg
play an enculturating role and that
they have a respusibility to
approach that role in an ethical
manner. S/he believes that schoolg
should and can promote social
justice. S/he envisions her/himself
acting as an agent of change.

Candidate hasa deep
understandingof the enculturating
role that teachers fay and of their
responsibility to approach that role
in an ethical manner. S/hstrongly
believes that schools should and cg
promote social justice. S/he
envisions her/himselplaying a
leadership roleas an agent of
change.

EvidenceRecommendatiorektte

rs, admissions essays, and interview.
ConsiderPrevious experiences (e.g., community service, involvemen

t in professional organizations), leadership roles.

10. Commitment to

teaching. (12k)

There is little or no evidence that the
candidate is sirgrely dedicated to
becoming a teacher.

The candidate appears to be
dedicated to becoming a teacher.

The candidateommunicates a
strong dedication and commitment
to becoming a teacher.

EvidenceRecommendation letters, admissions essays, and interview.
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organizations), leadership roles.
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Criteria

Does not meet expectations

Meets expectations

Exceeds expectations
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11. Personal qualities. (12k

Candidate appears to lack
enthusiasm, motivation, sensitivity,
warmth, maturity, and/or
determination to pursue his/her
goals.

Candidate ignthusiastic, motivated,
sensitive, warm, mature, and
determined to pursue his/her goals.

Candidate ixceptionally

enthusiastic, motivated, sensitive,
warm, mature, and determined to
pursue his/her goalsS/he has the

jdzt f AGASA 2F | 4

EvidenceRecommendation letters, admissions essays, and interview.




PRAXIS Il TEST INFORMATION

T AllUndergraduate and Graduate level students in the Teacher Education Program
must submitpassing scores for all required Praxis Il tests prior to studeaching.
I Some graduate programs require passing scores prior to Fieldwork/Clinical I.

C If you plan to student teach in a spring semester, you must submit your passing score(s) by thmﬂdnﬁt&/ear.
C If you plan to student teach in a fall semester, you maugimit your passing score by Augus?"lﬁ that year.

The tests that need to be taken and passing scores are determined by the state and are subject to change. "Passing
means a score that is considered passing by the state at the time student tedelyimg. Students who have not passed
all of the required Praxis tesggd submitted the scores to the Teacher Education Admissions and Retention Departme
by the appropriate deadline will not be eligible to student teach as scheduled. Fall studentiteatiogilld note that June
istypicallythe lastpossible time to take the tesGraduate students should note that the test(s) must be taken within

5 years of your program completion date (e.g., if you took the test in January 2007 and plan to graddiaye2nl?2, the
scores are too old and the test must be retaken).

Some graduate programs require passing Praxis scores for full admit status. Since full admit status is required for th
Fieldwork/Clinical | semester, students in those progsamust submit pssing Praxis scores in time to have-dalinit
status by the audit deadlines (Januafy@hd August 15).

Follow these steps to ensure that you correctly complete the Praxis Il test requirement:

1. Determine if and which tests you need to take.
Youcan find this information on the PRAXIS bulletin board outside UN 1160, at the Center of Pedagogy Blackboa
Community, or through the NJ Dept of Education (202-2070) or
ww.state.nj.us/njded/educators/license/1112.htm. Some programs do not curreratiyela Praxis requirement, but
this is subject to change at any time.

. Register to take the test(s).
Registration information is located outside University Hall 1160. You can also call the Educational Testing Service
1-800-772-9476 or go to their Wie site atwww.ets.org/praxis

. Indicate the proper agency codes on your registration form.
LGSY Imu 2y GKS NBIAAGNIGAZ2Y F2N¥Y Aa a! 3SyOrsSa Gz
your scores directly from ETSse this agency code on your registration fort2520 Montclair State Universityhe
state of New Jersey must also receive a direct report of your scores fromcEEERification cannot be issued by the
state without direct scores that indicate the namand social security number of the applicarfests taken in NJ are
automatically sent to the state of New Jersey. If you take the test outside New Jersey you must put agency code
R 7666 NJ Department of Educationaddition to the MSU agency code.

. Write your social security number on your registration form.
The State will not recognize your scores without a social security number. This is a common error made by stude
that holds up the issuance of their certification, so be sure to write youirssarrectly!

. Bring a copy of your completegage score report to Teacher Education Admissions & Retention, UN 1160.
e Without written documentationas well aglirect receipt of your scores from ETS, you cannot student teach.
e Before submitting a copyfgour score report to the Admissions office, check that the information on it is
accurate and complete.

The Praxis policy helps ensure that students do not complete their certification program at MSU without passing the
required Praxis tests and therefawithout being recommended to the State for certification by the University. The
Center of Pedagogy offers students Praxis review sessions and other supports to assist them in passing the test. St
who have testaking difficulties or any other conogs regarding the Praxis tests are strongly advised to take the tests fa
enough in advance of student teaching to be able to retake a test if needed.




STATE PHYSIOLOGY AND HYGIENE REQUIREMENT

New Jersey has a physiology and hygiene requirement for teaching certification candidatesntteat satisfied either
through appropriate coursewortr the online Healthand Hygiene Exa@NB I G SR o6& a2y G Of I A NJ {
Department of Health and Nutrition Scienc@$e state no longer offers a test, but any student who took the state test
before it was discontinued can fulfill this requirement by bringing the letter indicating a passing scoreQffitteeof the
Registrar Studentscannot be recommended for certification untfilis requirement is completed

Taking a course
The following cotses, or their equivalent at other2nd 4year institutions, meet the requirement;

Biology

BIOL 100 Biological Sciences, nanajors only

BIOL 107 Biology for Survival

BIOL 110 Biology of Human Life

BIOL 215 Human Heredity

BIOL 240 Mammalian Anatomy ah Physiology I, not for Biology majors
BIOL 241 Mammalian Anatomy and Physiology I, not for Biology majors
BIOL 243 Human Anatomy and Physiology

BIOL 380 Genetics

Health and Nutrition Sciences Department

HLTH 101 Personal Health Issues

HLTH 150 Principes & Practices of Emergency Care
HLTH 207 Safety, Accidents and Emergency Care
HLTH 210 Consumer Health

HLTH 213 Perspective on Drugs

HLTH 220 Mental Health

HLTH 290 Human Sexuality

HLTH 307 The Study of Human Diseases

HLTH 315 Public Health

HLTH 330 Fourdations of Health Education

HLTH 411 School Health and Community Services
HLTH 430 Health Counseling

NUFD 182 Nutrition

NUFD 192 Nutrition with Laboratory

Honors Program Courses
HONP 210 Honors Seminar in Science |
HONP 211 Honors Seminar in Science |l

Taking the test

Beginning in fall 201MSU willprovidean online test, the Health Awareness Exam, which can be taken instead of taki
one of the above courses f@&10. Details aboutthe test, including topics covered and study resourgél,be posted o the
CoP Blackboard communitgtudents should talk to their advisors to determine if a course taken as an undergraduate
meets this requirement{f 0 dzZRSy & 6K2 (221 GKS adrdiSQad tKeaA2nug3e
provide a copy othe letter indicating that they passed the tesb the Office of the Registrab L i Aa (KS &
responsibility to obtainand provide a copy ofthis letter.




IN-SERVICE FIELD EXPERIENCES

OVERVIEW

In-Service fieldwork and/or student teaching is an alternative to regulatesititeaching designed to accommodate MSU
students who are already teaching ftithe in their own classrooms. If granted $®rvice status, a student completes
his/her first field experience semester (Fieldwork/Clinical 1) by conducting observatiorséhiariplace of employment in
lieu of being placed in a school by the Fieldwork Department. During student teachiBer\vice student teachers have
an onsite supervisor in lieu of a cooperating teacher, but they do have the same number of mentors arwt wists as
students in regular student teaching. The mentor(s) assess the student's teaching and provide the final letter grade f
student teaching.

ELIGIBILITY

In-Service status is available to undergraduate and graduate level students in mastigitification areas who:

1. are teaching fultime as the lead teacher in a classroom, at least 3 classes per day, in the exact certification area
2. have been teaching in this position for at least one full academic year by the tisg\ice fieldworkvould begin,

3. are teaching students in the pischool to grade 12 range,

4. are working under a formal contract or its equivalent.

In addition, the teaching setting and course load must meet the approval of the department chair and/or program
advisor.

It is important to note that dual certification students (e.g.,-B or k5 and Teacher of Students with Disabilities) MUST
be teaching in BOTH certification areas to be eligible foiSarvice status.

APPLYING

Students who believe they qualify should first cotisvith an advisor. To apply, students complete arskrviceField
Experiences Applicatidn lieu of the regulaField Experiences Applicatiohhe IrService application, which is available
at the Center of Pedagogy Blackboard site, outlines all ofégairements necessary for-Bervice status. In addition to
the requirements above, students must receive written approval from their department chair and/or program advisor,
depending on the certification program. The application deadline is the sarfoe segular fieldwork: October 1 to begin
fieldwork in the spring and March 1 to begin fieldwork in the fall. Late applications cannot be accepted.

THE COURSES

Early Childhood, Elementary, and Dual Certification (general ed/special ed) students talad EXiperience | and
Seminar | in their first k$ervice field experience semester, which must be a fall semester, é8ehlice Student
Teaching (ECEL 424 for undergrads, ECEL 514 for graduate students) and Seminar Il in the subsequent spring se
Students should speak to their advisor to ensure that their program reflects the proper coursework.

Undergraduate subject certification students take Fieldwork (CURR 450), Teaching for Learning | (CURR451), and
during the first InService fieldwdtr semester, then hService Student Teaching (CURR 414) and Teaching for Learning
(CURR 452) in the subsequent semester. Graduate level subject certification students take FieldworR {CtIRR®

the first InService fieldwork semestatong with tre correlating coursg Teaching For Learning | (CURR%26)the
departmental methods clasthen InService Student Teaching (CURR 514) and the corretatimge, Teaching For
Learning Il (CURR948 the subsequent semester.

WHERE TO GO WITH QUESTIONS
Most questions regarding 18ervice fieldwork can be answered by an advisor. Questions specific to8eevice
experience (e.g., logistics, getting permission for the courses, etc.) should be addressed to Caroline Murray at x7804




SUBSTITUTE LICENSE POLICY

As securiy becomes an increasingly important factor in our schools in NJ and nationwide, school districts have begu
require all individuals who spend time in their schools to undergo criminal history checks. The easiest way for district
know that this has éen done is to see the individual's substitute license, since part of the licensing process includes
undergoing a criminal history check. While not all districts in NJ require this, momentum has gathered rapidly over t
past year and we anticipate thatrtually all of our partner districts will require this in the near future if they do not
already.

Students in field experiences (Fieldwork, Clinical I, Student Teaching, and Clinical II) cannot be guaranteed a place
without having a valid New Jerseywbstitute license.

How do you obtain a substitute teaching license?

1. Call a district's main offida any district you likein the state of New Jerseywhere you live, where you plan to
work, etc. Ideally, it will be a district where you will actuallynivep gain experience as a substitudou do not need
to go to the district where you will be placed for fieldwork/student teachingind out when and where to go to
obtain the application to become a substitute teacher in that district.

Complete the aplication. Most of the application will be sadkplanatory and district personnel can help you if you
have questions. Part of the application will be to set up an appointment to get fingerprinted. When you get
fingerprinted, the technician will give youreceipt. This receipt is very importagimany districts simply require
seeing this receipt to confirm that you are able to be in their schools, as it indicates that you are undergoing a
criminal history background check.

Your scanned fingerprints are sentfederal and state agencies for a criminal history check. This process t8kes 6
weeks minimum. When the check is completed and it is confirmed that you do not have a criminal record, you
receive notification in the mail. Again, this notification is orant ¢ some districts require seeing this notification
before allowing university students to enter their schools.

4. When you have completed the substitute license application, bring it back to the district office to be processed.
5. Your substitute licenseill be mailed to you by the state. It currently taked 8nonths for this to occur.

Important things to note

e Once you have a substitute license in one district, you can transfer it to any other district in the state with minimg
paperwork. You do not nekto go through the entire process all over again.

You must be a U.S. citizen or intend to become one to obtain a substitute license. If you are not a U.S. citizen a
not intend to become one, please contact your Fieldwork Department Program Spdoiglistuss placement
options so that we can ensure that your circumstances are accommodated to the best of our ability.

You willnot need to show the Fieldwork Department your substitute license: it is the district office that will ask yo
for it when youreceive your placement. Placements are therefore contingent upon your having this paperwork ta
care of. Students who do not provide districts with paperwork in a timely manner may forego their placement ang
may therefore be required to delay their fieexperience until the next semester.

Currently, some districts require substitute licenses for both fieldwork students and student teachers. Other distr
require substitute licenses for student teachers only. Some have no such policies in placeeyatslaf the logistics

of securing placements in a timely and efficient manner, it is not possible for you to wait until you receive your
placement before determining what you need. In other words, you may end up completing your field experiences
digtrict that does not yet require a substitute license, but there is no way of knowing this in advance.

If you do have a criminal record of any kind, contact your Program Specialist in the Fieldwork Department to disq
how this may impact your ability tamplete your program and, more importantly, your ability to become certified
to teach in New Jersey.




CERTIFICATION IN SPECIAL EDUCATION

Certification as a special education teachemMNew Jerseis called Teacher of Students with Disabilities jTSi2cial
education certificatio requires dual certificationyou cannot obtain special education certification without obtaining
another certification as well in an area such as early childhood educati8rcéRification), elementary education-£K
certification), or a content area(g..{ 2 OAl f { GdzRAS&a0® a{! Qa ¢SIOKSNJ 2F {
the NJ Department of Education and the Council for Exceptional Children.

Undergraduate level
MSU is currently developing dual certification programs for specialaituncthat are anticipated to be availablefall
2011 The programs will all be combination undergraduate/MAT certification and degree programs. The three progra
under development are:

e BA/MAT: P3 and Teacher of Students with Disabilities

e BA/MAT: K5 and Teacher of Students with Disabilities
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Note that the start dates are tentative: program availability is never guaranteed until programs are fully approved. If
will be completing your undergraduate studies prior to the start of these new programs, keep in mind that if you obta
initial certification in P3, K5 or a subject area, you can obtain a second certification as a Teacher of Students with
Disabilities &the graduate level; see below.

Graduate level

1.1f you do not have teaching certification (i.e., NJ CEAS or standard certofrstate equivalent), you can apply to
one of the following M.A.T. programs leading to dual certification:
- M.A.T. in Elmentary Education #&) and Teacher of Students with Disabilities
- M.A.T. in EarlZhildhood Education {8) and Teacher of Students with Disabilities
- MAT.inPvue /2y GSyd ! NBI  én8 Tredcther of Stydants Avith OEabiklitiesi K X 0

The® programs can only be taken as M.A.T. prograitiey are not available at the Pebticcalaureate level for
certification only. Each program is approximatelyxi&credits.

2.1f you currently hold certification in early childhood education, elementary etimeca@r a subject area, you can
obtain a second certification in special education. This is272dredit program with courses for teaching students
with disabilities. Those with elementary or subject certification apply toRhstBA Teacher of Studentsth
Disabilities: Additional Certificatiggrogram.Those with FB certification apply to thé?ostBA Teacher of Students
with Disabilities (Inclusive Education feB Feachers): Additional Certificatiprogram. Or, for just a few additional
courses yu can obtain a Master of Education along with this certification by applying to the M.Ed. in Special
Education(K-5 and subject certification holders) or.EHd ininclusiveEarly Childhood EducatidR-3 certification
holders)

Provisional Certification irpecial Education

¢KS bW 5SLIJI NI Y &npisiortifeacher efificatianPyo§am allossllege graduates who do not have
teacher certification to seek Provisional Certification in both general education and special education (specialreduca
teachers must have dual certification) if they meet the requiremeitisey then attend a program provided by the
Provisional Certification Program and teach with mentoring to complete their general education certifidatibowing
that, they must comlete their special education certification in a statpproved Teacher of Students wilDisabilities
program. Those who already have general education certification can obtain a Certificate of Eligibility in special edug
if they meet the requiremers and upon being hired for a special education positiprgvide proof that theyhave

enrolled in a stateapproved Teacher of Students with Disabilities certification progRlease contact Ddennifer Goeke
for advisement and wpo-date informationat goekej@mail.montclair.edu.
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Each state has its own certification requirements and processes. However, many states are part of the Interstate
Certification Compact or have other reciprocity agreements that allow teachers to transfer their ctatifiadth minimal

additional steps. If you plan to teach in another state or jurisdiction, you need to apply for certification in that locatio

You may need to take a test or complete other certification requirements in addition to providing your New Jers

certification. Below is a list of states/jurisdictions with which New Jersey has reciprocity agreements through the yea

2010:

Alabama
Alaska
Arizona
Arkansas
California
Colorado
Cmnecticut
Delaware
District of Columbia
Florida
Georgia
Hawaii
Idaho
lllinois
Indiana
lowa
Kansas
Kentucky
Louisana
Maine
Maryland
Massachusetts

Michigan
Mississippi
Montana
Nevada

New Hampshire
New Mexico
New York
North Carolina
North Dakota
Ohio
Oklahoma
Oregon
Pennsylvania
Rhode Island
South Carolina
Tennessee
Texas

Utah

Vermont
Virginia
Washington
West Virginia

The following Web sites provide helpful information about reciprocity and teaching positions in other states:
www.hasdtec.org
www.epicenter.net/jobs/
http://www.academploy.com/certif.cfm
http://www.ed.gov/index.jhtml



http://www.nasdtec.org/
http://www.epi-center.net/jobs/
http://www.academploy.com/certif.cfm
http://www.ed.gov/index.jhtml

GLOSSARY OF TERMS

AACTE TheAmericanAssociation ofolleges forTeacherEducation is a national, voluntary association of colleges an
universities with undergraduate and/or graduate programs to prepare professional educators.

ADP CENTER FOR TEACHER PREPARATION ANCGLEEAGNINOLOGIESUN 1140) A unit with the Center of
Pedagogy, the ADP Center serves as the hub for research in pedagogy, curriculum development, instructional d
and educational technology for teacher education faculty, students and practicincptats. Resources that can be
found at the ADP Center and its Curriculum Resource Collection include curriculum guides and standards; samg
textbooks; teaching videos; sample assessment tests; employment information; Praxis preparation materials; 3
classooms of the future; Web resources and instructional software; computer lab; digital video and sound editing
studio; global conferencing center; laminator, bookbinder, Ellison machine, and more.

AGENDA FOR EDUCATION IN A DEMOCRABIY1180) fiis Cener of Pedagogy unit is responsible for maintaining the
focus and vitality of the shared vision that bonds the faculty in education, the arts and sciences, and the public
schools as they undertake their common work. The overarching purpose of the endedwatriengthen the voice of
democracy in the ongoing discussion of the purpose and future of public education in the United S¢atedso:
National Network for Educational Renewal; Montclair State University Network for Educational Renewal

CENTER OEBAGOGY(UN1140/1160/1180)TheCenter of Pedagogy is the office that coordinates all aspects of the
preparation of teachers at MSU and is the first agency in the country to focus its resources on the direction and
coordination of the various aspects thie renewal of teacher education both in the university and in the public
schools. Although many may think of the Center as a place located on campus run by university faculty and sta
in fact more alencompassing. The Center is comprised of tireé¢ groups that have the most direct impact on
teacher education: the College of Education and Human Services, all of the other University colleges, and our ps

school districts.

CERTIFICATE OF ELIGIBILITY WITH ADVANCED STANDINGHEEES)S an instructional certificate issued by the
state of New Jersey to completers of univerdigsed professional preparation programs for certification. It is valid
for life and it allows the holder to seek and accept employment in a NJ public schoari§ieddteacher. Students
at MSU who apply for their initial certificate receive the CEAS. Once hired, their employing district enrolls them i
Provisional Teacher Program and requests that a Provisional License be issued: this is the licensmatlyadlbot/s
the new teacher to be the teacher of record in the classroom. After one year of successful full time teaching
experience under the Provisional License, the new teacher is issued a standard Bmmaéso: Provisional Teacher
Program; Indugbn Year

CLINICAL EXPERIENCHHe first field experience course for students in the Early Childho&) @ Elementary
Education (K5) program(including dual certification programdj is similar to the Fieldwork course taken by subject
certification students, though Clinical | coursework and fieldwork differ significantly in scope and structure.

CLINICAL EXPERIENCHTe culminating field experience and course for Early Childho®) @P Elementary Education
(K-5) candidategincluding duécertification programs)lit is the equivalent of the Student Teaching course taken by
subject certification students.

COOPERATING TEACHHRe classroom teacher who serves as a mentor, model, and peer for students enrolled in
Fieldwork, Clinical Exgence I, Student Teaching, or Clinical Experience Il. Whenever possible, a student is assig
to the same teacher for both field experience semesters.

CURRICULUM RESOURCE COLLECTION(@RC)40)TheCRC is located in the ADP Center and contirrgculum
research, instructional planning materials, test prep materials, and more for students, dwdwe faculty and
University faculty to use.




FIELDWORK At MSU this term refers to the time spent in a school setting during the follow cog$agal Experience
|, Fieldwork, Student Teaching, and Clinical Experience II. For Early Childhood and Elementary Education stude
GSNY Ot AyAOlt SELISNASyOSaé Aa Y2NB FTNBIjdzSyidfe dzas

FIELDWORK DEPARTMENJN 1180)This Center of Pedagogy undordinates all aspects of the fieldwork experiences
of Teacher Education Program students from staielfd Experiences Applicatipto finish (successful completion of
student teaching).

INDUCTION YEARThis refers to the first year of teachingNew Jersey after graduating from an approved teacher
education program. During this year the new teacher is enrolled in the Provisional Teacher Program and receive
mentoring from teachers at his/her school as well as evaluations from the school pritdjuel.successful
completion of the year, the principal recommends that the teacher receive a Standard Certificate from the state ¢
New Jersey.

MENTOR In the Teacher Education Program at MSU, this term refers to the University faculty and adjunehstaf
conduct official observations of students in student teaching/Clinical II. A comparable teniwéssity supervisor

MULTICULTURAL INCLUSIVE TEACHER CANDIDATE ORGANIZATION [Misld@@pization provides
undergraduate and graduate studentsth a community of learners from whom they can receive support,
information, and advice as they progress through the Teacher Education Program at Montclair State University.
organization also provides a forum for networking with campus and publaoséaculty to discuss issues in
education.

MONTCLAIR STATE UNIVERSITY NETWORK FOR EDUCATIONAL RENENAIhe MSUNER is an equal
partnership between and among MSU and member public school districts that focuses on the simultaneous rene
of sthools and teacher preparation. The member school districts understand and agree with the MSU philosoph
teacher education and employ that philosophy when working with MSU students engaged in fieldwork. In additio
the Network offers professional devglment for the teachers in the member districts.

NATIONAL COUNCIL FOR ACCREDITATION OF TEACHER EDUCATION KNCATER NB | yAT | (A 2y Q&
accountability and improvement in teacher preparation. The NCATE accreditation process establisbes rigo
standards for teacher education programs, holds accredited institutions accountable for meeting these standard:
and encourages unaccredited schools to demonstrate the quality of their programs by working for and achieving
professional accreditatioMontclair State has been continuously accredited by NCATE since 1954.

NATIONAL NETWORK FOR EDUCATIONAL RENEWAL (RoviERed inl986 by education researchers John Goodlad,
Roger Soder, and Kenneth Sirotnik, the National Network for Educational Rienewad |+ aylF G A2 y I §
implementing and testing the ideas that are central to the Agenda for Education in a Democracy. The NNER co
of 23 schoolniversity partnership settings in 20 statescluding Montclair Statethat are focused onfte
simultaneous renewal of schools and the education of educators. At Montclair State this partnership is overseen
the Montclair State University Network for Educational Rene®aé also: Agenda for Education in a Democracy;
Montclair State Universitijetwork for Educational Renewal.

NEW JERSEY DEPARTMENT OF EDUCATION (NRCigjency responsible for overseeing all aspefgpaiblic
education in the statérom certification to academic content standards to education policy.

THE PORTRAIT OF ACHER MSU's vision of the knowledge, skills, and dispositions of good teachers.

PRAXISII! &ASNASE 2F (Saita IRYAYA&AUSNBR o0& (GKS 9RdzOF (A2
the subject matter they plan to teach. New Jerseses these tests as part of its requirement for licensure for most
instructional areas. Students at MSU are not considered program completers until/unless they pass the required
PRAXIS Il test(s) for their area of certification.




PROGRAM COMPLETEBomeone who finishes a teaching certification program at Montclair State University and w
the University can recommend to the state of NJ for certification.

PROGRESS REPORTNe assessment form completed by cooperating teachers and mentors dudrgjutient teaching
(Clinical 11) semester. Based on a comprehensive rubric, the form asks for a rating on indicators that are based c
¢S OKSNJ 9RdzOF A2y t THh® Pbithit\6f T eachdRlofrdsy rapor dré Kept erBpbrarily in
student files, but eventually only the final repogtthe Summarized Record of Student Teaclgigkept on file.

PROVISIONAL TEACHER PROGRRiM staterun program of mentoring and evaluation designed to support-fresr
teachers who are teaching in Hublic schools under a Provisional License and who hold either a Certificate of
Eligibility (CE) or Certificate of Eligibility with Advanced Standing ((Ze&3)Iso: Certificate of Eligibility with
Advanced Standing; Induction Year

SIMULTANEOUS RENEWAITis phrase refers to the opportunity for teachers in MSUNER school districts and MSU
students to teach each other and learn from each other. Teachers can learn about MSU's philosophy of teacher
education, receive professional development, and apply fiofessional development in their classroom as
cooperating teachers for MSU students. At the same time, MSU students in the field can work with teachers whc
understand the MSU teacher education program and learn new and innovative teaching technitiutewi
cooperating teachers.

STUDENT TEACHIN®ne of the courses/experiences in the Professional Semester. For Early Childhood and Eleme
Education students this is now referred to as Clinical Experience Il. Student teaching is the culrghéting
experience for teacher education students.

SUBJECT AREA CERTIFICATIONe Teacher Education Program at MSU, this term refers to any certification area
other than Early Childhood {®) or Elementary Education-8{. Special education and E$& acluded in this
classification.

SUMMARIZED RECORD OF STUDENT TEACHi&I@nal assessment form completed by cooperating teachers and
mentors during the student teaching (or Clinical 1) semester. Based on a comprehensive rubric, the formaasks fc
rating on indicators that are correlated to MSU's Institutional Standards. The results of this assessment are used
determining whether student teachers have successfully completed their student teaching. This form is kept in t
student's permanenfile.

TEACHER EDUCATION ADMISSIONS AND RETENTION DEPARTWMEBJYT Ainit of the Center of Pedagogy, this
office oversees undergraduate admission to the Teacher Education Pregithne retention of all Teacher
EducationProgramstudents.

TEACHERDEJCATION ADVOCACY CENTERC) (UN 1160A unit within the Center of Pedagodh-AC exists to
enhance the quality of the Teacher Education Program at Montclair State University, particularly by encouraging
supporting the recruitment and preparatioof students from minority groups (e.g. linguistic; cultural; racial and/or
ethnic) into teaching.

URBAN TEACHING ACADEMY (UTKe Urban Teaching Academy is a special strand in the Teacher Education Prog
that is designed to prepare and supporincidates who make a commitment to teaching in urban schools.




CONTACT INFORMATION

Center of Pedagogy Unit Name Title Extension
Center of Pedagogy Main number (Directory) 4262
Dr. Jennifer Robinson Executive Director 7691
Ms. Anita Veal Secretary 7691
Ms. Caroline Mrray Assistant Director 7802
Teacher Education Ms. Charity Dacey Director 7976
Admissions & Retention Ms. Adrina Quadrel Program Advisor 7181
Ms. Margaret Miller Secretary 7976
Fieldwork Department Ms. Scotta Van Dross Program Specialist 7635
Ms. &nnifer Amabile Program Specialist 5246
Ms. Carla Parry Engstron Program Specialist 3490
Ms. Pat Gagnon Secretary 4139
MSU Network for Ms. Cheryl Hopper Director 5231
Educational Renewal Ms. Susan Kwolek Program Assistant 5231
ADP Center Mr. Gregg Festa Director 7764
Mr. Joseph Russo CRC Coordinator 6916
Main number (Receptionist 5220
Teacher Education Ms. Barice Williamson Director 4110
Advocacy Center Dr. Leslie Wilson Faculty Advisor 7693
Ms. Jan Johnson Program Assistant 7696
Ms. RuthBererson Counselor 7799
Urban Teaching Academy Ms. Barice Williamson Program Director 4110
Agenda for Education in a Dr. Leslie Wilson Coordinator 7693
Democracy
Newark Montclair Urban Ms. Susan Taylor Director 6687
Teacher Residency program  Ms. Toyin Adekoje Program Assistant 7990
Grants and Special Projects  Ms. Joanne Matkowski  Assistant Director 5171
Ms. Elizabeth Rosini Program Assistant 2119
Other Offices/Departments Name Title Extension
5SIyQ& h¥TAOSZ Dr. AdiBeth Cutler Dean 5167
Education and Human Service Ms. Marcella Donovan  Secretarial Assistant 5167
Dr. Tamara Lucas Associate Dean 7128
Dr. Kim O'Halloran Associate Dean 7128
Ms. Melissa Harris Program Assistant 7128
Ms. Leslie Jenkins Assistant Dean 5192
Ms. Barbara Perry Secretary 5192
CEHS Career Services Ms. Linda Flynn Director 6874
Curriculum and Teaching Dept Dr. DavidSchwarzer Chair 5187
Ms. Laura Foresta Secretary 5187
Ms. Susan Hagen Dept. Administrator 6908
Dept. of Early Childhood, Dr. Tina Jacobowitz Chair 7191
Elementary, and Literacy Ms. Felicia Hines Secretary 5407
Education Ms. Tricia Watson Dept. Administrator 7360
The Graduate School Main Number (Receptionist) 5147

Visit the Center of Pedagogy Blackboard Community for news, information, and ugcevents.

To get to the site, go to Blackboard and enter your NetID and password. Click on the red "Community" tab and choose
Center of Pedagogy. Visit the College of Education and Human Services Wehtsjtg/e¢hs.montclair.eduffor links to

the Center of Pedagogy, Teacher Education Program, and other information contained in this Handbook.
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What to do

Undergraduate
Deadline

Where to learn more

Take coursesequired for admission to
the Teacher Education Program.

Must be taken semestegrior to semester in which
applying to Teacher Education Program

page 14

Set up MSU email account to receive
Teacher Education Program emails;
check out the CoP Blackboartesi

As soon as possible!

Apply to Teacher Education Program,

Fall application deadline”®Monday in September
Spring application deadline: 4th Monday in Janua

pages 10, 146

Attend the admissions orientation.

December for Fall admits; May fopi$g admits

CheckBlackboardor dates.

Take required PRAXIS Il exam(s) anc
submit passing scores to Teacher
Education Admissions & Retention.

A hard copy of passing scores must be submitted
August 15 for fall student teachers and by Januar
8" for spring student teachers.

pages 13, 1-18, 65

Apply for a substitute teaching licensg Once 60 credits have been completed page 68

SubmitField Experiences Applicatiom | October f'to do Fieldwork/ Clinical | in spring; pages 10, 147, 26

the Fieldwork Department. March T'to do Fieldwork/Clinical I in fall

Attend the Fieldwork/Clinicalihfo October if doing Fieldwork/Clinical | in spring; Mar

session if doing Fieldwork/Clinical | in the fall

Take a Mantoux test. Just prior to the feldwork/Clinical | semester

Attend student teaching orientation. | September for fall student teachers; late CheclkBlackboardor dates.
January/early February for spring student teacher

File for final audit at Registrar. See page 24 for deadlineantt. page 24

File for certification at Registrar. See page 24 for deadline chart. page 24
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What to do

Graduate
Deadline

Where to learn more

Apply to theGraduate Schodbr
admission to the Teacher Education
Program.

Admissions are accepted onralling basis.

pages 120

Attend Universitywide and CEHS First available orientations after matriculation CheclkBlackboardor dates.

graduate orientatiors.

Set up MSU email to receive Teacher| As soon as poise!

emails; check out Cosh Blackboard

Apply for a substitute teaching licens¢ Upon admission to th®ost BA or MAProgram page 68

SubmitField Experiences Applicatiom | October 'to do Fieldwork/ Clinical | in spring; pages 10, 20, 26

the Fieldwork Department. March T'to do Fieldwork/Clinial | in fall

Retake Praxis Il tests if needed. Passing scores must be submitted during or befor| pages 12, 20, 65
Fieldwork/Clinical 1.

Attend the Fieldwork/Clinical | info October if doing Fieldwork/Clinical | in spring; feta

session if doing Fieldwork/Clinical | in the fall

Take a Mantoux test. Just prior to starting Fieldwork/Clinical |

Attend student teaching orientation. | September for fall student teachers; late CheclBlackboardfor dates.
January/early February for spring student teacher:

File for final audit at Registrar. See page 24 for deadline chart. page 24

File for certification at Registrar. See page 24 for deadline chart. page 24
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