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The art or profession of teaching.

The Center of Pedagogy, which is responsible for overseeir
teacher education at MSU, enjoys the distinctiminbeing the first

agency in the country to focus its resources on the direction ang

coordination of the renewal of teacher education both in the

university and in the public schools. Although many may think of

the Center as simply a place located on campun by university

faculty and staff, it is in fact more adhcompassing. The Center is
comprised of the three groups that have the most critical impact or
teacher education: the College of Education and Human Serviceg
the other colleges at MSU, and go&rtner school districts.
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About This Handbook

The goal of the Teacher Education Program at Montclair State University|
is to help students develop into outstanding future educators and to
provide growth and renewal opportunities for current educators. In

order to maximize the benefits of the progranit, is critical for everyone
who plays a role in teacher education at Montclair State University to
KFgS  Of SINJ dzyRSNEGFYRAY3I 27F (1K
policies, and procedures. The pages that follow will provide you with an
introduction and overview to the Teacher Education Program as well as
more detailed information to refer to throughout your experience as a
student or teacher educator at Montclair State University. We encourage
you also to visit the Center of Pedagogy Blackboard conmity and

Center of Pedagogy Web site for #p-date information that may reflect
changes/additions that occur after the annual printing of this Handbook.
Giventhese changes/additions we recommend that you obtain a revised
Teacher Education Program Handiloeach academic year to ensure that
you have accurate, thorough information at your disposal.

The Center of Pedagogy Mission Statement

The mission of the Center of Pedagogy is the continuing development
2T SRdzOF 02NBR 6K2 LINRPY20S aGdzRSYy
develop their competence to participate activg and productively in
RSY2ON)I 0AO O2YYdzyAuASad ¢KS /Sy
and moral responsibilities in the enculturation of students into our
emerging political and social democracy.

The Center provides a vehicle for collaboration in anvironment where

all members can participate as equals. The Center facilitates the ongoing
simultaneous renewal of the education of educators and the educational
programs of the University and the public schools. The Center encouragg
a wide range of schiarship, especially the scholarship of pedagogy and
its application. The Center is characterized by shared governance and
open communication involving all interested parties.
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INTRODUCTION TO THE TEACHER EDUCATION PROGRAM
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Is coordinated by the Center of Pedagogy. Dedicated to the art and science of teaching amd)ebeni

Center of Pedagogy enjoys the distinction of being the first such agency in the country to focus its resources
on the direction and coordination of the various aspects of the renewal of teacher education both in the
university and in the public Bools. Although the Center includes a staff and units on campus, the Center is
actually comprised of three groups: the College of Education and Human Services, the other colleges at the
University, and our partner school districts.

Is unigue and dynamitts sequence of professional courses and field experiences emphasizes teaching for

critical thinking and culturally responsive teaching. The field experiences emphasize the simultaneous renewa

of teacher education and schools through collaboration betwdenuniversity and a network of partner

school districts. These select districts are active participants in the Montclair State University Network for
Educational Renewal (MSUNER) and they represent communities near Montclair State that share our vision
and mission. The MSUNER, in turn, is one of twelve original settings selected from across the nation to be a
member of the National Network for Educational Renewal (NNER), based at the University of Washington.

Is considered a national model for other legles and universities and has continuously been accredited by the

National Council for the Accreditation of Teacher Education (NCATE) since 1954. In 2002 the program receive

the American Association of Colleges for Teacher Education (AACTE) Award Roa&ez in Diversity in

Y X
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Teacher Education. In 2007, the George Lucas Educational Foundation named Montclair State as one of the ten

leading teacher education programs in the natiém 2005 and again in 2009, the Program was named the
recipient of the iehard W. Clark Award for Exemplary Partner School Wokt recently, tke Teacher

Education Program received the 2010 Wisniewski Award for Teacher Education from the Society for Professo
2F 9RdAzOF A2y F2NI YIF1Ay3 aalkk3Adid & NI NE alAEAR ALBNIO® (VA0 &

Reflects a balance of a liberal education and professional preparation. The program combines general
education, subject matter specialization, and professional training. The professional component addresses f
broad areas: 1) student development and learning, 2) the classroom and the school, 3) the curriculum, and
4) effective teaching skills.

Provides a sequence of professional courses and field experiences leading to teacher certification. Students
engaye in these experiences while majoring in a particular field of interest. When all requirements have been
met, the graduate is recommended for certification to teach in all New Jersey public schools and is legally
gualified to teach in other member states the Interstate Certification Compact (See Resource K, page 70).

Has a spirit and intent that is perhaps best embodiedie Portrait of a Teachewhich appears on pages®8

The Teacher Education Program Mission

The mission of teacher education Montclair State Universityderived from the moral imperative®f education,
is to prepare teachers who:

> >

>

Provide access to knowledge for all children and youth.
Forge a caring and effective connection between teacher and students.

Foster in the young theskills, dispositions, and knowledge necessary for effective participation in a social
and political democracy.

Exercise responsible stewardship of our schaols

S
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upcoming changes in the Teacher Education Program at Montclair State University.
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Important Changes foBpring2010and Beyond

C Infall2009, the MAT.inRH / 2y i Syd ! NBF 6So3ds 9yt A&EKE

What's New in Teacher Education at MSU?

Beginning irfall 2009, all student teachers begin student teaching on the first day of University
classes.

In fall2009, phasen of the new subject area certification MAT program begins.

Disabilities is available.

Beginning in fall 2009, any student who does not corgidirectly from the Fieldwork/Clinical |
semester to the Student Teaching/Clinical Il semefteany reasomrmust complete a Student
Teaching Postponement form, available in all Center of Pedagogy offices and on the CoP Bb site

As of spring 2009,-B Ealy Childhood certification candidates must pass the Early Childhood Prax
assessment prior to the student teaching audit deadline in order to be eligible for student teachin
(August 15 for fall student teaching, January 8 for spring student teaching)

As offall 2008,Spanish, French, Italian and TESL certification candidates must pass the Oral
Proficiency Interview (OPI) assessment at the advatmedevel prior to the student teaching audit
deadline in order to be eligible for student teachingigfist 15 for fall student teaching, January 8
for spring student teaching). Latin certification candidates must pass the Latin Test for Teacher
Certification at the advanced level by the appropriate deadline in order to be eligible for student
teaching. TEL candidates must also pass the Writing Proficiency Test (WPT) test at the advance
low level by the appropriate deadline in order to be eligible for student teacli@agdidates are
responsible for making sure that the program coordinator in their dedifon area has copies of all
passing scores.

C
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Beginning in spring 2010, the state Physiology and Hygiene requiremhéctt is required for all
certification areasnust be completed by taking an appropriateucse or by taking a University
administered test. As of January 2010 the state will no longer oversee the test ofiE@nResource
G on page 66 for details.

Beginning in fall 2010, students in Clinical 4B @hd K5 student teachers) are required te in their
school placements futime 5 days a week (same start and end time as cooperating teachers).

It is anticipated that several new Teacher of Students with Disabilities dual certification programs
be available in fall 2010 for undergraduated graduate level students. See page 69 for details.




THE PORTRAIT OF A TEACHER

Sharing a Common Vision of Pedagogy

Central to accomplishing the mission of the Center of Pedagogy is the development of

teachers who combine instructional expertise with social awarendss.Portrait of a
Teachereflects the commitment of the Teacher Education Progiein T I O dzt, (1 &
as well as the members of the Montclair State University Network for Educational
Renewal, to the preparation of skillful and humane teachers. The oreatid
implementation ofThePortraitis coordinated by the Agenda for Education in a
Democracy, a unit of the Center of Pedagogy described below and on page 11.

The Portraiof a Teachewas the basis for the development of the MSU Standards,
which artculate the learning outcomesincluding knowledge, skills, and

dispositions we expect candidates to demonstrate proficiently by the time they
complete the MSU Teacher Education Program. These Standards guide the design,
implementation, and evaluation of cuculum and field experiences for candidates as
well as the assessment of candidates throughout the program. The Standards can be
found in Resource D (p. 60).

Agenda for Education in a Democracy

The office of the Agenda for Education in a Democramsigonsible for maintaining

the focus and vitality of the shared vision that bonds the faculty in education, the arts
and sciences, and the public schools as they undertake their common work. The visio
that drives the work has evolved from a number of s®s, including the work of the
Institute for Educational Inquiry (IEI) and the National Network for Educational
Renewal, founded by John Goodlad. A central purpose of the Institute for Educational
Inquiry, the Center for Educational Renewal, and the haddrof participants at the
various settings of the National Network for Educational Renewal, is to restore the
links between education and democracy and to ground the work of the public schools
in the moral and political ideals of democratic life. Thatly this restorative work is
called the Agenda for Education in a Democracy. The overarching purpose of the
endeavor is to strengthen the voice of democracy in the ongoing discussion of the
purpose and future of public education in the United States.

n
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The Portrait of a Teacher

The Montclair State University community is committed to the continuing development of teachers
who exemplify the dispositions, knowledge, and skills reflected in this portrait. They:

Have expert knowledge of the discips they will teach and can use various strategies, including med
and technology, for creating learning experiences that make the subject matter accessible and meatr
to all students.

Understand how children and adolescents learn and developrariaty of school, family and community
O2yGSEGazZ IyR OFy LINBGARS SIFNYyAy3a 2LIJ2NIdzy A
personal development.

Understand the practice of culturally responsive teaching. They understand thatechildng varied
talents, strengths, and perspectives to learnihgve skills for learning about the diverse students they
teach; and use knowledge of students and their lives to design and carry out instruction that builds ©
a0dzRSy (G aQ AyuRisteRgthdzl f Yy R Odz

Plan instruction based upon knowledge of subject matter, students, families, communities, and curri
goals and standards; and taking into account issues of class, gender, race, ethnicity, language, sext
orientation, age, and spediaeeds in designing instruction.

Understand critical thinking and problem solving, and create learning experiences that promote the
RSOSt2LIYSyid 2F &addzRSyiaQ ONRGAOIFET GKAY{1lAy3d |

Understand principles of densoacy and plan and carry out instruction that promotes democratic value
and communication in the classroom.

Understand and use multiple forms of assessment to promote the intellectual, social, and physical
development of learners and to inform instriwn.

Create a community in the classroom that is nurturing, caring, safe, and conducive to learning.

Are reflective practitioners who continually inquire into the nature of teaching and learning, reflect or
their own learning and professional prasi evaluate the effects of their choices and actions on others
and seek out opportunities to grow professionally.

dZAf R NBflFdA2yaKAalLla ¢AGK a0K22f O2ftftSI3dzSaz
learning and well being, and woto foster an appreciation of diversity among students and colleagues

Possess the literacy skills associated with an educated person; can speak and write English fluently
communicate clearly.

Develop dispositions expected of professional etors. These include belief in the potential of school
promote social justice; passion for teaching; and commitment to the ethical and enculturating
responsililities of educators, to ensuring equal learning opportunities for every student, to seasing
agents of change and stewards of best practice, and to critical reflection, inqutiyal thinking, and life
long learning.

Revised 9/2003




THE CENTER OF PEDAGOGY (CoP)

The Teacher Education Program is the central focus of the Center of Pedagogy. Therefore, mostoahtipus units

and services overseen by the Center of Pedagogy are related to the Teacher Education Program. Below is an overview
of each unit and service that is under the auspices of the Center of Pedagogy. The main reception area for the Center is
located in University Hall Suite 1180

UNITS AND ORGANIZATIONS

Teacher Education Admissions and Retention Department Ext. 7976 UN 1160

This office oversees admission to the Teacher Education Pragrdthe retention of all Teacher Educatictudents.

For undergraduatesthere are two opportunities each yearfall and spring; to apply tothe Teacher Education Program.
Undergraduate students seeking formal admission to the Teacher Education Program should obtain an application onlin
at http://cehs.montlair.edu/academic/cop/teachesind return it by the second Monday in September if seeking admission
for the following spring semester or by the fourth Monday in January if seeking admission for the following fall semester.
Studentsare encourged toapply for admission during the second semester of sophomore year or first semester of junior
@SENI FFGSNI GKS@ O02YLX SGS GKS LINBNBljdzAaAdS O2dzZNERSa fAaf
(beginning on page 14).

For graduate sudents, application to the Teacher Education Progr@ost BA or MAT$ processed through théraduate
School(http://www.montclair.edu/graduate) Admissions decisions are made on a rolling basis.

D

Fieldwork Department Ext. 4262 UN BD

This office coordinates the field experience applications and assignments of students enrolled in Teacher Education
Program courses that involve clinical field experiences. Students complete these field experiences in school districts that
are partnersin the Montclair State University Network for Educational Renewal. For more information on the Network, seg
below. Students must complete an application for field experiences at the beginning of the semester prior to the one in
which they plan to begin thiefieldwork experiences. This process is separate from and precedes registration. Students
planning to enroll in Fieldwork or Clinical Experience | in the spring must turn in their application to the Fieldwork
Department by October®l Students plannintp enroll in Fieldwork or Clinical | in the fall must turn in their application by
March T'. Due to the collaborative and tirensitive work of the Fieldwork Department aschooldistricts, students

cannot seek their own placements and late applicatioasnot be accepted. The application packet is available at the CoP
Blackboard site. Detailed information about field experiences can be found starting on page 2thahttt®ok

The Montclair State University Network for Educational Renewal Ext. 5231 UN 1180

TheMontclair State University Network for Educational ReneWUNER)romotes the simultaneous renewal of schools
and the education of educators through collaboration between and among Montclair State Universityeamuoer school
districtsas equal partners. Through an emphasis on critical thinking, the MSUNER strives to provide the best possible
education for all students, enabling them to makendgqudgments and to become contributing citizens in a social and
political democracy. The MSUNER has 3 primary goals:

Goal 1: We will move forward in our commitment to teaching for critical thinking as an educational ideal.

Goal 2: We will considarhat it means to make a commitment for all teachers to work to enculturate the young as
participants in our political and social democracy and to examine the moral implications of teaching.

Goal 3: We will work to prepare teachers wdee themselves as stewards of best practice and who understand the
nature of change within the institutions in which they work.

10
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The Agenda for Education in a Democracy Ext. 7199 UN 1180

The office of the Agenda fodHEcation in a Democracy is responsible for maintaining the focus and vitality of the shared
vision that bonds the faculty in education, the arts and sciences, and the public schools as they undertake their common
work. In particular, the Agenda has hadmairy responsibility for the creation and implementationTdfe Portrait of a
Teacherthe guiding tenets of teacher education at Montclair State University. The Agenda also coordinates the
Leadership Associates Program: every year, education professiepadsenting faculty and administrators from public
schools, arts and sciences, and education participate in an intensive seminar that focuses on public education in a
democracy and issues such as social justice and equity. Another initiative suppottedAnenda is the January

Advance, a onglay institute for members of the tripartite that focuses on a timely and pressing societal issue.

ADP Center for Teacher Preparation and Learning Technologies/
Curriculum Resource Collection (CRC) Ext. 5220 UN 1140
The ADP Center serves as the hub for research in pedagogy, curriculum development, instructional design and educatignal

technology for teacher education faculty, students and practicing educators in MSUNEGRsdiResources that can be
found at the ADP Center and its Curriculum Resource Collection include:

ECurriculum Guides & Standards EEducational Web Resources & Instructional Software
ESample PL2 Textbooks, Workbooks & Children's Li EComputer Lab (Mac/PC) with Internet, Scanners & Col
ETeaching Strategy Videos Printer

EProfessional Books & Current Publication Elnstructional Media Production Edities

ESample Assessment Tests EGlobal Video Conferencing Center & Mediated Classro
EEmployment Info & Praxis Test Prep Materials with 30 wireless laptop computers

E3 Classrooms of the Future ELaminator, Bookbinder, Scantron, Letter/Shape Cutters

Visit the ADP Center website locatechdip://www.montclair.edu/crcto view a video tour or schedule anjrerson
orientation by contacting the ADP Center by phone ocra01@mail.montclair.edu

Teacher Education Advocacy Center (TEAC) Ext. 7696 UN 1160

TEAC exists to enhance the quality of the Teacher Education Program at Montclair State University, particularly by
encouraging and supporting the recruitment and preparation of students from underrepresented groups (linguistic,
cultural, raciabnd/or ethnic) for teaching. In an effort to create a more diverse community of teachers, TEAC promotes
the development and implementation of culturally responsive educational programs as well as academic and cultural
assistance activities for preollegate, undergraduate and graduate students. TEAC is staffed by twanfalladvisors, a
program assistant and a faculty liaison who interact with offices on campus to provide students with personalized
support, academic guidance, college life adjustmentynseling, mentoring, career networking and financial aid
assistance.

adzf GAOdzf GdzNJ £ Ly Of dzaA @S ¢Sk OKSNJ /I YRARFGSREQ

MINTCO consists of undergraduate and graduate students from diverse cultures, races and backgrounds who afe
pursuing ceeers in the field of education. Regular meetings with guest speakers provide a forum for networking
and discussion about critical education issues, especially culturally responsive teaching and urban education.
Under its auspices students receive guidarmefessional information, and career preparation as they progress
through the Teacher Education Progra@untactthe Teacher Education Advocacy Center for more information.

Urban Teaching Academy Ext. 5196 UN 1180

The Urban Teaching Academy (Yi&2a special strand in the Teacher Education Program that is designed to prepare and
support undergraduate and graduate teaching candidates who wish to make a commitment to teach in an urban school.
Students study and conduct field experiences in coh@feecial sections of courses in the professional sequence have
been designated for UTA students, and they have been designed by school and university faculty to develop the
knowledge and understandings that correlate best with urban teaching and leatindents preparing to teach any

subject on any level are eligible to apply. Admission to the Teacher Education Program is a prerequisite for applying to the
UTA. There is a separate application for the UTA avaidabpart of the admissions application

11
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Prudential Teaching Scholars Project Ext. 6687 UN 1180

The Prudential Teaching Scholars Project is collaboration among the Prudential Foundation, the Center of Pedagogy, ar
the Newark Public School District. The Project is committed to recrufiiegaring, and sustaining 45 strong, new math
YR aOASYyOS (SIOKSNAR F2NJ bSél Nl Qa KAIK alOKz22f ad t NHzRS
baccalaureate teacher education course work. In addition, upon completion of theinee@ceparation, Prudential

Scholars commit to three years teaching in a Newark high school, where expert teachers, under the terms of this and
additional grants, gain release time and mentor training so that they themselves can prepare to train anchanduct
teachers into the urban school setting. Both on the preparation end and on the induction end, the practices employed in
the Prudential Teaching Scholars Project reflect compelling research on what works to prepare and retain strong, new
urban teachers

Improving Teacher Quality Partnership (ITOP) Ext. 3136 UN 1180

The Improving Teacher Quality Partnership (ITQP) is a Title Il Part (A) project of the No Child Left Behind Act of 2001
(NCLB).The partnership is between the East Orangéliz School District and the Center of Pedagogy at Montclair State
University. ITQP is a-§ear grant created to address the need to strengthen the infrastructure of didéniet, research
based professional development and delivery of follgasuppot by providing intensive intervention initially for subject
area (Mathematics, Science and English Language Arts) administrators, mentors, coaches, and teachers in the East Ora
Public School DistricfThe project will help ensure that highly qualifisghchers are in middle grade classrooms.

Kappa Delta Pi Honor Society in Education Ext. 6952

Each year outstanding students in the field of education are invited to join Kappa Delta Pi, an international bitpr so
in education. The purpose of Kappa Delta Pi is to promote excellence, support new teachers, and recognize outstanding
contributions to education. This honor society provides teacher education students opportunities to be leaders in their
professionakommunity. Founded in 1911 at the University of lllinois, Kappa Delta Pi has had a chapter at Montclair Stat¢
Gamma Epsilon Chapter, since 1931. Before being initiated, Kappa Delta Pi candidates are invited to participate in a
variety of educational ourach programs such as sponsoring a Future Educators' Club, acquiring books and school
supplies for children in urban communities, and fundraising. A formal chapter initiation is held on campus annually.
The Chapter Counselor is Dr. Monica Tayl@socia¢ Professor ithe Department of Curriculum and Teaching

12
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SERVICES

Program Advisement UN 1160

Undergraduate students pursuing initial teaching certification are assigned an academic advisor familiar with Teacher
Education Programequirements. The Teacher Education Admissions and Retention Department and the Teacher
Education Advocacy Center also provide advisement to students who are considering teaching as well as those who are
actively preparing to teach. Graduate students pimgueaching certification in a subject area are assigned a faculty
advisor from theirsubjectarea and a advisor in the Curriculum and Teaching Department (see CoP Blackboard site for list
of C&T advisors). Graduate students pursuing Elementary Edud¢bt&)ror Early Childhood {8 certification are

assigned a single faculty advisor from the ECELE department. Grad@hidualcertification studentare assigned a

faculty advisor from the Curriculum and Teaching Departneetihe ECELE department.ddhingcertification isavailable

for more than twenty academic majors through the completion of specified programs offered at the University. See page
25 for a complete list of teaching certifications offeredvéBU.

PRAXIS |l Test Support UN11®

All students must pass all PRAXIS 1l Subject Assessment/Specialty Area tests required for their certification area(s) prior
the student teaching semester; for some graduate level subject certification programs, a passing score is required before
the completion of 12 graduate credit3.o help students pass the test(s), PRAXIS Il workshop sessions are offered several
times a semester. Important ujp-date information is available in the Center of Pedagogy, UN 1160 and on Blackboard. In
addition, registréion bulletins are available online at www.ets.org. Please refer to Resource F on page 65 to learn how,
when, what, and where to report passing Praxis |l test scores.

Orientation Events UN 1160, 1180

During the fall and spring semesters, the Center of Pedagogy sponsors orientations for undergraduate new admits,
graduate new admits, and students preparing to begin their fieldwork experiences. These tivientae provided to

share key information and to introduce students to faculty/staff and vice versa. Orientations are mandatory. Orientation
dates/times are provided via email and via Blackboard to relevant students and school/university faculty.

CareerAdvisement UN 1180

The Center of Pedagogy is committed to helping students build their careers as educators. The Center works
partnership with theCollege of Education and Human Services Director of Career Seovipewide opportunities and
resources year round for students, suchj@s search workshopsnock interviews, and resume reviews. Special events are
posted on the Center of Pedagogy Blackboard community calendar and announcements pages.

ERED By

The Center of Pedagogy Blackboard Community .

Blackboard is an online program used by MSU instructors to manage and enhance their courses. The Center of Pedag
Blackboard site is for the entire Teacher EducatiorgRom community and features information, forms, announcements,
calendar items, and more. Students in or planning to apply to the Teacher Education Program as well as all interest
University faculty/staff and school district faculty/staff may enroll. Mgstrticipants with NetIDs are automatically
enrolled. To enroll, contact Pat Gagnon at gagnonp@mail.montclair.edu.

Scholarships and Awards UN 1160

Each year the Center of Pedagogy awards over $20,000 to students in the form of scholarshipardsdAdiwTeacher
Education Program students, including students who are applying to the Teacher Education Program in fall 08 or spring
09, are encouraged to review the award list (Resource C, page 59) and to apply for any scholarships and awards for whi
they are eligible. Applications are available between December and February on the CoP Blackboard site and in the
Teacher Education Advocacy Center, University Hall Suite 1160. Typically the award deadline is at the beginning of Mar
for awards for the dllowing academic year. Questions should be addressed to the Center of Pedagogy at x7696. Note tha
academic departments and CEHS have other scholarship opportunities as well.
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THE TEACHER EDUCATION PROGRAM
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stages of the Teacher Education Program. All students should make early and frequent inquiries to make sure they
understand various policies and practices that apply to their major. For example, some departraeats higher grade

point average requirement than others, some offer methods courses only in particular semesters, and some allow studer
asSvySaasSNw L

S OKAyY3

2yte RdzNRy3

UNDERGRADUATE ROADMAP

Freshman and Sophomore Years

Students apply for admission to the Teacher Education Program duringﬂdtberﬁester of sophomore year of'1
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semester of junior year. Subject certification candidates in particular are encouraged to apgaplaomores since the

professional sequence of courses takes four semesters to complete. It is important to begin thinking as early as possible

about becoming a candidate since the requirements below must be met before a student carg appther words in
the semestelprior to the semester in which the student submits his/her application.

Choosing a Major and Planning Your Course of Study
Students in subject area certification programs (everything except Early Childhood and Elementary) work towards
cettification for grades PrK to 12 and usually intend to teach a specific subject in grades 5 or higher. Students in the
Early Childhood program work towards certification for-Riadergarten through Grade 3. Students in the Elementary
program work towardgertification for grades K to 5. Typically, Early Childhood and Elementary candidates intend to
teach all or most academic subjects for one class of students (a.k.a-castlined classroom). Students interested in
teaching middle school science, maldmguages, English, or social studies can either pursiedRibject certification in

that area or pursue Elementary-@& certification and apply on their own to the state for a middle school certificate once

their program at MSU is completed. The lattgtion requires having 15 credits and a passing middle school Praxis score

in the subject area. Students who plan carefully may be able to complete these 15 eseditsundergraduate.

The chart below shows the accepted majors and minimum major GPAdbriendergraduate initial teacher certification

program offered at MSU. To be accepted into the Teacher Education Program, maintain good academic standing while i

the program, and complete the program successfully, an undergraduate student must maimawerall G.P.A. of 2.75
or higher. In addition, the student must maintain the G.P.A. required specifically for courses in the major(s).

CERTIFICATION ACCEPTED CERTIFICATION
PROGRAM MAJORS MAJOR G PROGRAM ACCEPTED MAJORS | MAJOR GP
Biological Science Biology 2.5 Health Health Education 2.75
Chemistry* Chemistry 2.5 Italian Italian 3.0
Dance Dance Education 2.75 Latin Latin 3.0
Early Childhood ¢(B) Family and Child Studies 3.0 Mathematics Mathematics 2.75
Early Childhood
Earth Science Geosciene 25 Music Music Education 3.0
Elementary (K5) Family & Child Studies 3.0 Physical Education & | Physical Education AND 2.75
EarlyMiddle Childhood, Health Health
Anthropology, English, Gene
Humanities, History,
Psychology, Sociology, Spar
Engli& English 3.0 Physical Science** Chemistry or Physics 25
English as a"2Language Linguistics 3.0 Physics*** Physics 25
Fine Arts Fine Arts Education 3.0 Social Studies Anthropology, Economics, 3.0
Geography, History, Politicg
Science, Psychology,
Sociobgy

French French 3.0 Spanish Spanish 3.0

* Holders of Chemistry certification can teach chemistry, environmental science, & general science.
** Holders of Physical Science certification can teach physics, chemistry, and physical, environmesaill, ggrth, & space science.
*** Holders of Physics certification can teach physics, environmental science, and general science.
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Completing Prerequisite Courses

If you plan to apply for th&arly Childhood (B) or Elementary (K) program you must gccessfull\}complete

E PSYcC 101 General Psychology
E SPCM 101 Fundamentals of Speech
E ECEL 200 Perspectives on Early Childhood & Elementary Education in a Democracy
(must be taken at MSU; must have sophomore status drdrig
E FCST214 Child Development | (may be transferred in if approved by FCST Department)
E 9 credits of major courses for Anthropology, English, Gen. Humanities, History, Psychology, Sociology, Spanish majars
E 6 credits of major courses if your major is i thamily and Child Studies Department

f you plan to apply for aubject area program (everything except3®and K5), you must successfulbomplete

E SPCM 101 Fundamentals of Speech

E CURFKEDFIR10 Public Purposes of Education (must be taken at MSUt hawe sophomore status or higher)

E EDFD 200 Psychological Foundations of Education

E EDFD 221 Historical Foundations of American Education

E EDFD 220 Philosophical Orientation to Education

E 9 credits of major courses from your department for all majors ekoeath

E If math major, 11 credits including Calculus | & Il and an additional course that requires Calculus Il as a prerequisite

Transfer Exception (Valid through spring 2010)
Students who transfer to MSU with 60 or more credits may apply to the Teacheatimh Program immediately if they
have completed 9 credits of major courses at their previous college or at MSU and if they have completed or are e
in CUREEDFLC210 (subject area candidates) or ECEL 200 (Early Childhood/Elementary candiddf&ld) dath majors
must have completed the 11 credits listed above. Students seeking Early ChildHgjook (Blementary &) certification
must have completed Child Development | in addition to the 9 credits of major courses.

Application for Admission

Undergraduate students must apply for admission to the Teacher Education Program. This admissions process is separite
from admission to the University or a major. Applications are onlirtgtpt//cehs.montclair.edu/academic/cop/teacher.

Undergraduate Almissions Criteria

>

Successful completion of prerequisite courses and major course requirements shown above.

>

Signed Memorandum of Understanding regarding the requirements for successful completion of the Program

>

Cumulative overall GPA of at least 2.7% &me minimum GPA in the major indicated on the previous page, as
well as no grades of F in the major or grades of D or F in any prerequisite courses.

>

Submission of two essays: one addresdihg Portrait of a Teachand one focusing on se#fvaluation.

>

One recommendation (from MSU faculty member in the major or faculty member from a previous college).

>

Evidence of written English language proficiency as demonstrated in required essays & impromptu writing
sample.

>

Approval of a screening committee with rgsentation from the College of Education and Human Services and
0KS adGdzRSyidQa YIF22N) FASt RO ¢KS O2YYAGGSS dzaSa &
F LILIX AOFydiQa StAIAOGATAGE F2NJ F OOSLINhigiOS® {SS wSaz
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Special criteria which may be required in certain major fields (e.g., portfolio review).
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There are five (5) possible outcomes of the application process:

Full Acceptance
Full accemince into the Teacher Education Program is required before student teaching

Provisional Acceptance

Provisional acceptance requires satisfying the conditions identified within a period of two successive semesters or
else a student may be withdrawn from tipgogram. Students may not enroll in Fieldwork or Clinical | until their
admissions status is Full Acceptance.

Supplemental Acceptance

Students whose overall GPA is between 2.50 and 2.74 may be considered for admission thr@gpteenental
Applicationprocess. See the Teacher Education Admissions and Retention Department for information and the
application. Students may not enroll in Fieldwork or Clinical | until their admissions status is Full Acceptance.

Not Accepted

Based on careful reviewofthe RSy i Q& | LILX AOF A2y s GKS ONRGSNRI F2NJ |
have not been met and the student is not accepted into the program. Students who are not accepted to the Teacher
Education Program may reapply in the following semester aéieeiving advisement to that effect.

Not Eligible
. F&aSR 2y OFNBTFdzx NBGASE 2F (KS a0dzZRSy G Q& I LILIX AOF GA 2y
have not been met and the student is not accepted into the program. Students regplethe following semester if
they successfully meet the conditions for acceptance at that time.

Sophomore and Junior Years

After admission to the Teacher Education Program, students continue to fulfill University and departmental requirements|
while taking the rguired Professional Sequence courses in teacher education as specified for their particular certification
program. For clarity, students who are in programs leading to certification in any area except Early Childhood or
Elementary Education are referreditod ¢ adzo2SO0G | NS OFyRARFGSadé LG Aa ON
program of study for all remaining semesters and to check in with advisors each semester to make revisions as needed:
there are many requirements and prerequisifes the Teacher Education Program that demand student diligence.

It's Never Too Early to Plan Ahead!

Prerequisites for Clinical | and Fieldwork

E Full Acceptance status in the Teacher Education Program

E 2.75 overall GPA

E Subject area candidates:- @ better in: CUR305, CURR310, CURR312, CURR314, CURR316, READ 411.

E Early Childhood/elementary candidates: o€ better in READ 400.

E Subject area candidates:- @ better in departmental methods course(s) or enrolled in methods during Fieldwor

E Submission of Fieldwoikxperiences Application by MarcHi for fall Fieldwork/Clinical | or by Octobe¥ for spring
Fieldwork/Clinical I. This is a separate process from course registration that takes place well before registratio

Prerequisites for Clinical Il and Studeiieaching
E G or better in all Professional Sequence courses
E G or better in the departmental methods course(s)
E 2.75 overall GPA and minimum required major GPA (see p. 14)
E Passing Praxis Il score(s) on all required tests if applicable
E Passing OPI if Spanjstrench, or TESL candidate
E Passing WPT if TESL candidate

Subject certification students are expected to complete all major requirements prior to student teaching.

P-3 and Elementary certification students are expected to complete all major requirerardtall general education
requirements prior to student teachinggeneral education courses are considered part of your preparation to teach
subject areas in a prechool or elementary setting.
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Physiology and Hygiene Requirement

In addition to theuniversity requirements, the state has a physiology and hygiene requirement that candidates must
complete in order to be recommended to the state for certification upon completion of a certification program. A list of
courses satisfying this requirememirfundergraduates is provided in Resource G on page 66, although students can also
opt to take a free physiology and hygietast (through December 2009t a county office of education. Transfer students

are encouraged to talk to an advisor in the Univeis @ Q& ! OF RSYAO ! RGA&AAY3I [/ SYyGSNI G2
this requirementNOTE: The state procedure and policy for this requirement is scheduled to change effective December
2009. Any changes that affect the information above will be commeatied to students/advisors via th Center of

Pedagogy Blackboardommunity.

Determining If You Are Eligible for {8ervice Field Experiences
In-Service Field Experiences is an alternative to regular field experiences that is available to students whathero
criteria, have been employed as contracted-firthe teachers in grades-P2 for at least one academic year. If you beliey
you are eligible and wish to seek permission to complete Fieldwork/Clinical Experience | and Studeng/K&atdbal
Experience Il in the school where you are employed as a teacher, obtain an application frankéhe CoP Blackboard
site, the Fieldwork Department, or your advisor. TheService application follows the same deadlines as the Field
Experience Applicatione8 Resource H on page 67 for important details.

Senior Year: Field Experiences

All undergraduate students in the Teacher Education Program take field experience courses, typically in the last two
semesters of their program. Undergraduates in a subject aredficatton program take Fieldwork in one semester and
Student Teaching in the subsequent semester. Undergraduates in the Early Childi®)at Eementary (&) program
take Clinical Experience | in one semester and Clinical ExpeHiéndbe subsequdrsemester.

Students must submit a Field Experience Application to the Center of Pedagogy Fieldwork Department the semester
prior to the start of Fieldwork/Clinical Experience The application packet can be obtained in the Center of Pedagogy
Fieldwork Deartment or from the CoP Blackboard site. A student cannot enroll in Fieldwork/Clinical Experience | until the
Fieldwork Department has received and processed his/her application. Please notedl@tnter of Pedagogy cannot
guarantee a fieldwork or studnt teaching placement for a student who does not hold a substitute certificate. Please

see Resource | on page 68 for details.

Application forms are due at the Center of Pedagogy®gtober 1
for an assignment in the spring semester aiMhbrch 1for an
assignment in the fall semester. Since it takes considerable time
to place students in the schools and since individual
circumstances often enter into placement decisions, it is
extremely important that the Fieldwork Department be given
enough lead time tosecure assignments. Placements are made
MSUNER schools (see Resource B on page 58 for MSUNER
information). Late applications cannot be accepted.
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Requirements for Enrolling in Fieldwork/Clinical Experience |

As the first of two culminating fidl experiences in the Teacher Education Program, Fieldwork/Clinical Experience | is &
benchmark both in terms of the student's development as a teacher and his or her academic progress. Therefore, once
student submits his or her Field Experience Applicgta review is conducted by the Center of Pedagogy to determine
how the student is progressing and if they have met the standards required to be permitted to begin their culminating
field experiences. These standards include having a 2.75 overall GitAy di@or better in all courses related to teacher

education, having full acceptance status in the Teacher Education Program, and being on track to complete all of the

courses in the Professional Sequence prior to the student teaching semester. Seyiegléhis first field experience can
delay graduation, it is critical that students seek advisement each semester to ensure they are on track not just fq
graduation, but for this important benchmark course and experience.

=

Student Teaching/Clinical Expience Il

In order to qualify for student teaching and related courses, students must meet the criteria listed below by the student
teachingaudit deadling( January 8 for spring student teachergiugust 18 for fall student teachers The audit is oveeen

by the Teacher Education Admissions and Retention Department in the Center of Pedagogy. Student files are reviewed p
to these deadlines AND after registration closes to ensure that these criteria have been met; however, it is in your best
interestto note the requirements and to be sure you are ready for student teaching. The requirements are as follows:

1. Be fully admitted to the Teacher Education Program.

2. Be in good academic standjn which includes having the following in place by the audit deadtin
- At least a 2.75 overall GPA
- The appropriate minimum major GPA as established by the major department (see page 14)
- Completed all courses in the major and the professional sequence (including methods courses). Only
grades of €or above are acqeable in the professional sequence, methods courses, and prerequisite courses.
- Being enrolled in no courses other than student teaching related coulsEEL(E candidategrrently are able
to take one additional noprofessional sequence courséjg policy is under review and mhag phased out.)

3. Demonstrate an acceptable level of teaching potential in the Public Purposes of Education course (formerly
Initial Field Experience) and Fieldwork (formerly Intermediate Field Experience) courses as eddnss
university faculty and school personnel.

4. Submit passing Praxis Il test scores if required in the certification aRraxis Il tests are required for most
certification areas scores must be submitted to Teacher Education Admissions and Retegttbe hudit
deadline. Test scores must also be sent directly by ETS to the NJ Department of Education. Test details and
registration information are posted outside Teacher Education Admissions and Retention. See Resource F on
page 65 for Praxis Il Test iegland Information.

5. For TESL/Spanish/French/Italian candidat&ibmit passing (Advanced Low) OPI and WPT scores to the
appropriate Program Coordinator by the deadline established by the individual progrdratin candidates
must submit passing (advancdeldatin Test for Teacher Certification scores to their Program Coordinator by the
established program deadline. Verification of passing scores from the Program Coordinator is required by the
audit deadline.

Student Teaching/Clinical Il Course Credit Byl

Undergraduate subject area students are permitted to take no more than 11 credits during the student teaching
semester. Currently early childhood/elementary candidates are able to take 1 additiongirofessional sequence

course during student teachin but this policy is under review and may be altered/phased out in the near future.
Students should therefore plan their coursework well in advance, taking into account that certain required courses may
not be offered every semester.

Senior Year: Courseork

The field experiences in which students engage is supported and enhanced by corresponding courses. Fieldwork/Clinicg
Experience | students attend a weekhgasswith a faculty member and begin their field experience several weeks into the
semester. Student teachers (Clinical Il and Student Teaching candidates) attend aclesdjth a faculty member and

begin their student teaching assignment on the first day of school (fall) or first day of MSU classes (spring). Students are
assigned taheir seminar section based on where they are student teaching, as most seminar sections meet off campus &
partner schools in the MSU Network for Educational Renewal.

—

18

a

rior



GRADUATE STUDENT ROADMAP

Overview of graduateevel options at Montclair State Univsity

At MSU, a student with a baccalaureate degree may pursue an initial New Jersendezattificateand a fully certified

G§SIF OKSNJ YI& 200GFAYy IRRAGAZ2YIE G(4SIFIOKAYy3 FTASER SyYyR2NESYP

Educaion Program oversees graduate programs at the University that lead to initial teacher certification. All other
programsg i.e., those leading to additional/advanced certificatipare handled by the College of Education and Human
Services an@’he Graduaté&chool

Graduate students who hold a bachelor's or master's degree and who wish to gain their first teaching certificate are
offered two graduate programs via the Teacher Education Program, shown below. Upon successful completion of the
Postbaccalaureaténitial Instructional Certification Progra(fPost BApr the Master of Arts in Teaching (M.A.T.) program,
students are recommended to the New Jersey Department of Education for a teaching certificate. Note that some
programs only offer one option or thetlter ¢ see page 23 for details.

Teacher Education Program Options for Initial Certification

Postbaccalaureate Initial Instructional Certification Progra(Rost BA) Students who have strong academic preparatio
in the subject they wish to teach completp@oximately 3 semester hours of professional education courses and
fieldwork including student teaching. After filing an application to @@duate Schoptandidates' academic backgrounc
are assessed by faculty; additional course work in the subljest wish to teach may be required. These courses may b
taken concurrently with the course work in professional education, but must be coetppeior to student teaching.

Master of Arts in Teaching (M.A.T.) Progra®tudents who wish to obtain a mastedegree and teacher certification
simultaneously may consider this program, which requires additional graduate level courses. Course requirements
admission requirements for all M.A.T. programs are outlined in the Graduate Catalog and on the GraduatsoAdrand
Support Services Web site at http://www.montclair.edu/graduate.

Applying to the Teacher Education Program

Candidates for admission to the M.A.T. and Hmmstcalaureate programs may file an Application for Graduate/Post
Baccalaureate Adission toThe Graduate Schoat any time¢ admissions are rolling. Applicants to most M.A.T. and-Post
baccalaureate Programs are requiredstidomit an entrance ticket or copy of passing scorghmnappropriate Praxis Il

Subject Assessment tgsjprior to the completion of 12 graduate crediggontactThe Graduate Schofidr exact

requirements for your program. See Resource F on page 65 for the Praxis Il test and policy information. In addition to G
scores (for MAT candidates) and transcrjtgo recanmendationsfrom school or college faculty/administratonsust be
submitted. It is expected that students will be able to demonstrate proficiency in the use of the English language.

Planning Your Program of Study

Once admitted, graduate studenshould meet with their appointed graduate advisors to plan their coursework and to
ensure that they are clear about all of the steps needed to complete their program successfully. Given that each
certification program has different requirements and thaaduate students vary in their previous coursework and their
future plans, this advisement meeting is essential. In addition, students must attend the Graduate Orientation provided b,
The Graduate Schotw learn about important processes and guidelingsidgnts accepted int@ Postbaccalaureate

Initial Instructional Certification Program who wish to switch into the M.A.T. program must files &reduate

Application with The Graduate Schdfore the completion of 12 graduate credaad must submit GR&ores.

Additional fees apply.

Preparing for Field Experiences

All students in the Teacher Education Program take field experience courses: graduate students in subject area
certification programs take Fieldwork in one semester and Student Tregahthe subsequent semester. Graduate
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students in the Early Childhood-8, Elementary #), or dual certification (general education and special education)
program take Clinical Experience | in one semester and Clinical Experience Il in the sutsamgaster.

Students must submit a Field Experience Application to the Center of Pedagogy Fieldwork Department the semester prig
to the start of Fieldwork/Clinical Experience I. This application is separate from the graduate admissions process and can
be obtained at the Center of Pedagogy Blackboard site. A student cannot enroll in Fieldwork /Clinical | until the Fieldwork
Department has received and processed his/her application.

Field experience applications are due at the Center of Pedagog@tipber1 for an assignment =1
in the spring semester antarch 1for an assignment in the fall semester. Since it takes @ v,
considerable time to place students in the schools, late applications cannot be accepted. =

Placements are made in MSUNER schools (see ResourngBge 58 for information).

Fieldwork/Clinical Experience | is a benchmark both in terms of the student's development as a teacher and his or her

academic progress. Therefore, once a student submits his or her Field Experience Application, a newcied by

the Center of Pedagogy to determine how the student is progressing and if they have met the standards required to Qe

r

permitted to begin their culminating field experiences. These standards include having a 2.75 overall GPA, having full

acceptance status in the Teacher Education Program, and being on track to complete all of the courses in the Professiorlr
Sequence prior to the student teaching semester. All students are notified via email of the results of this review. Studen
who are found tdbe not ready for Fieldwork/Clinical | are notified via certified mail as well.

The fieldwork in which students engage is supported and enhanced by corresponding courses. Fieldwork/Clinical
Experience | students attend a weekly seminar with a faculty neerabd begin their field experience several weeks into
the semester. Student teachers (Clinical Il and Student Teaching candidates) attend a weekly seminar with a faculty
member and begin their student teaching assignment on the first day of schoob(féit§t day of MSU classes (spring).
Students generally are assigned to their seminar section based on where they are student teaching, as some seminar
sections meet off campus at partner schools in the MSU Network for Educational Renewal.

Enrolling in 8udent Teaching/Clinical Experience ||

al

S

In order to qualify for student teaching, students must be in good academic standing. This includes maintaining the required

GPA and having satisfactorily completed all courses in the certification area and thespnoésequence (including

methods courses). In addition, candidates must demonstrate an acceptable level of teaching potential in Fieldwork/Clinigal |

Experience as assessed by University faculty and school personnel. Candidates must algmasshgstores for all

required Praxis Il tesgrior to being permitted to student teach. TESL, Spanish, Italian, and French candidates also must

submit scores of at least Advanced Low on the OPI test, TESL candidates must submit Advanced Low scores on the WH
Latin candidates must submit passing (advanced) Latin Test for Teacher Certification scores to their respective program
coordinators. All criteria must be in place by August i fall student teachers and January) ®r spring student

teachers.

Student Teaching/Clinical Il Course Credit Policy

Students may not take any additional credits during the student teaching semester (excepi@ervice). Students

should therefore plan their coursework well in advance, taking into account that certainregiqeourses may not be

offered every semester. An audit is done at the start of each student teaching semester to ensure that this credit limit is
not exceeded.

Physiology and Hyagiene Requirement

In addition toUniversity requirements, the stateds a physiology and hygiene requirement that must be met in order to be
recommended to the state for certification. A list of courses satisfying this requirement is provided in Resource G (p.66).
Beginning in February 20MSUwill take over the content ash administration of the test details about where/when this

will be available will be posted on the CoP Blackboard commuBitidents should talk to their advisors to determine if a
course taken as an undergraduate meets this requiremiiig.importantto note that students cannot be recommended to
the state for certification until this requirement is met.

Are You Eligible for hService Field Experiences?
In-Service Field Experiences is an alternative to regular field experiences that is availaldiendsswho, among other
criteria, have been employed as contracted-fithe teachers in grades-P2 for at least one academic year. If you
believe you are eligible and wish to seek permission to complete Fieldwork /Clinical Experience | and Studamg/Te
Clinical Experience Il in the school where you are employed as a teacher, see Resource H on page 67 for details
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SUCCESSFULLY COMPLETING YOUR PROGRAM

Periodic Review of Performance

The Montclair State University Teacher Education Progrses a performance assessment system to provide evidence of
OF YRARIGSaQ LISNF2NXIFyOS a GKS& LINPINBaa GKNRBdAAK GKS [INP
to determine whether a student should be retained, placed on probation, oridsad. Students placed on probation or
dismissed may appeal the decision. Consult the Director of the Center of Pedagogy for appeal procedures.

¢tKS NBS@ASsa FNB RSaA3aIySR (2 LINRPOARS Ay T2NNI (A2 yositionas2 dzii | O
in The Portrait of a Teachand the MSU Institutional Standards. The reviews also ensure that candidates meet state and
MSU requirements. The chart below summarizes the different sources of evidence used for student reviews at four phasfes
of the program: admission to the program, entry to student teaching, exit from student teaching, and program
completion. The results of the courspecific assessments are entered into a database and summarized for use as one
source of data in admission, reteah, and completion reviews.

Overview of theMSU Teacher Education PrograPerformance Assessamt System by Transition Point

CN} yaAGA2Y t2Ayida Ay a{! Qa ¢SI OKSNJ 9RdzOF A2y t NRINI YY
1. Program Entry 2. Entry to Professiorlé&Semester(Student Teaching) 3. Exit from 4. Program
(Admission to Teacher Professional Semester Completion
Education)
Sources of Assessment Data (for all programs unless otherwise noted):
Admissions Evaluation | e Overall GPA (minimum of 2.75) e Summarized Record | ¢ Cumulative GPA
Scale o GPA in major (minimums vary) of Student Teaching of 2.75 or
_ * No grade below Gn professional sequence courses higher
Ratings are based on: * Submission of Praxis scores e Assessments o Passing score
e Transcripts « Completion of all required courses conducted by on relevant
 Overall GPA o Successful completion of assessments in major depts. (d  Selected major Praxis Il test
(minimum of 2.75) | analyzed by faculty from the major depts. and reported t¢  departments as part
e GPAin major their Specialized Professional Associatjons of student teachig | ® Summary of all
(minimums vary) (analyzed by faculty previous
e Letters of Coursespecific performance assessments for candidates i in those departments] ~ performance
recommendation content area programs assessments
» Essays e Community Stud CURR/EDFD/READ 305, CURR/EDFL
e Test scores (for e Case Study: Student AssessméREAD 411/501)
some) ¢ Fieldwork Teacher RepofCURR 450/527)
* Portfolio (for some) | e Creating a Community for Learnif@URR 451/526)
e Interview » Adapting instruction for an English languadgarner and a
student w/a disability (CURR 451/526)
e Developing a Unit plariDept. methods courses)
Coursespecific performance assessments for candidates i
Early Childhood & Elementary Education
o Comparative Analysis of ProgranfECEL 200/ECEL 501)
* Organizing the classroom for student learning (Seminar |
Faculty assessment (ECEL 412/413/502)
o Assessment of Student Performance (Clinical I)
Teacher assessment (ECEL 412/413/502)
e Developing Integrated Unit plaECEL 422/435/522/528)
eTailoring Planning foLiteracy Instruction for an English
language learne(READ 400)
e Adapting instruction for a student w/a disabilitf{ECEL Rev. 7/16/08
422/435/522/528)

21




Explanation of GPA requirements

Graduates ofhe Teacher Educationr®gram are required by the state of New Jersey to have a final overall

undergraduate or graduate level GPA of 2.75 or higher in order to be eligible for the Certificatébdfti£kigth Advanced
StandingThis certificate permita school district to hire a candidate to teach. As a result of this requirement, students
Ydzad Y2yAG2NJ GKSANI 26y LINPINKaad OFNBTFdzZ fed ¢KS / Syid SN
academic progress. The following criteria and categgosierve as the guidelines:

Retention: 2.75
Probation: 2.5;2.74
Questionable: below 2.50

Students who are admitted to the Teacher Education Program with a GPA below 2.75 must demonstrate progress towar
a 2.75 GPA. A student may not complete the Fiel#Welinical | semester or Student Teaching/Clinical Il semester with a
GPA below a 2.75.

In addition, there are minimum major GPAs fmdergraduates that must be maintained in order to be eligible for
student teachingFor details, see padet!.

Readmissin to Teacher Education

Undergraduate and graduate students who have been accepted to the Teacher Education Program and subsequently
leave the University for two years or more must apply feadeission to the Program. They may be required tds§at
additional course requirements as program requirements are subject to change.

Undergraduates in the Teacher Education Program who choose to graduate without certification will not necessarily be
accepted into the graduate level program in their subj@®a should they decide to obtain certification at a later date,
nor is there any guarantee that undergraduate credits will count towards a graduate degree or certification program.

Student Complaint Policy and Procedure

In the event that a stuent wishes to file a formal complaint involving any area of the Teacher Education Program, s/he
must submit a formal, written request to the appropriate Teacher Education Program personnel. If seeking action/redres
of any kind, the desired outcome sholdé explicitly stated in the letter. If the student is dissatisfied with the response to
the matter, s’lhe may make a written request for a private conference with the Center of Pedagogy Assistant Director to
appeal.Should the complaint not be resolved ti§ S a i dzZRSy i1 Qa al GAa¥F OGAz2y FFGSNI Y
complaint may be appealed in writing to the Executive Director of the Center of Pedagobgequent appeals, if

desired, are made first in writing to the Dean of the College of &ilhut and Human Services, theretiAssociate Vice
President for Academic Affairs. Complaints for which a University poliegxmsts (harassment, plagiarism, grades, etc.)

are addressed according to the prevailing University policy.

Are you a citizen banother country?

In order to apply for standard (permanent) certification in New Jersey upon completion of a teaching certification
program and one year of successful teaching experience, a candidate must be a citizen of the United States OR s,
provide a statement of intention to become a naturalized citizen of the United States. Students who are in the U.S.
certain visas (e.g., a student visa) are NOT eligible.

However, students who are not U.S. citizens CAN enroll in the Teacher Educatocenand CAN receive the initial
certificate, called the Certificate of Eligibility with Advanced Standing, that all of our students are eligible to rpogive
successful completion of their program. This certificate requires only that the candida&@ta&ath of allegiance to
uphold the U.S. Constitution.

Pleasenote that the Center of Pedagogy cannot guarantee field placements for students who do not have substitut
licenses. Currently neaitizens with certain visas can obtain a substitute licehkm-citizen students are advised to
obtain a substitute license as soon as possible in case the state rules become stricter. Currently many of our partn
districts welcome student teachers who do not have substitute licenses, but this is also sulgleante at any time.
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TAKING A SEMESTER OFF BETWEEN FIELDWORK/STUDENT TEACHING OR CLINICAL I/l

For a variety of reasons it is sometimes necessary for a student to postpone the student teaching semester. In order to
ensure that students receive the bestgmible advisement and to ensure that the Teacher Education Program is fully
Fgl NB 2F SIOK aiGdzRSydQa OANDdzyadll ypStgoneth&dtudenttteSdniig G 2 I
semesterfor one or more semesterare required to complete a Studefeaching Postponement forrThis form requires
information such as:

e Undergraduate Major Advisor or Graduate Advisor signature
e Indication of when the student plans to return to complete student teaching/Clinical Il
e Interim plans/reason for postponemeng.@., did not pass Praxis, need time off for personal reasons, etc.)

The form should be handed in to Pat Gagnon at the Center of Pedagogy reception desk in UN1180.

In addition, students who postpone student teaching must complete a new Field Experfgmglesation and submit it by
the standard deadline of March 1 for fall student teaching or October 1 for spring student teaching. The original
application submitted for Clinical I/Fieldwork ceases to be valid if a student does not continue directlydotdeathing.

If a student does not return to complete student teaching in the semester indicated on the form, he or she must complete
a new form to renew the postponement request.

Undergraduates must officially request a leave of absenitk the Uniwersity if not taking courses for one semester or
more. To do this, you must complete a Withdrawal/Leave of Absence Form and submit it to the Center for Academic
Advising and Adult Learning (Morehead Hall 132).

RETURNING TO MSU AS A GRADUATE STUDENT

Undemgraduate sudents who choose to graduate without certification then later wish to return to the University to
complete certification must apply to the appropriate program as a graduate studéete is no quarantee that you will
be admitted to The Graduat School to complete your progranstudents who wish to consider this option must have
their Student Teaching Postponement Form signed by the Graduate Program Advisor in their certification area.

} A student who returns within 2 semesters must apply be Graduate School and if accepted, may complete her/his
program by taking equivalent remaining courses at the graduate level.

} A student who returns-3.0 semesters later must apply to The Graduate School and if accepted, may be required to
retakel or more courses or take additional coursework as determined by the certification area department prior to
studentteaching.

} Students who return after 10 semesters must apply to The Graduate School and if accepted, may be required to
retake the etire professional sequence leading to certification regardless of courses completed as an undergraduate

} Students admitted at the graduate level must notify the Fieldwork Department of their intent to student teach by the
appropriate student teachingehdline. Currently the deadlines are March 1 for fall student teaching and October 1
for spring studenteaching Students first must be admitted to The Graduate School before submitting a student
teaching applicationit is not possible to request to stuent teach prior to full acceptance by The Graduate School
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Certification

The Teacher Education Program provides a sequence of professional courses and field experiences leading to an initial
teaching certificateUndergraduatestudentsengagein these courses and experiences while majoring in a particular field
of interest.Graduate studentengage in these courses and experiences either through an MAT ebaostlaureate

program. When all program requirements have been met, the studemiciemmended for certification to teach in all

New Jersey public schools and is legally qualified to teach in other member states of the Interstate Certification Compac
(See Resource K on page 70). The requirements for teacher certification are subfendesin state regulation and
University policy. Although students are notified of program changes, they should consult regularly with the Center of
Pedagogy as well as their departmental and education advisors.

The Path to Teacher Certification

If you do all of the following:

A Complete all required coursework for your area of certification

A Pass all required PRAXIS Il tests for your area of certification, if applicable
A TESL, Spanish, French, Latin candidates: Pass appropriate language test®TORhd/or LTTC)
A aSSi (GKS bw atKeaArAztz23e FyR | @3ASySé¢ NBI|dzZANBYSy
A File for Final Audit at the Office of the Registrar (see next page for degydline
A File for certification at the Office of the Registrar (see next page for deajitind
A Meetthe NJ undergraduate GPA requirement of 2.75 (either undergraduate or graduate GPA)
Then:

1. The Office of the Registrar, on behalf of Montclair State University, will send your certification application t
stateand

2. You will receive a Certificate ofdibility with Advanced Standing from New Jersey, usually w@tia weeks.

LF e2dz LXIy G2 GSIFIOK Ay bS¢ég WSNERSeE>S (KSyX
1. You will be eligible to officially accept a teaching position in a NJ public school

2. The district that hires you will tell the state thégave hired you, and will request that you be issued a Provisic
License

3. Ly @2dzNJ FANRG @SIENE OFffSR (KS éppgiar®énion snd byyouNE
principaland

4. 10 GKS SyR 2F @2dzNJ FANEE NIIHINDY 3A FF NeR2Ydz NIIENS ALANSK y1-(
for a Standard Certificate in your certification area.
LF¥ &2dz LIXIy G2 GSIFOK Ay |y2G0KSN adlF i8Sz GKSyX
1. You must first determine what reciprocity agreement exists between that state amahdNJ

2. YousRBdzZf R O2y 4t OG GKIFG adliSQa SRdzOF A2y RSLI NLYS
to meet above and beyond demonstrating that you have completed an approved teacher education progré
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Important Certification Details

1. ltisinportant to familiarize yourself with the certification requirements and rules for the area that you wish to
teach. It is in your best interest to speak with an advisor before committing to a particular certification program.

2. The Office of the Registrar hdeadlines by which students must file feinal Audifor graduationand for
certification.If applying for both a degree audit and tifcation audit at the same time, indicate this on the
audit card. If applying for degree before certification or vice versa, note that an audit request card must be filled
out for each audit. The audit timeline is as follows

Date of Intended Deadline for Applying For Final Audit
Graduation/ Program Completion (Degree and/or Certificatioh
January June ' of prior year
May October £' of prior year
August March T of that year

3. Approximately 2 months before the date of program completion fatifieation, candidates who have filed for
certification audit receive an application for certification in the mail from the Registrar which must be completed
and returned to the Registrar with the appropriate fee.

4. In order to apply for certification, awsdent must be a citizen of the United States OR s/he must take an Oath of
Allegiance to uphold the U.S. Constitution.

5. Note that it often can take the state two months or longer to process your certification application given the
great number of applicatias they process on a daily basis. Your application is sent to the state within several
weeks of your program completion if you apply for certification in the timeframe provided above. During those
weeks the Registrar works as quickly as possible to \thefythe University can recommend you to the state for
certification. Therefore January graduates should expect to receive their certification no sooner than Afyril 1
May graduates no sooner than August'land August graduates no sooner than Octobel"15

NEW JERSEY INITIAL TEACHER CERTIFICATION OFFERED AT MONTCLAIR STATE UNIVERS

Art Latin(not an M.A.T. option)
Biological Science Mathematics
Chemistry Music
Dance(undergraduate only) Physical Educatiofgraduate level onlyg undergrads must
Early Childhood EducatiofPreK through grade 3) do Physical Education and Health dual certificgtion
Early Childhood Education {8 and Physical Science

Teacher ofStuderts with Disabilities(M.A.T. only) Physicqundergraduate only
Earth Science Psychologynot an M.A.T. option)
Elementary EducatioK through grade 5) Sogal Studies
Elementary Education @&) and Spanish

Teacher ofRudents with Disabilities(M.A.T. only) Teacher of English as a Second Language
English Teacher of Students with Disabilities and Content Area
French (M.A.T. only)
Health Education Please note thaTeacher of Students with Disabilitids
Health & Physical Education currently offered at the Graduate levelsee Resource J on
Italian (not an MA.T. option) page 69 ér information about current and upcoming

programsat the graduate and undergraduate level.

b All certifications are valid for grades Pr&chool through Grade 12 unless otherwise noted.
b For a list of states with which New Jersey has certification reoipty see Resource K on page 70.
b To see which undergraduate majors match each undergraduate certification option, see page 14.
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THE FIELD EXPERIENCE SEMESTERS: A CLOSER LOOK

All students in the Teacher Education Program take field experience courses, typically in the last two semesters of their
program. Below is a summary of the field experience courses that students take over the course of two semesters.

Penultimate semester in program| Last semester in program
Early Childhood (), Elementary (K5), and Clinical Experience | Clinical Experience Il
Dual (general ed/special ed) Certifition
Subject Area Certification Fieldwork* Student Teaching

In the semesteprior to taking Clinical Experience | or Fieldwork, students must submit a Field
Experience Application to the Center of Pedayy Fieldwork DepartmentThe application packet
can be obtained at the CoP Blackboard site or at the Center of Pedagogy Fieldwork Departme
Note that the application is updated each semester and that the most recent application must
completed. Studets cannot enroll in these courses until the Fieldwork Department has receive
and processed their applications.

Application forms are due at the Center of Pedagogy®gtober 1for an assignment in the spring semester ahrch
1for an assignment in thdall semester. Since it takes considerable time to place students in the schools and since
individual circumstances often enter into placement, late applications cannot be accepted. Placements are made in
MSUNER schools (see Resource B for MSUNER iritorm¥then feasible, cohorts of students are placed in a school.

FREQUENTLY ASKED QUESTIONS

The process of assigning students for field experiences is more complex than meets the eye. The Fieldwork Department
must take into account the needs of MSU stutieimdividually and collectively; our partner school districts; and most
importantly, the public school children who we as a University serve both directly during field experiences and indirectly
when our graduates assume their own classrooms. The folpimiormation is designed to make the field experiences
assignment process as transparent as possible so that students, faculty, staff, and school personnel are on the same pajpe
about how assignments are made. While there will always be exceptions, wed#iat the integrity of our field
experiences program lies in adhering to these well thought out rules/policies/procedures. The answers below refer to
both field experience semesters unless otherwise indicated.

In what school district might | do my fieldxperiences?

MSU hosts the Montclair State University Network for Educational Renewal, an affiliate of the National Network for
Educational Renewal. We work in partnership with districts that are committed not only to excellent teacher preparation
buttoA YLINE Ay 3 GKSANI OdzNNBy (i FI OdzZ teQa GSFEOKAYy3Id [/ dZNNBy (] Y
Grove, Clifton, Dumont, East Orange, Englewood, Fair Lawn, Glen Ridge, Hillside, Kearny, Little Falls, Livingston, Maywpod,
Montclair, Newak, Nutley, Parsippanyroy Hills, Passaic Valley Regional HS, Randrilg, ValeSouth Orange/
Maplewood, Teaneck, Tenafly, and West Orange. To learn more about the Network, visit http://cehs.montclair.edu.

L R2y Qi tA@S ySI NJdmybt@énsteabhng iRdndtiendstdetPd / 'y L R

We are excited to see more and more students come to MSU from far distances, and it is our goal to serve as many
students from across the state and beyond as we can. However, part of what has created the repztipSU holds

as a premier institution for teacher preparation is its partnerships with Network districts. Students are therefore required
to complete their field experiences in a Network district.

How do you determine what district | will be assigned?
Several factors determine your district assignment, the most common being your subject area/grade level and where yol
live. Proximity to the district from your current address is taken into account whenever possitieis why it is
imperative thatyou ensure that we have your correct address information. However, it is important to note that
proximity to your home is not guaranteed and that you should be prepared to teach in any of the districts mentioned
above.

Can | request a specific district?
Unless you are approved for-gervice student teaching, we cannot honor requests for specific districts. Although
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students often have compelling reasons for desiring a particular district, it would simply not be possible for us to handle
the volume of regests we would receive or to ascertain in an equitable manner whose requests hold more weight. We
guarantee that you will be assigned within a@fe radius of the MSU campus, but no further guarantees can be made.

Can | do field experiences in a schodhere | have served as a substitute teacher?

We cannot honor requests for specific schools. Incidentally, history has shown that students who wanted to stay at the
school where they have substitute taught end up appreciating being assigned elsewhead|agsithem to experience a
new school culture and to learn from a new cohort of teachers and administrators.

Can | help find my own assignment?

For the common good of all parties involved, we ask students and faculty to refrain from independently §eéking
experience assignments. It may seem cousitduitive to discourage you from accessing resources or being proactive in
finding an assignment, but the process truly works most effectively when coordinated strictly between the designated
district persanel and the Fieldwork Department. This is a case where we must balance the needs of one student with the
needs of all our students and the districts with which we partner.

When do you start making requests for assignments?
Assignment requests for the gpg are sent out in October; fall assignment requests are sent out in March.

What if a district does not accept an assignment request?

This happens at times for various reasons, most commonly because of lack of availability of a suitable cooperating
teacher. When an assignment request is rejected, usually another request is made within 24 hours. Please be advised th
you are guaranteed a placement regardless of whether or not you are rejected from a particular district.

When will | find out my assignment?

Assignments are finalized on a rolling basis, so notification is done on a rolling basis as well. For the spring semester,
placements are finalized between October and February. For the fall semester, placements are finalized sometime
between March and Qober. Also, it is important to note that one of the realities of the assignment process is that there
is no correlation between the date when you turned in your application and the date when you receive your assignment,
particularly due to the possibilitthat a first request may come back denied.

How will I be informed of my assignment?

As soon as an assignment is confirmed in writing by the district, the Fieldwork Department sends you a copy of the form
for you to keepalong with general information ahu the upcoming field experience. The form includes the name of the
contact person in the district, which might be a district administrator, school principal, school coordinator, or the
cooperating teacher.

Will I be assigned to the same cooperating teactor both field experience semesters?

Whenever possible, students remain with the same cooperating teacher for both semesters. During the first field
experience semester (Clinical I/ Fieldwork) the Fieldwork Department sends a request to the disyriet forbe assigned
to the same cooperating teacher. If the request cannot be met a new request will be issued.

| am already teaching fulfime. Do | still have to do fieldwork?
Yes, but if you are a fetiime teacher with primary responsibility for a céeom and have been in your position for one
year by the start of student teaching, you may be qualified to d8drvice Fieldwork. See Resource H for details.

If I'm in a dual certification program, how does that affect my field experiences?

Dual certifcation students (e.g.,-B/Teacher of Students with Disabilities, Health and PE) must have student teaching
experience for each certification area during the student teaching semester. In some cases student teaching is therefore
"split" into two distinct gacements, one for each certification area. In other cases student teaching is done in one location
where classes can be taught in both certification areas during the school day. Students who are considering applying for|
In-Service field experiences shouldte that InService status can only be granted if the teaching position includes both
certification areas.

What if | need to take off a semester before | student teach?

This application is for both the Fieldwork and Student Teaching semestersassuna you plan to move on directly to
student teaching. If that is not the case for any reason, you must complete a Student Teaching Postponement form and
have it signed by the appropriate advisors. The form is available on the Center of Pedagogy Bladidbaaddasithe

Center of Pedagogy offices in University Hall.

Questions? Contact the Fieldwork Department at 98354262.
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GUIDELINES: FIELDWORK

Overview

The primary objective of the Fieldwork experience is to provide the subject certification candidlateonwcrete, hands

on opportunities to prepare for student teaching in the following semester. Ideally, student teaching will take place under
the mentorship of the same cooperating teacher, though this does not always occur. During Fieldwork the diod&ht s
become acquainted with the cooperating teacher's full range of responsibilities and style of teaching, the school's
operating procedures and culture, and the pupils with whom he or she will be working. Although purposeful observation
is important, the great majority of time spent in the school should involve active participation in the class/school and
direct interactions with pupils.

How should time be allocated?
In order to ensure that students gain a broad base of knowledge and experiencepargiren for student teaching, the
following guidelines should be followed for the-B0ur fieldwork experience:

Observing students 5-8 hours
Examining teacher materials 3-6 hours
Teaching/tutoring students 25-35 hours
Conversing with Staff and students 4-6 hours
Performing other teacherelated activities 10-15 hours
Observing other teachers/classes 5-10 hours

Students typically should be ready to teach a complete lesson by thedOmark. If possible, students should teach a
"mini unit" of 3-5 lessondy the end of the 6éhour experience.

How should visits be scheduled?

The student and cooperating teacher should work together to develop a schedule of visits that meets both of their needs
and expectations. It is the student's responsibility to notiifg cooperating teacher in advance should he/she need to
reschedule a visit. Since Fieldwork is taken concurrently with the Teaching for Learning | course, which is designed to
guide students through their field experience, hours should be spread outtbgesemester so that the student can

complete ongoing assignments at his/her school placement. No more than 12 hours should be completed in any given
week, and visits should occur on a weekly basis.

How is the student's experience assessed?

At the end ofthe Fieldwork experience, the cooperating teacher will complete the Fieldwork Evaluation Form (see the
following pages). Students must submit this form to their Teaching For Learning | instructor on or before the final day of
class. Students who do not suit this form will not receive a grade for Fieldwork since the Teaching For Learning |
instructor assigns a grade for Fieldwork primarily based on this Fieldwork Evaluation Form. If there is a significant
discrepancy between performance in the field expade and in the Teaching For Learning | course, the instructor should
consult with the cooperating teacher before assigning a grade for Fieldwork. This assessment is used not only to provide
the student with a grade for Fieldwork, but also to determine $iiedent's readiness for student teaching. Therefore the
cooperating teacher plays a critical role in the assessment process and should carefully consider each of the assessmert
items. In addition, the Teaching For Learning | instructor will observe tigeist one time during the semester.

Based upon successful completion of Fieldwork, students are typically assigned to the same school for Student Teaching.
This structure provides students with a deeper connection to a school and a richer understahsishga and classroom
dynamics. School personnel also often benefit from this structure because it provides an opportunity to identify and
nurture potential teachers for the school system. However, accepting a student Fieldwork does not obligate ibtetalistr
accept him/her for Student Teaching.

Where should questions be addressed?

Should you have any questions regarding the fieldwork experience, please contact Ms. Scotta Van Dross, Program
Specialist, at 97855-7635 or affryesc@mail.montclair.eduMs. Van Dross oversees the placement and support of
students in Fieldwork and Student Teaching.

Questions regarding the course content/structure/logistics of Teaching For Learning | should be addressed to the
Curriculum and Teaching Department at 5555-5187.
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FIELDWORK EVALUATION FGRIMRING RUBRIC (CURR 450, CURR 500)

(01/15/05)

Criteria

Does not meet expectations

Meets expectations

Exceeds expectations

@) )

(©) 4)

®)

1.

Personal Qualities

1.a. General appearancs

/' YyRARIFGSQa |
clothing, grooming) is often
inappropriate for working in a
school environment.

LJy

/' FYRARIF GSQ&a | LI
clothing, groomingjs generally
appropriate for working in a schod
environment.

/' FYRARIFGSQ& | LIS
grooming) is consistently appropriate
for working in a school environment.
He/she exemplifies a professional
demeanor.

1.b. Enthusiasm, spirit of
cooperation
(Standards 10,
12K)

Candidate approaches field
SELISNASYOS | a A
0§KNRdZAK GKS Y2(
demonstrating little enthusiasm
and/or little or no spirit of
working cooperatively.

Candidate displays enthusiasm fo|
the field experience and is
generally open to working
cooperatively.

Candidate exhibits great enthusiasm
experience, approaching each day w
a genuine desire to learn about the

workings of a school. He/she enjoys
working cooperatively and does so v¢
well.

1c. Selfdirection,
initiative, flexibility

Candidate is overly dependent o
the cooperating teacher when
performing tasks. He/she often
exhibits an inflexible attitude.

Candidate generally takes initiativ
to perform relevant tasks. He/she
typically exhibits a flexiblattitude.

Candidate volunteers to perform task
and takes the initiative to see them

through to completion. He/she alway
exhibits a flexible attitude.

1.d. Communication
(articulation,
language, voice
quality, written
expression)
(Standard 1}

Canddate has poor verbal and
nonverbal communication skills.
This is reflected in his/her speec
quality, eye contact, energy leve
and ability to ask and answer
questions. His/her writing
includes substantial grammatical
errors.

Candidate has acceptablerbal
and nonverbal communication
skills. This is reflected in his/her
speech quality, eye contact, energ
level, and ability to ask and answe
questions. His/her writing is
grammatically correct.

Candidate has exceptional verbal and
non-verbal communiation skills. This
reflected in his/her speech quality, ey
contact, energy level, and ability to ag
and answer questions. He/she has
exceptional written communication
skills. The writing is grammatically
correct.

Professionalism

2a Reflectin on
teaching and
learning process.
(Standards 9, 12h

Candidate cannot accurately
identify strengths and weaknessg
of lesson(s) taught.

Candidate identifies strengths and
weaknesses of lesson(s) taught al
describes in general terms how
such lesson(s)tld be improved
for the future.

Candidate identifiegn detailstrengths
and weaknesses of lesson(s) taught
describesn veryspecific termsiow

such lesson(s) could be improved in t
future.

2.b. Possesses
interpersonal skills
(Standard 10

Candidite communicates rarely if
ever with teachers,
administrators, other school
LISNE2Yy Yy St T aidzf
and/or community members to
support student learning and
well-being.

Candidate seeks to communicate
with others (e.g., teachers,
administrators, othe school
LISNE2yy Stz addzR
community members) to support
student learning and welbeing.

Candidateactively seeks out resource
and communicates regulanyith

teachers and other school personnel
support student learning and wetleing|

2c. Accepts suggestions
criticism
(Standards 9, 12g

Candidate has considerable
difficulties accepting constructive
criticism and generally becomes
defensive about suggestions thal
would improve his/her teaching
skills.

Candidate is open to accepgin
constructive suggestions and
criticisms, and makes adjustments
accordingly.

Candidate actively seeks suggestions
and constructive criticism and employ
new ideas after reflecting and decidin
what will work for him/her.

2d. Meets
responsibilities
(attendance,
observations,
professional
obligationg

Candidate needs to be constantl
reminded to perform tasks
related to the field experience OH
performs responsibilities in an
unsatisfactory manner. He/she
fails to recognize the importance
of being timely vith professional

obligations.

Candidate meets all responsibilitie
related to the field experience.

Candidate not only meets all
responsibilities related to the field
experience, but also volunteers to as
with many other aspects of the
cooperating teak SNDa 22 6 d
exceptionally attentive to being timely
with all obligations.
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Criteria

Does not meet expectations

Meets expectations

Exceeds expectation

1) @

@) (4)

()

2.e. Commitment to

teaching Standard
12K)

Candidate appears unsure that
teaching is the correct career
choice. There is little or no
evidence that he/she is sincerel
dedicated to becoming a
teacher. He/she appears not tg
make this field experience of
primary importance

Candidate seems satisfied that
teaching is his/her career choice
and appears to be dedicated to
becoming a teacher. He/she
appears to make this field
experience of primary importance

Candidate seems convinced thaf
teaching is the bestgssible
career choice. He/she
communicates a strong
dedication and commitmenb
becoming a teacher. It is obviou
that this field experience takes
precedence over all outside
experiences.

3. Teaching/Tutoring

3a. Knowledge of subjeg

matter (Standard
14)

Candidate lacks subject matter
knowledge. He/she makes
important content errors or
demonstrates an uneven
understanding of key disciplinan
concepts.

Candidate shows an adequate
understanding of the subject
matter. For the most part, he/she
demonstates an understanding of]
key disciplinary concepts.

Candidate shows an-tepth
understanding of the subject
matter. He/she demonstrates a
thorough understanding of key
disciplinary concepts

3b. Qganization of

subject matter for
student learning
(Standards 1b, ¥

Candidate is unable to explain
how his/her lesson(s) relates to
the content of previous or futurg
lessons, or the explanation give
is illogical or inaccurate. The
planned content shows
important errors or uneven
understanding of the subjéc
matter.

Candidate accurately explains ho
the content of his/her lesson(s)
relates to the content of previous
or future lessons. The planned
content shows an understanding (¢
the subject matter.

Candidate accurately explains
how the content of his/her
lesson(s) relates to the content g
previous or future lessons and
how this content fits within the
structure of the disciplineThe
planned content reflects am-
depth understandin@f the
subject matter.

3c. Planning instruction

(Standards 3f, %

Lessn plan(s) lack(s) clear and
meaningful learning
goals/objectives or those
included are inappropriate for
the students.

Planned activities do not
advance the identified learning
goals/objectives, fail to take intd
F 002 dzy (i aldRSY
knowledge and eperiences,
and/or do not allow an
appropriate amount of time.
The lesson(s) has/have
organizational problems that
make it difficult to implement.

Lesson plan(s) include(s) mostly
clear and meaningful learning
goals/objectives that are
appropriate for thestudents.
Planned activities advance most @
the identified learning
goals/objectives, take into accoun
a0dZRRSYyG&Q LINA2N
experiences, and generally allow
for an appropriate amount of time
The lesson is well organized from
introductory to dosing activities,
although some sequencing
problems may be evident.

Lesson plan(s) include(s) clear &
meaningful learning
goals/objectives that are
appropriate for the students.
Candidateprovides a well though
out explanation of why the
identified gal/objectives are
appropriate for the students.
Planned activities advanadl of
the identified learning
goals/objectives and take into

I 002dzyi &aiGdzRSy
knowledge and experiences; the
arevaried, creativeand
developmentally appropriate to
the gudents. The lesson is well
organized and well paced from
introductory to closing activities.

3d. Stimulating critical

thinking
(Standards 5, 12h

Candidate does not encourage
students to think critically,
independently, or creatively in
the context ofthe content being
studied OR discourages them
from doing so.

Candidate encourages students td
think critically, independently,
and/or creatively in the context of
the content being studied. He/shg
raises problems and questions
which require resolution.

Candidate encourages students {
think critically, independently,
and creatively in the context of
the content being studied.
He/she raises problems and
guestions which require
resolution andencourages
students to be aware of their ow
thinking.
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4. Creating a Positive

Environment for Student Learning

3e. Managing class
environment
(Standards 8a, 8b,

Candidate makes few or no
attempts to respond to disruptive
behavior, or his/her response is

Candidate generally responds to
disruptive behavior in ways that
demondrate respect for the

Cartdidateresponds to disruptive
behavior in ways that are
consistentand that demonstrate

8c, 89 inadequate and/or does not students. However, his/her respect for students. Students
demonstrate respect fothe responses may reflect some are consistently heldaccountable
students. Overall, the candidate| inconsistency. For the most part| for their behavior. Candidate
does not hold students students are held accountable fo| creates a physical environment
accountable for their behavior their behavior. Candidate create| that is safe andises it as a
and/or permits the physical physical environment that is safe| resource tofacilitate and
environment to be unsafe or to | and does not interfere w. learnin{ encourage learning for all
interfere with student learning. students.
4. Dispositions toward student
Does not meet expectations Meets expectations Exceeds expectations
Criteria

@ @)

®) (4)

()

4a. Belief in the
educability of all
children(Standards
3b, 129

Candidate appears not to be
committed to education for all
students. S/he appears not to
believe that all children can learn
or that children bring varied
talents, strengths, and
perspectves to learning.

Candidate is committed to
education for all students. For
the most part, s/he appears to
believe that all children can learn
and that children bring varied
talents, strengths, and
perspectives to learning.

Candidate isleeply committedto
education for all students. S/he
communicates a strong and clea
beliefthat all children can learn,
and that children bring varied
talents, strengths, and
perspectives to learning.

5.

Professionalism

Mb. Respect for individua
and cultural
differences
(Standards 3a, 3b,
3e, 12b, 12c, 12i)

Candidate shows little respect fo
individual and cultural
differences. S/he appears not to|
appreciate the basic worth of
each individual and cultural
group. S/he may make
stereotypical comments or
unsupportedgeneralizations
about groups.

Candidate shows respect for
individual and cultural
differences, and appreciation for
the basic worth of each individug
and cultural group. S/he may
need more experience with and
knowledge of people from divers|
backgrounds.

Candidate shows deep respect
for individual and cultural
differences, andleep
appreciationfor the basic worth
of each individual and cultural
group. S/he has had considerabl
exposure to people from diverse
backgrounds.

4c. Belief that all
studens bring
talents and
strengths to
learning
(Standards 2, 3b,
12a, 12b, 12¢

Candidate does not seem to see
the talent and strength that each
child brings to learning. Instead,
he/she focuses on what the

a0dzRRSyiGaq t1071d

Candidate generally sees the
talentsand strengths each child
brings to learning. He/she
attempts to build on these talentg
and strengths in teaching.

Candidate consistently sees the
talents and strengths each child
brings to learning. He/she

effectively builds on these talentd
and strengtls in teaching.

4d. Attitude that
A6 dRSYda(
are basis for
growth and errors
are opportunities
for learning
(Standards 3d,

12d)

/'FYRARFGS R2S3&
errors as opportunities for
learning and generally overlooks
or ignores their strentis

/' FYRARIGS GSYyRS
strengths to further learning and
views errors as possible learning
opportunities.

Candidate consistently uses
AGdREYGAQ &0 NBY
learning and capitalizes on errorg
as important learning
opportunities.
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ﬂ;; MONTCLAIR STATE

UNIVERSITY
CENTER OF PEDAGOGY FIELDWORK DEPARTMENT

FIELDWORK EVALUATION FORM

Student name: CWID: Semester: Fall___ Sprin

District: School: Year:

Dear Cooperating Teacher,

{AyOS (GKA& O2dzNAS Aad | LINBtdzRS G2 addzRRSyd GSFOKAy3IZ |
helpful to the student, the course instructor, and the Center of Pedagogy Field»epartment. Please complete this form
and discuss it with the student. Then have the student return it to his/her course instructor upon completion of classroom
visitsLY FTRRAGAZ2YY AF &2dz FyvagSNI ay2¢ T2 NbdyarS7p65w30¢. p 2 NJ ¢

For each item below, please circle the appropriate rating using the following scale and the attached rubric.

| 1 unsatisfactory | 2 needs improvement | 3 acceptable | 4 good | 5 outstanding |

1. Personal Qualities:

a. General appeance 1 2 3 4 5
b. Enthusiasm, spirit of cooperation 1 2 3 4 5
c. SeHdirection, initiative, flexibility 1 2 3 4 5
d. Communication (articulation, language, voice quality, written expression) 1 2 3 4 5
2. Professionalism:
a. Reflects on teachifigarning process 1 2 3 4 5
b. Possesses interpersonal skills 1 2 3 4 5
c. Accepts suggestions, criticism 1 2 3 4 5
d. Meets responsibilities (attendance, meetings, observations, professional 1 2 3 4 5
obligations)
e. Is committed to teaching 1 2 3 4 5
3. Teaching/Tutoring
a. Knowledge of subject matter 1 2 3 4 5
b. Organization of subject matter for student learning 1 2 3 4 5
c¢. Planning instruction 1 2 3 4 5
d. Stimulating critical thinking 1 2 3 4 5
e. Managing class environment 1 2 3 4 5
4. Disposition Toward Students:
a. Belief in the educability of all students 1 2 3 4 5
b. Respect for individual and cultural differences 1 2 3 4 5
c. Belief that all students bring talents and strengths to learning 1 2 3 4 5
d. Attitude thatstRSy 1a Q &a0dNBy3IiGiK&a NS olaira 1 2 3 4 5
opportunities for learning
5. Did the student spend the required 60 hours inthe field? _ Yes _ Nuo, fase contact us.)
6. Does this student have personal and professal qualities that indicate his/her readiness for the student teaching
experience? _ Yes __ Nondlplease contact us.)
Cooperating Teacher: Signature:

Center of Pedagogyefilwork DepartmenEUniversity Hall 1186973-655-4262E1 Normal Avenu& Montclair, NJ 07043
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GUIDELINES: CLINICAL EXPERIENCE |

Overview of Clinical Experience |

The primary objective of the Clinical | field experience is for the student to begiectmie familiarized with the full
range of responsibilities held by a public school classroom teacher. This is achieved by spending a minimum of 120 houys
in a classroom with a designated cooperating teacher while taking a corresponding course (SeByniduelend of the
120 hours, the student should have a clear understanding of the daily routines of the cooperating teacher both inside angl
outside the classroom, a good sense of the school as a community, and the roles of other professionals in th&hishool
understanding should be based on harais participation in the classroom as well as on observation and inquiry. The
focus of the accompanying Seminar | is on organizing the classroom for student learning. Discussion and reflection durirg
theseminaw A f f YIEAYAT S GKS &iGdzRSyiGQa OflaaNerz2yY SELISNARSyOSpH
student gain an understanding of the operation of the school as a whole. Last but certainly not least, the student should
observe and work with B2 sudents in order to gain insight into pupil behavibitimately, the Clinical | fieldwork
experience should help prepare the student to become a successful student teacher in that same classroom in the
subsequent semester.

The Structure of Time Spent #te School

It is incumbent on the student to make initial contact with his/her school and cooperating teacher. This should occur
within a week of receiving placement notification from the Center of Pedagogy Fieldwork Department. Ideally, the studen
and camperating teacher will meet prior to the start of the semester to plan out a schedule for the semester. If this is not
possible, then a phone conversation should take place instead. Students must be in the school 2 full days each week anfd
must spend a mimhum of 120 hours total in the school over a minimum of ten weeks. Students are required to spend the
majority of their inschool time in their home classroom and a portion of their time with other professionals in the school.
Twelve hours will be spent another grade level and 12 hours will be spent with a school professional, such as the

—F

Resource Room teacher, ESL teacher, etc. Once a schedule has been established, the student is expected to adhere tojthe

agreed upon schedule and should notify the co@tig teacher of any emergency that will prevent him/her from
fulfilling his/her obligations.

Assessment/Preparing for Clinical Experience |l

Based upon successful completion of Clinical Experience I, students are typically assigned to the same &dimixalifo
Experience Il (student teaching). This structure provides students with a deeper connection to a school and a richer
understanding of school and classroom dynamics. School personnel also often benefit from this structure because it
provides an pportunity to identify and nurture potential teachers for the school system. However, accepting a student
for Clinical Experience | does not obligate the district to accept him/her for Clinical Experience Il.

At the end of Clinical Experience I, the coatimg teacher will complete an Assessment of Student Performance form, as
shown on the next page. Students must submit this form to their Seminar | instructor on or before the final day of
Seminar | class. The Seminar | instructor assigns a grade foalClprimarily based on the Assessment of Student
Performance form and completed Clinical | timeline, which is provided to students at the start of the course. If there is any
RAAONBLI yOe 06SG6SSy (KS &aidzRSy i QaSerigavidstyuttddilLcorBuitvik e | Y R
cooperating teacher before assigning a grade. Students who do not submit the Assessment of Student Performance forr
to the Seminar | instructor will not receive a grade for Clinical Experience | and will notrbiétee to proceed to Clinical
Experience II.

=
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CLINICAL EXPERIENCE |
Rubric: Assessment of Student Performance (ECEL 412/410, 413/411, 502/510)

62t R

FyR AlGLFEAOSA

AYRAOI UGS

GKE G

ONX (r Gavdlidatest £ A Iy 4

PROFESSIONALISM

Criteria

Does not meet Expectations

(€] @)

Meets Expectations

®) 4)

Exceeds Expectations

®)

la.Maintains a
professional appearance

Demonstrates littlesense of
professional demeanor in a school

setting (skirts too short, hair in face)

Daily dress and appearance are
appropriate to school setting.

Dress and appearance heighten
2yS0a LINRPFTSaaarzg
hySQa LIKeaiaolt
matches the tasks to beone.

1b. Displays enthusiasm,
full engagement, spirit of
cooperation.

MSU 8c

Demonstrates little affect and energ
during interactions with children ang

adults. Difficulty cooperating with
colleagues due to shyness or
disinterest.

Generally enthusiastiegardless
of the nature of the task.

wSOSLIiABS G2 2
Works easily with other adults.

Enthusiastic anfully engages
with all dimensionsof the

Ot 4aNB2Yd . dzA €
suggestions. Works easily with
other adults ancadapts to
different working styles.

1c.Demonstrates self
direction, initiative, and
flexibility

Requires guidance to take initiative,

Does not seek out information and
fails to question observations.
Unable to change course easily,

I Redzad G2

20 KSNA

Seeks out irdrmation, questions
classroom procedures, offers ne
ideas, and takes initiative to
follow through on them without
direction. Adjusts to needs of
children and other adults.

Thoughtfully seeks out needed
information, asks probing
questions,initiates new igas in a
timely manner, and intuitively
adjusts to the needs of children
and other adults.

1d. Utilizes effective
communication skills
(articulation, word use,
voice quality, listening,
written expression).
MSU 11

Uses inappropriate grammar;
mispronounce®r misuses words
(written or spoken). Speaks too
a2Fdfte 2N) (22
tAaGSyAy3a G2
communications.

2 NJ

f 2
voice as an instrument, etc. Difficult]

Usually displays effective and
appropriate communication skills
in speaking, $itening, and/or
writing. May struggle with
grammar when writing
extemporaneously or not listen
carefully to others.

Articulation, word use,
pronunciation, grammar, and
expression arenodels of spoken
and written languageUses voice
as a tool, and listerthoughtfully
to others.

le.Demonstrates
responsive and caring
relationships with
children and adults.

Demonstrates limited responsive ar

caring gestures toward children

and/or adults. Seems detached fron

others.

Demonstrates warm, caring
gestures toward children and
adults. Body language, as well a
words, show caring disposition.
Responsive to the needs of

Seeks out opportunitieso
develop and nurture caring
relationships with children and
adults. Thoughtfully and
consistettly responsive to the

MSU 8c children and adults. needs of children and adults.
PREPARATION FOR TEACHING
Criteria Does not meet Expectations Meets Expectations Exceeds Expectations
@ _ (2) 3) (4) (5)
2a.Demonstraes wSYl Aya 6AU0KAY || Seeks opportunities to become | Actively seeks out and finds

initiative to become a
member of the school
community.

MSU 10

comfort. Few efforts are made to
reach out to other school members
beyond the classroom.

member of the school communit
(i.e. nteracts with office
personnel, attends school
functions, engages with others a
faculty meetings, etc).

varied opportunitiesto become a
member of the school
community.Builds relationships
with a range of community
members,including teachers,
parents, specialists, children,
principal, etc.

2b. Reviews and
becomes familiar with
school and classroom
materials and
procedures.

MSU 8b

Little time devoted to investigating
materials pertaining to curriculum
and school policy.

Seds out materials to review
pertaining to curriculum and
school policy. Examines
curriculum guides, teacher
materials, supply closets, policy
manual and PTA handbook.

Examines, investigates, and
questions materials pertaining to
curriculum and school policy
Engages school members in
dialogueabout existing policies
and procedures.
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INTERACTIONS WITH STUDENTS

Criteria

Does not meet Expectations

@) @)

Meets Expectations

®) (4)

Exceeds Fpectations

®)

3a.Takes initiative and
engages with individuals
and small groups of
children

Observes individual and small
groups, but has difficulty interacting
with them. Requires direction before
engaging with groups of students.

Actively assists stahts; answers
guestions, stimulates conver
sations, reads stories, guides-dig
cussions, manages group
behaviors.

Engages with students all types
of academic and social situtons.
Intervenes in difficult interactions
to facilitate resolution.

3b. Respects individual
and cultural differences.

Little evidence that student seeks
out information to support varied
cultures, and learning styles within

Demonstrates knowledge of
different cultures and learning
styles. Iteractions with students

Uses knowledge and awareness
of different cultures and learning
stylesi 2 Sy KIFyOS §

MSU 12b the classroom and the school and colleagues are respectful. | experiencein the classroom and
the school.
3c. Interactions with| Interactions with children do not Plans activities that are develop | Uses knowledge of development

students are informed by
understanding of child
development and
developmentally
appropriate practice.

MSU 2

reflect an understanding of
development. Expects five year olds
to sit and listen for 45 minutes, four
8SI N 2ftRa G2 Wiy
year olds 0 keep their hands still.

mentally appropriate in terms of
timing, pacing, subject matter,
FYR O02yySOGAz2y
Appropriately assists chilren in
managing their behaviors.
Demands on children are
sensitiveto developmental
needs.

and developmentally appropriate
practices to enhance and
AGAYdzZ GS OKAfHF
Thoughtfully strives tdind the
balance between developmental
needs, motivation, and learning.

3d. Contributes b a

Does not always model respectful

Demonstrates respect through a

Uses knowledge of each child to

classroom  community behavior and fails to acknowledge | deep knowledge of each student| reflect a deep respecef NJ O K
that fosters respectful those behaviors in students. May | models behaviors based on strengths, background, language
behaviors. interact with a favorite student most| fairness and caring, and etc. Manages classroom
of the time; respond inappropriately| acknowledges and encourages | behaviors so thaall students feel
toaOKAf RQa f 2&a 2| respectful behavior by students. | valued and value each other.
Confronts and dissipates
MSU 6, 8a, 8b disrespectful behavior.
TEACHING FOR STUDENT LEARNING
Criteria Does not meet Expectations Meets Expectations Exceeds Expectations

() 2 3 4) ®)
4a.Reflects on Spends limited time engaging in Engages in conversation; asks | Engages in ongoing conversatior
teaching/learning convesations with CT regarding guestions, attempts to clarify GAGK /¢ NBIIF NRA

process with the
cooperating teacher.

MSU 1a, 1b, 4b, 9, 12h

lessons, instructional strategies, or
pedagogy as they relate to students

what has been successful and
effective. There is some evidenc
that reflection on one lessoisi
used to plan future lessons.

learning, asks thoughtful and
probing questions based on
observed evidenceyses
outcome of one lesson to develo
the next Articulates
characteristics of the
teaching/learning process.

4b. Plans and organizes
lessons that use
instructional time

Plans/organizes lessons that are to(
long/too short, poorly paced, or
developmentally inappropriate for

Plans and organizes lessons ang
activities that effectively utilize
allotted time. Materials are

Utilizes time effectively, engages|
all children, materials are
prepared and accessible, careful

effectively. age level. (i.e. Kdg.long lecture prepared in advance and easily | planning of physical space and
with no hards-on activities or accessible. Lesson is well paced needs,adjusts the lesson as
movement). and engages most students. necessary to respond to the

MSU 4a needs of students.

4c. Effectively | Unable to effectively implemer2 Implements 2 lessons that are | Implements 2 lessons thaave

implements 2 lessons.

MSU 1, 4a, 4b, 7

lessong; planning is not adequate,
unable to manage group of children
subject or practice is not
appropriate.

well planned, well timed,
appropriately paced. Both lessor]
engage most of the children and
outcomes are posite.

been thoughtfully planned to
connect with and engagall
children in the class. Instructiona
strategies, subject matter, and
pedagogy are clearly suited to
children
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4d. Promotes critical
thinking.

MSU 5

Little evidence that critical thinking
strategies are used. May be
confusion about the definition of
critical thinking.

Questions are posed that ask
children to consider evidence an
them make a judgment based on
certain criteria.

Demonstrates a clear under
standingof critical thinking and
uses strategies thahoughtfully
engage children in probing and
expanding new ideas.

4e. Effective classroom

management techniques

Demonstrates some success in
managing a group of children for
short periods of time.

Demonstrates ability to use a
range of strategies to manage
classroom behaviors: individuals
small groups, and large groups.

Demonstrates a thoughtful and
planfulapproach to classroom
management over timeAble to
manage a wide range of
behaviors, includig conflicts,

MSU 8b using appropriate strategies.
DISPOSITIONS TOWARD STUDENTS
Criteria Does not meet Expectations Meets Expectations Exceeds Expectations
1) 2 3) 4) 5)
5a.Belief in the ' LIS NBR G2 W3AGS | Attempts to understand why 22NJ) 4 G2 dzy RSNE

educability of all
children

MSU 3f, 12a, 12f

children, becomes frustrated when a
OKAfR R28a y2ia ¢
OKAftRQa ¢Sl 1ySaa
sources.

[
J
4
J

some children are not learning
and adapts strategies and
activities to meet the needs of
individual children.

learning patterns and styles by
collecting data and using b
develop appropriate learning
experiences suited to a particula
child.

5b. Beliefthat all
children bring talents
and strengths to
learning.

MSU 3b

Seems unable or unwilling to articula
the strengths of certain children.

Uses specific strategies to
RA&ZO020SNI SI OK (
FyR GFfSydaod ! (
special skills.

L Ny & Fo2dzi St (
strengths by exposing them to a
range of materials and types of
activities.Finds ways to
AYO2NLR NI GS St ¢
strengths into learning
experiencesn the classroom.

5c.{ 1 dzZRSy (&g
are basis for growth
and errors are
opportunities for
learning.

MSU 3d, 12c, 12e

Becomes frustrated or annoyed wher
students make mistakes.

Encourages and supports childre
G2 wasSsSqQ GKSANI
children to find better solutions.
1 01y26f SRISAa OF
strengths.

Sysematically observes and
diGdz2RA S&a OK AnfordedX
to understand how to assist child
in finding other solutions. Builds
2y Sl OK OKAfRQZ
to enhance learning.
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=y MONTCLAIR STATE
4 UNIVERSITY

Department of Early Childhood, Elementary, and Literacy Education
Clinical Experience |

ASSESSMENT OF STUDENT PERFORMANCE

Student name: CWID Semester: Fall___ Spring

District: School: Year:

Dear Cooperating Teacher,

This semester of fieldwork is the first of 2 clinical experiences. This semester your early childhood/elementary edwten te

cardidate will spend 12 hours a week in your school over a minimum of 10 weeks. The department has suggested a formatshat allow
a student significant time in his/her primary classroom, as well as time with specialists in the school. An assessmshidefi's
performance in the field will be helpful to the student and the MSU Seminar Instructor. Please complete this form andt diéttuss

your Clinical | student. It is to be returned by the student to the Seminar | instructor before the end of thet a@mester.

If you answer "no" for question 6 or 7, please contact the Center of Pedagogy-86973802

For each item below, please circle the appropriate rating using the following scale and the Assessment of Student PeifRuioniznce

| 1 unsatifactory | 2 needsimprovement | 3 acceptable | 4 good | 5 outstanding |
1. Professionalism
a. Maintains a professional appearance. 112 |3|4]|5
b. Displays enthusiasm, spirit of cooperation. 112|345
c. Demonstrates seffirection, initiative, flexibity. 112 |3|4]|5
d. Utilizes effective communication skills (articulation, language, voice quality, listening, | 1 |2 |3 |4 | 5
written expression).
e. Demonstrates responsive and caring relationships with children and adults. 112 (3|4 |5

2. Preparation for Tedting
a. Demonstrates initiative to become a member of the school community and to build 112 (3|4 |5
relationships with school colleagues and families.

b. Reviews and becomes familiar with school and classroom materials and procedures.| 1 |2 |3 |4 |5

3. Interactions with Students
a. Takes initiative & engages in various activities with individual/small groups of children| 1 |2 |3 |4 |5

b. Respects individual and cultural differences. 1123|415

c. Interactions with students are informed by understengdof child development and 112 |3|4]5
developmentally appropriate practice.

d. Contributes to a classroom community that fosters respectful behaviors. 1123|415

4. Teaching for Student Learning

a. Reflects on teaching/learning process with caafiag teacher. 1123|415

b. Plans and organizes lessons that use instructional time effectively. 1123|415

c. Effectively implements a minimum of two lessons during the semester. 1123|415

d. Promotes critical thinking. 1123|415

e. Demonstratesféective classroom management techniques. 1123|415
5. Dispositions Toward Students

a. Believes in the educability of all students. 1123|415

b. Believes that all students bring talents and strengths to learning. 1123|415
c. Believes that stghts' strengths are basis for growth; errors are opportunities forlearnif 1 |2 |3 |4 |5

6. Did the student spend the required minimum 120 hours in the field? Yes Mo, p{Hase contact us.)

7. Does this student demonstrate persohand professional qualities that indicate his/her readiness for the student teaching
experience? Yes Nond|please contact us.)

Cooperating Teacher: Signature: Date:

Center of Pedagogy Fieldwork Departmé&tiniversity Hall 1186973-6554262E1 Normal Avenu& Montclair, NJ 07043
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STUDENT TEACHING/CLINICAL Il OVERVIEW: THE PROFESSIONAL SEMESTER

Student teaching and Clinical Experience Il are commonlyreef¢o as the Professional Semester. During this semester,
the student teacher engages in a number of professional activities astarfalintern. The following pages provide
detailed information regarding the what, when, and how of these activities Jéction also provides an overview of the
responsibilities of the cooperating teacher and the mentor.

The Professional Activities of the Student Teacher

@ Teaching:The student teacher should focus on planning, implementing, and evaluating instraichctivities.
He/she should also take time to observe the cooperating teacher, other teachers, and other student teachers.
Subject area certification candidateshould teach no more than two classes by the end of the fourth week and
three classes by thend of the sixth week. It is recommended that the total teaching load be 3 classes (3 to 3 1/2
hours) per day and that the student teacher be responsible for no more than two separate subject preparations.
The subject area student teacher is expectedhean school full time every day regardless of the schedule of the
cooperating teacherarly Childhood, Elementary, and Dual Certification (general ed/special ed) candidates
should follow the Student Teacher Timeline. ECEL students are encouraged ¢o i@kenany teaching
responsibilities as possible during and outside of class time. ECEL students are expected to take leadership in
planning, implementing, and assessing an integrated unit with the cooperating teacher and should take the lead
on all teachig responsibilities for approximately two weeks. Th&/R5/dual certification student teacher is
expected to be in school full time 4 %2 days a week regardless of the schedule of the cooperating teacher.

@ Tutorial/Remedial ActivitiesThis may include heilpg students with class work, homework, or remedial/
advanced work as indicated by the cooperating teacher. Serving as lab assistant is also a valuable experience.

@ Clerical ActivitiesThis may include filing materials, typing, and duplicating and updaticagrds.

@ Supervision of StudentsSchools may assign student teachers cafeteria and hall duty and supervision of
homerooms if accompanied by a certified teacher.

@ Related Professional ActivitiesThese include attending faculty meetings, parent confeesnand parent
meetings and participating in various departmental functions and appropriate professional development.

GETTING STARTED: BEFORE AND DURING THE FIRST WEEK

The time before and during the first week of the Professional Semester experienglel $telp the prospective teacher becomi
oriented to the teaching environment. During this time the student teacher should:

1. Learn about general rules and policies of the school and the reasons for these regulations. S/he should become fa
with schoolprocedures concerning safety regulations, fire and security drills, hall or playground supervision, cafeter
schedules, and other routines of the school.

2. Learn the routines of the classroom. Find out where supplies are stored, how attendance is lapgeweral
housekeeping rules exist, and how/when technology is integrated into class time.

3. Become acquainted with the students in his/her classes. Learn their names and begin to know them as individuals.
seating chart, provided by the mentor teacherarder to help the student teacher identify the names and faces of his |
her students, is helpful. If none is available, the student teacher should make one. The student teacher should disc
background and abilities of the pupils with his/lmyopeating teacher.

4. Begin to become familiar with student records. The student teacher must remember that these records are confidel
Therefore, they must be used in a professional manner.
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The Roles and Responsibilities of the Student Teacher

In order to ensure a successful student teaching experience for all involved, student teachers are required to:

Q

Display enthusiasm and interest in the Professional Semester experience as well as in his/her students. Such
enthusiasm and commitment should be @éent in the thorough and imaginative preparation for each assigned
class.

Come equipped with an adequate knowledge of basic subject matter, human growth and development, teaching
techniques, and procedures.

Submit plans to the cooperating teacher welbidvance for each lesson to be taught and engage in weekly
planning sessions with the cooperating teacher to discuss saod longrange teaching goals and objectives.

Develop a pattern of personal and professional growth through constant and refleetiveppraisal and
acceptance of constructive criticism.

Show initiative by attempting alternate teaching techniques in an effort to discover and develop a style of
teaching suited to him/herself.

Show evidence, by the end of the Professional Semester iexer, of acceptable competence in such areas as
teaching skills, classroom management, strategies of instruction, and interpersonal relations.

Continually relate the actual teaching experience to theories of child development and learning.

Display a profssional and ethical attitude in terms of safeguarding confidential information about children,
refraining from unprofessional remarks about colleagues, and observing basic rules of courtesy toward school
administrators, teachers, pupils and community.

Compete promptly all assignments required by the supervisors and the University. This includes careful study of
the material in this Handbook, early conferencing with the mentor teacher prior to the Professional Semester
experience, preparation of plans, anther work basic to classroom teaching as required by supervisors and the
mentor teacher. Mailing or delivering to University supervisors complete schedules is a requirement. Informing
them of changes in teaching schedules is essential.

Comply with all sabwol regulations to which regular teachers are expected to conform, including daily attendance
¢ as well attendance at regular after school meetings of the school and teaching deparaedtcontribution
to other student and faculty activities.

Demonstrage patterns of conduct and dress that are generally in keeping with the accepted standards of the
school community (e.g., women should not show midriff or wearéomvtops, men should not wear baseball
caps).

A gradual assumption of teaching dutiesshomlé 3A Yy 6AGK GKS &0dzRSyd GSI OKSNJ
assistant. Some team teaching, with the mentor teacher gradually assuming less responsibility in the classroom,
suggested. Individual and small group instruction is recommended.

StudyKS O22LISNI GAy3 GSIHOKSNDR&a fSaazy LXLya o6l y+angé gosls
F2N) GKS tNRpTFSaaArzylt {SYS&AGSNI SELISNASYOSd LYyAGALI f ¢

lesson plans or his/her amlesson plans under the supervision of the cooperating teacher. Lesson plans must be
available to the cooperating teacher prior to teaching the class.

A significant portion of noteaching time during the Professional Semester experience shoulddre spobserving the
cooperating teacher, other teachers in the department (as well as in other departments), and other student teach
When possible, the student teacher should spend at least one period a day observing. The purpose of such obsq
is for the student teacher to become more familiar with the teaching behavior and activities in the following criticg
areas: Planning, organization, and evaluation; Teaching strategies; Classroom management/control; Teacher atf]
toward children/subjetmatter; Verbal and noiverbal interaction. Also, observations should be done in special are
(speech pathology, guidance, special education, student activities, etc.).
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Cooperating Teacher Roles and Responsibilities

Since the cooperating teaehis the professional who models effective teaching daily, the University and the student
teacher rely on him/her to play the central role in the professional development of the student teacher while also serving
as an observer, guide, and evaluator. Theperating teacher is required to:

]
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Serve as the principal professional mentor and source of daily professional support for the student teacher. In this
role, the cooperating teacher teaches more than evaluates, helps more than judges, and listensaaggwieles.

Orient the student teacher to school and classroom procedures and routines.
Ensure that a certified teacher is in close classroom vicinity at all times, as per New Jersey state law.
Conduct at least 3 formal observations, each accompanigutd®yand postobservation conferences.

Complete Progress Reports for each formal observation that help diagnose the professional needs of the student
teacher.

Conduct weekly planning sessions and regular informal sessions to assess progress angqaisjec

Encourage the student teacher to develop sitection in planning, understanding students, acquiring a variety
of teaching techniques, utilizing a variety of instructional materials, and disciplinary practices.

Conference at least once with @aUniversity mentor. This should be done with the student teacher and may be
LI NI 2F GKS Y ShsénatamconfardNdd. 2 NJ LJ2 a i

Serve as a sounding board for reflection by the student teacher.

Inform the Center of Pedagogy Fieldwork Departmentrof @ncerns about/on behalf of the student teacher in a
timely manner. Early Childhood/Elementary teachers may also wish to contact the ECELE department.

Call in or email the final grade to the Center of Pedagogy Fieldwork Department by the due dadegiovthe
Cooperating Teacher Packet. Letter grades of-ABA B, B C+, C,CD, or F may be submitted.

Submit the Summarized Record of Student Teaching form to the Center of Pedagogy Fieldwork Department at tk
end of the semester. This form ntuse received before the honorarium payment can be authorized.

Coteach whenever possible. This is encouraged for ALL certification areas where appropriate and feasible.

Schedule a thregvay conference with the student teacher and education mentor astiéaice during the
semester.

Complete an online survey at the end of the semester.
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Mentor Roles and Responsibilities

The Center of Pedagogy Fieldwork Department designates 2 mentors for student teachers in subject area certification
programsg one who serves as a general education mentor and one who serves as a subject (content) mentor. The subje
YSYy(i2NJ Aa FaaArAadySR oé GKS addzRSyidQa YIFI22N RSLI NILYSydo
mentor assigned by thedlepartment.

The mentor student teacher relationship should be mutually active and collaborative. Mentors serve as ambassadors for
the University and as a key form of professional support for the student teacher. Mentors are required to:

@ Attend all schedled mentor checkn meetings at the University (usually once a year and/or after student
teaching orientations).

@ Attend the student teaching orientation to meet and greet assigned mantes.
@ Attend a mentoring workshop (at MSU or elsewhere) at least onceyévgears.

@ Early Childhood/Elementargonduct 6 observations of the student teacher (2 informal, 4 formal).
Subject AreasConduct 3 observations of the student teacher.
All visits must be prarrangedg surprise visits are not permitted.

Conduct a preobservation meeting before each official observation.
Conduct a posbbservation meeting after each official observation.
Electronically submit a copy of each progress report within ONE WEEK of the observation.

Be available to the student teacher by emaitigphone as reasonably needed throughout the semester.

© ¢ ¢ ¢ ¢

Facilitate at least one-&ay meeting with the cooperating and student teacher (at least 2 for Early
Childhood/Elem).

Verify that the student teacher is writing detailed, highality lesson plans favery lesson they teach.

¢ ©

Review the Progress Reports completed by the subject mentor (if applicable) and cooperating teachers(s).

@ Inform the Center of Pedagogy Fieldwork Department of any concerns about/on behalf of the student teacher in g
timely manner.This includes attendance concerns.

@ Submit the Summarized Record of Student Teaching form online to the Fieldwork Department by the specified
due date.

@ Complete an online mentor survey at the end of the semester.

For student teachers who are in subject area certification prograeesh mentor conducts a
minimum of three observations at sufficiently spaced and coordinated time intervals to alloWwefatudent
S OKSNRa INRPgGKDP ¢KSNBoesx GKS addzRRSyid GSFOKSNJI

Early Childhood/Elementary studentsve one mentor who completes two informal and four formal
observations. An observation should occur approxighaevery other week during the semester.

Pre and postobservation conferences for all student teachers are held in conjunction with all formal
20ASNDI GA2yad LG Ad G2 SIOK addRSyd (S OKSNID Bject
matter and interacting with pupils in different ways. Each observation should last approximately 45 minuteg
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Building an Effective StuderCmperating TeacheiMentor Team
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During the Professional Semeststiident teachers are to attend cooperating schools ftitihe and follow the
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No employment or outside activity should interfere with student teachinQutside employment is often too
taxing; creative and imaginative preparation often suffers. Student teachers may not take more than 12 credits
of course work during studerneaching.

According to the tradition of the University, in compliance with the policies of the cooperating sshai#nt

teachers participate ceequally with teachers in professional responsibilitiek is hoped that all mentor

teachers will regardtudent teachers as professional colleagues. It is understood, however, that student teachers
are principally responsible to, and subject to the direction of their cooperating teacher since, according to the
State Department of Education regulations, tlmperating teacher is ultimately the professional in charge.

Student teachers are encouraged to make arrangements to visit their assigned school and consult with
cooperating teachers prior to the beginning of their Professional Semester

Planned weekly coference sessions as well as informal talks between cooperating teacher and student
teacher are encouragetb promote healthy supervision.

Mentors should be notified in advance if something comes up that interferes with a scheduled mentor
observation.It isthe student teacher 's responsibility to establish and maintain contact with their mentors.

The mentors should be regarded as professional colleagues/advisors available for discussion of problems by
both student teachers and cooperating teacherBhey wil welcome telephone calls regarding problems that
may develop.

Mentors seek to insure that a positive relationship is developed between the student teacher and cooperating
teacher.Where a conflict appears to be arising, s/he will help the student teaithfind ways of resolving the
problem and adjusting to the situation. Occasionally, it may become apparent that the student teacher is having
a severe problem or is in an untenable situation. Based upon the circumstances, the student may be withdrawn
from student teaching or reassigned. The cooperating teacher and/or the student teacher should contact the
education mentor, subject/content mentor or ECEL program coordinator, and the Center of Pedagogy Fieldwork
Department when it becomes apparent to eithafrthem that a major problem is developing.

In the event of a teacher strike, student teachers are advised by the university to remain neustaldent
teachers should never cross a picket line. If it appears that a strike may be prolonged, effdrésmaéitie to find
a placement in another district.

Student teachers cannot be assigned as substitutes for pay during the Professional Sem@asieentire
Professional Semester is an unpaid experience as mandated by State law.

The Professional Semester mag terminated for one of the followingmutual agreement because of illness or
an emergency, or failure of theudent teachetto perform in a satisfactory manner as evaluated by the
cooperating teacher and University mentors, and as approved by the Directhe Center of Pedagogy.
Termination may be appealed by writing to the Center of Pedagogy Director.

Student teachers are expected to be in attendance for the entire school day (as scheduled) regardless of the
teaching schedule of their cooperating teaer(s). In addition to meetings and school conferences, student
teachers are encouraged to participate in@arricular activities. If a student teacher must be absent due to
illness or any other legitimate reason, the cooperating teacher and the Figkdd@partment must be notified
prior to the beginning of the school day. If an observation has been arranged, it is the responsibility of the
student teacher to inform the mentor of his/her absence.




LEGAL ISSUES AND PROFESSIONAL ETHICS

Legal Protectiorof the Student Teacher
The student teacher, during his/her Professional Semester, is legally protected by New Jersey Statutes from prosecution
arising from charges of negligence or overt action as is a licensed, fully employed teacher:

18A:166. Indemnity of officers and employees against action, proceeding; exceptiond3~henever any civil or
administrative action or other legal proceeding has been or shall be brought against any person holding any office,
position or employment under the jurisdiction ahy board of education, including any student teacher or person
assigned to other professional pteaching field experience, for any act or omission arising out of and in the course of
the performance of the duties of such office, position, employmergtadent teaching or other assignment to
professional field experience, the board shall defray all costs of defending such action, including reasonable counsel
fees and expenses, together with costs of appeal, if any, and shall save harmless and proteetrsoe from any

financial loss resulting therefrom,L.1967, ¢.271; amended 1977, ¢.216; 2001, c.178, s.2.

School/District Procedures
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about the procedures regarding fire drills, emergencies, affirmative action, and reporting child and substance abuse is
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should contact the Caar of Pedagogy Fieldwork Department immediately.
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Professional Ethics

As a prospective teacher in a democratic society, the student teacher has an ethical responsibility to the profession. As &
representative of the Teacher Education Program, he/sheaélection of Montclair State University. It is expected that

the student teacher will conduct himself/herself ethically, upholding the standards of the profession. Likewise, he/she
should be accorded the regard associated with being a professionagréf are questions related to professional ethics,

the Fieldwork Department should be contacted.

Child Abuse

The New Jersey Code 6:@H NBI|j dZANBA (G KF G GaoOKz22f LISNER2YyYy St gK2 KI @5
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teacher or a school administrator ason as possible.

Untoward Incidents
Any situation or incident where legal action is possible, and you are involved in or withess the action, should be reported
to the Fieldwork Department within 24 hours of the occurrence.

Criminal History Review

New Jesey law requires that all public school employees complete a criminal history background check. Although
student teachers are not required by state regulation to undergo this process, increasingly school districts across the sta
(inc. our partner disicts) have begun to require that you complete a criminal background check and/or acquire a
substitute license. Consequently the Center of Pedagogy has a substitute license policy, outlined in Resource |, page 68

While students cannot be required to digse a criminal history to the University, the Center of Pedagogy strongly urges
students who have a criminal history to consult with the Center of Pedagogy Assistant Director as soon as possible to
determine his/her options so that the student does nobpeed through the Teacher Education Program only to learn
that s/he will not be able to complete the fieldwork semesters or become certified in the state of New Jersey. For
example, some records may be expunged, while other records may not be consideoes smough to present a

concern to a district or to the state certification office.
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STUDENT TEACHING EVALUATION

Overview

Student teachers are evaluated throughout the student teaching semester by their cooperating teacher(s) and mentor(s)
Two kinds of online assessment forms are used: the Progress Report form and the Summarized Record of Student
Teaching form. Both assessment forms contain indicators based on a comprehensive scoring rubric that in turn is based
on The Portrait of a Teachand Montclair State University's Standards for Initial Teacher Programs. Student teachers
receive 6 Progress Reports during the semester in total from their mentor(s) and 3 Progress Reports from their
cooperating teacher. At the end of the semester thedsnt teacher receives a Summarized Record of Student Teaching
from each cooperating teacher and mentor. This final assessment looks almost identical to the Progress Report form
except for the addition of a space where the evaluator provides a letter giadée experience. This is the official
cumulative assessment for the semester and as such is used to determine whether or not the student teacher has
successfully completed student teaching.

The following pages contain samples of the actual ProgressriRapd Summarized Record of Student Teaching
assessments, which are completed online, as well as the rubrics that are used to complete each of the forms. Below are
some helpful facts to know about the student teaching evaluation process.

Student Teachindevaluation FAQs

How many Progress Reports should mentors complete?
Early Childhood/Elementary students have one mentor who submits 6 Progress Reports online. Subject area students
have 2 mentors who each complete 3 Progress Reports online.

How mary Progress Reports should cooperating teachers complete?

Early Childhood/Elementary students and most subject area students have one cooperating teacher, who completes 3
Progress Reports online. Some subject area students (e.g., Physical Educationsisjthi®lte two cooperating teachers,
who should each complete 2 Progress Reports online.

Who oversees the evaluation process?
The student teaching evaluation process is overseen by the Center of Pedagogy.

How is the final grade for student teaching deterned?
The letter grades from the cooperating teacher(s) and mentor(s) are averaged to determine the final letter grade that the
student will receive for student teaching. The grade itself is issued by the Assistant Director of the Center of Pedagogy.

Who dol go to if | have a question or concern about a student teaching grade?
Questions or concerns about grades should be directed to the Assistant Director of the Center of Pedagogy.

Do all certification areas have the same assessment forms?
No. The scoringubrics, and hence the indicators on the Progress Report and Summarized Record of Student Teaching
forms are slightly different for Early Childhood/Elementary Education, subject area, and SLP students.

What happens to online Progress Reports and SummatiRecord of Student Te&aing records after the semestér
Paper copies of all Progress Reports and the Summarized Record of Student Teaching are kept in a student's file for
5 years and then archived.

Reporting Grades Gidime

Final grades must be reped online to the Center of Pedagogy by mentors and cooperating teachers at least one W
prior to the last day of student teaching. Wp-date details about reporting grades are provided each semester to
mentors and cooperating teachers. It is imperativat the Center of Pedagogy receive grades in a timely manner, as
grades can delay students' certification and cause red tape regarding graduation.
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STUDENT TEACHING PROGRESS REPORT &
SUMMARIZED RECORD OF STUDENT TEACHING
SUBJECT AREAS

(Revised 25/03)

Below are the criteria used to assess student teaching progress. These assessment tools are completed online by the
University-appointed cooperating teacher(s), education mentor, and subject mentor.

Overview

1. PLANNING FOR STUDENT NEX®
a. Stating clear and meaningful learning goals/objectives
b. Organizing subject matter for student learning
c. Designing creative and appropriate learning activities and materials

2.  TEACHING FOR STUDENT LEARNING
a. Making content comprehwesible to students
b. Monitoring understanding, providing feedback, and adapting activities
c¢. Using media and other technology in appropriate ways
d. Promoting critical thinking
Sd !'aAy3ad RSY2ONI GAO LINI OGAO0OSaY NBaLISOG F2NJ OKAf

3.  ASSESSING STUDENT LEARNING
a. Recording and using assessment results to inform instruction

4. CREATING A POSITIVE ENVIRONMENT FOR STUDENT LEARNING
a. Establishing and maintaining appropriate standards of classroom behavior
b. Providinga safe physical environment conducive to learning
¢. Using instructional time effectively

5. PROFESSIONALISM
a. Expressing ideas clearly and personal attributes
b. Communicating with others to support student learning
c. Reflecting on instruainal efforts

Rating System and Rubric

Students are rated on a scale of 1 to 5 for each criterion as follows:

Does not meet Meets expectations Exceeds expectations
expectations
©) 2) 3 4 )
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PLANNING FOR STUDENT LEARNING

Criteria 1a: Stating clear and meaningful learning goals/objectives

Description for a rating of 1 or 2:

Lesson plan lacks clear and meaningful learning goals/objectives or those included are inappropriate foetiits.stud
Goals/objectives tend to be written as student or teacher activities. ldentified goals/objectives are not consistently wityribe
NJ Core Curriculum Content Standards.

Description for a rating of 3 or 4:

Lesson plan includes mostiear and meaningful learning goals/objectives that are appropriate for the students. Identified
goals/objectives are appropriately aligned with the NJ Core Curriculum Content Standards.

Description for a rating of 5:

Lesson plan consistently includgdear and meaningful learning goals/objectives that are appropriate for the students and are
appropriately aligned with the NJ Core Curriculum Content Standards. The student teacher provides a well thought ouipexplanat
of why the identified goal/objetives are appropriate for the students.

Criteria 1b: Organizing subject matter for student learning

Description for a rating of 1 or 2:

Student teacher is unable to explain how the target lesson relates to the content of previous or future lessbegxmlanation
given is illogical or inaccurate. The planned content shows important errors or uneven understanding of the subject matter.
Description for a rating of 3 or 4:

Student teacher accurately explains how the content of the lesson relatiée toontent of previous or future lessons. The planned
content shows an understanding of the subject matter.

Description for a rating of 5:

Student teacher accurately explains how the content of the lesson relates to the content of previous ordssangsland how this
content fits within the structure of the discipline. The planned content reflects atepih understanding of the subject matter.

Criteria 1c: Designing creative and appropriate learning activities and materials

Description for a ating of 1 or 2:

Planned activities do not advance the identified learning goals/objectives or fail to take into account students' background
knowledge and experiences. No accommodations are made for students with special needs (e.g., students vitibslazadh
English language learners (ELLS)) or planned accommodations are inappropriate. Materials are mostly culturally irrthevant to
students. The lesson has organizational problems that make it difficult to implement.

Description for a rating 63 or 4:

Planned activities advance most of the identified learning goals/objectives and take into account students' backgroundigenowle
and experiences. Activities are developmentally appropriate to the students. Activities offer some appropriaenactziions for
students with special needs (e.g., students with disabilities and ELLs). Materials are culturally relevant to most StuelkEsson

is well organized from introductory to closing activities, although some sequencing probleyiseneaident.

Description for a rating of 5:

Planned activities advance all of the identified learning goals/objectives and take into account students' backgroundgenowled
and experiences; they are varied, creative, and developmentally appropriatetstiidents. They consistently piide appropriate
accommodations for students with special needs (e.g., students with disabilities and ELLs). Matedalsirally relevant to the
students. The lesson is well organized and well paaed fntroductory to closing activities.

TEACHING FOR STUDENT LEARNING

Criteria 2a: Making content comprehensible to students

Description for a rating of 1 or 2:
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meaningfulto them. He/she does not communicate content clearly. He/she gives little or no attention terggidith special
needs (e.g.students with disabilities and ELLs). Overall, the students aragiiged from lesson content and do not appear to
understand it.

Description for a rating of 3 or 4:
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meaningful to all studets, including students with special needs (e.g., students with disabilities and ELLS). He/she communicates
content clearly through the use of such strategies as explanations, descriptions, examples, analogies, metaphors, aodsdiscuss
Generally, thetsidents are engaged with the content of the lesson and appear to understand it.
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Criteria 2b: Monitoring understanding, providing fedack, and adapting activities

Criteria 2c: Using media and ogh technology in appropriate ways

Criteria 2d: Promoting critical thinking

Criteria 2e: Using democratic practices

Description for a rating of 5:
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to all students including students with special needs (e.g., students with disabilities and ELLs). He/she communicates content cleailly
through the use of varied strategies such as visual and auditory representations, advanced organizers, explanatiorisndescript
exanples, analogies, metaphors, and discussions. Students are engaged with the content of the lesson and demonstrate a clear
understanding of it. The lesson as a whole has a logical and coherent structure.

Description for a rating of 1 or 2:
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feedback. He/she gives little or no attention to studentiswepecial needs (e.g., students with disabilities and ELLS).
Description for a rating of 3 or 4:

[
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attempts to make instructionadjustments when necessary. He/she accommodates materials to students with special needs (e.g.,
students with disabilities and ELLS).
Description for a rating of 5:
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feedback. He/she makes appropriate instructional adjustments when necessary. He/she accommodates materials to students with
special needs (e.g., students with disabilities and ELLS).

Description for a rating of 1 or 2:

Lesson integrates media and/or other technology in meaningless and inappropriate ways.

Description for a rating of 3 or 4:

Use of media or other technology is not applicable to kxson, or media and other technology are used in developmentally
appropriate ways.

Description for a rating of 5:

Media and other technology are integral to the lesson and are used in meaningful and developmentally appropriate ways.

Description for a rating of 1 or 2:

Student teacher does not encourage students to think critically, independently, or creatively in the context of the ceitgnt b
studied or discourages them from doing so.

Description for arating of 3 or 4:

Student teacher encourages students to think critically, independently, and/or creatively in the context of the content being
studied.He/she raises problems and questions which require resolution.

Description for a rating of 5:

Critical thinking is integral to the entire lesson. Student teacher encourages students to think critically, independéntly, a
creatively in the context of the content being studied. He/she raises problems and questions which require resolution and
encourages students to be aware of their own thinking.

Description for a rating of 1 or 2:

Student teacher does not create a classroom climate that fosters fairness, trusgkisg and experimentation. He/sheds not
share responsibility with students for their own learning and discourages (or does not promote) involvement and interaotign a
students. He/she makes little or no effort to render content comprehensible to all students and to help eachifed! va
Description for a rating of 3 or 4:

Student teacher creates a classroom climate that fosters fairness, trustakisig and experimentation. He/she encourages
students to take some responsibility for their own learning and promotes involvenmghinderaction among students. He/she
strives to make content comprehensible to all students, including students with special needs (e.g., students withedisatdulliti
ELLs).

Description for a rating of 5:

Student teacher creates a classroom climiduat fosters fairness, trust, ristaking and experimentation. He/she shares
responsibility with students for their own learning and promotes high quality and quantity involvement and interaction among
them. He/she consistently makes content comipensible to all students, including students with special needs (e.g., students with
disabilities and ELLS), and helps each feel valued.

47




ASSESSING STUDENT LEARNING

Criteria 3a: Recording and using assessment results to inform instruction

Descripton for a rating of 1 or 2:

Student teacher does not keep clear andtopdate records of student learning and/or cannot provide evidence of student
progress. It is unclear how assessment data could assist in planning for instructional modification.

Desciption for a rating of 3 or 4:

Student teacher keeps clear and-tgedate records of student learning and can provide evidence of student growth. He/she
periodically reviews assessment results and generally makes instructional modifications when needed.

Description for a rating of 5:

Student teacher keeps clear and-tgpdate records of student learning and can provide evidence of student growth. He/she
continuously reviews assessment results and consistently makes appropriate instructional mod#giegien needed.

CREATING A POSITIVE ENVIRONMENT FOR STUDENT LEARNING

Criteria 4a: Establishing and maintaining appropriate standards of classroom behavior

Description for a rating of 1 or 2:

Student teacher makes few or no attempts to respond taougiive behavior, or his/her response is inadequate and/or does not
demonstrate respect for the students. Students are not held accountable for their behavior.

Description for a rating of 3 or 4:

Most students appear to understand the standards of e¢tam® behavior. The lesson flows smoothly, or the student teacher
generally responds to disruptive behavior in ways that demonstrate respect for the students. However, his/her responses may
reflect some inconsistency. For the most part, students are aetduntable for their behavior.

Description for a rating of 5:

Students appear to understand the standards of classroom behavior. The lesson flows smoothly, or student teacher responds to
disruptive behavior in ways that are consistent and that dematstrespect for students. Students are held consistently
accountable for their behavior.

Criteria 4b: Providing a safe physical environment conducive to learning

Description for a rating of 1 or 2:

Student teacher permits the physical environment ®umsafe or to interfere with student learning.

Description for a rating of 3 or 4:

Student teacher creates a physical environment that is safe and does not interfere with learning.

Description for a rating of 5:

Student teacher creates a physical eowiment that is safe and uses it as a resource to facilitate and encourage learning for alll
students.

Criteria 4c: Using instructional time effectively

Description for a rating of 1 or 2:

During the observed lesson, a substantial amount of time iatspe activities of little instructional value, or the pacing of the
lesson is inappropriate to the content and/or the students.

Description for a rating of 3 or 4:

During the observed lesson, namstructional matters do not consume an excessive amaditiime. The lesson is appropriately
paced for most of the students.

Description for a rating of 5:

During the observed lesson, namstructional matters consume a minimal amount of time. Nistrudional procedures are
carriedout efficiently. Thedsson is appropriately paced for all students.
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PROFESSIONALISM
Criteria 5a: Expressing ideas clearly and personal attributes

Description for a rating of 1 or 2:

Student teacher is unable to express ideas and concepts clearly in writing and/omgpé#éishe lacks voice quality and/or
personal appearance appropriate to teaching environment.

Description for a rating of 3 or 4:

Student teacher expresses ideas and concepts clearly both in writing and speaking. He/she has acceptable voice quality and
personal appearance appropriate to teaching environment.

Description for a rating of 5:

Student teacher has exceptional writing and/or speaking abilities. He/she can clearly articulate positions regardingadedching
learning. He/she also has veryagbvoice quality and personal appearance appropriate to teaching environment.

Criteria 5b: Communicating with others to support student learning

Description for a rating of 1 or 2:
Student teacher communicates rarely if ever with teachers, adminigit@® 2 NJ 2 1 KSNJ a0OK22f LISNE2Y Y §
community members to support student learning and waing.

Description for a rating of 3 or 4:
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members to support student learning and wb#ing.

Description for a rating of 5:

Student teacher actively seeks out resources and communicates regularly with teachers, administrators, other school personnel
a4 0 dzR Sy (i aadd cbrhmanity efbers to support student learning and Avelhg.

Criteria 5c¢: Reflecting on instructional efforts

Description for a rating of 1 or 2:

Student teacher cannot accurately identify strengths and weaknesses of lesson taught.

Descriptionfor a rating of 3 or 4:

Student teacher identifies strengths and weaknesses of lesson taught and describes in general terms how such a lesson could b
improved for the future.

Description for a rating of 5:

Student teacher identifies in detail strengtland weaknesses of lesson taught and describes in very specific terms how such a
lesson could be improved in the future.
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STUDENT TEACHING PROGRESS REPORT
& SUMMARIZED RECORD OF STUDENT TEACHING:

EARLY CHILDHOOD & ELEMENTARY EDUCATION
(Revised 8/25/03)

Below are the criteria used to assess student teaching progress. These assessment tools are completed online by the
University-appointed cooperating teacher and education mentor.

Overview

1. PLANNING FOR STUDENT LEARNING

a. Stating clear, meamgful, and dev. appropriate learning goals/objectives

b. Organizing subject matter for student learning

c. Creative and dev. appropriate learning activities and materials
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2. TEACHING FOR STUDENT LEARNING

a. Making content in each discipline comprehensible to students

b. Monitoring understanding, providing feedback, and adapting activities

c¢. Using mdia and other technology in appropriate ways

d. Promoting critical thinking

e. Using democratic practices
. Using range of teaching strategies based on understanding of child development
g. Making curriculum meaningful to all children

3%

—h

3. ASSESING STUDENT LEARNING
a. Recording and using assessment results to inform instruction:
b. Using a range of assessment tools to document student strengths

4. CREATING A POSITIVE ENVIRONMENT FOR STUDENT LEARNING
a. Establishing a classroom commuyrthat fosters respectful behaviors

b. Providing a safe physical environment conducive to learning
¢. Using instructional time effectively
d. Creating responsive and caring relationships with children and adults

5. PROFESSIONALISM
a. Expressingleas clearly and personal attributes
b. Communicating with others to support student learning
c. Reflecting on instructional efforts

Rating System and Rubric

Students are rated on a scale of 1 to 5 for each criterion as follows:

Does not meet Meets expectations Exceeds expectations
expectations
1) (2) 3) 4) )
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PLANNING FOR STUDENT LEARNING

Criteria 1a: Stating clear, meaningful, and developmentally appropriate learning goals/objectives

Description for a rating of 1 or 2:

Lesson plan lacks clear, meaningful, and developmentally appropriate learning goals/objectives or those included areiatapprop
for the students. Goals/objectives tend to be written as student or teacher aesvitilentified goals/objectives are not
consistentlyaligned with the NJ Core Curriculum Content Standards.

Description for a rating of 3 or 4:

Lesson plan includes mostly clear, meaningful, and developmentally appropriate learning goalsiedjédéntified

goals/objectives are appropriately aligned with the NJ Core Curriculum Content Standards.

Description for a rating of 5:

Lesson plan consistently includes clear, meaningful, and developmentally appropriate learning goals/objectivesatigried

with the NJ Core Curriculum Content Standards. The student teacher provides a well thought out explanation of why tiee identif
goal/objectives are appropriate for the students.

Criteria 1b Organizing subject matter for student leangj

Description for a rating of 1 or 2:

Student teacher is unable to explain how the target lesson relates to the content of previous or future lessons, or tietierpla
given is illogical or inaccurate. The planned content shows important erronsemen understanding of the subject matter.
Description for a rating of 3 or 4:

Student teacher accurately explains how the content of the lesson relates to the content of previous or future lessoles gtk p
content shows an understanding of the seitj matter and the interests of children.

Description for a rating of 5:

Student teacher accurately explains how the content of the lesson relates to the content of previous or future lessons, how
contentNB £ | 1 Sa (2 OKAT RS, amdowkhys GohtNds flisiwdhin thg” sructuré ofBe curriculum. The planned
content reflects an irdepth understanding of the subject.

Criteria 1c Designing creative and developmentally appropriate learning activities and materials

Desciption for a rating of 1 or 2:

tftryySR 1 OUAOBGAGASE R2 y2i I RGFIry0S G(KS ARSYGATASR tSINyay3
knowledge and experiences. No accommodations are made for students with special needs (e gts stitbedisabilities and

English language learners (ELLS)) or planned accommodations are inappropriate. Materials are mostly culturally irrdtevant to
students. The lesson has organizational problems that make it difficult to implement.

Descriptionfor a rating of 3 or 4:

tflyySR OUAGAGASE | ROLYOS Y2aid 2F (GKS ARSYGATASR f $geNY Ay 3

and experiences. Activities are developmentally appropriate to the students. Activities offer spnopagate accommodations

for students with special needs (e.g., students with disabilities and ELLs). Materials are culturally relevant to most $tuglents.
lessonis well organized and well paced from introductory to closing activitidtsagh some sequencing problems may be

evident.

Description for a rating of 5:

tflyySR OUAGAGASE | ROLYOS Ittt 2F GKS ARSYGATASR f Shd\y Ay 3
experiences, and are varied, creaiand developmentally appropriate. Activities consistently eappropriate

accommodationgor students with special needs (e.g., students with disabilities and ELLs). Materials are culturally relevant to the
students. The lesson is welrganized and well paced from introductory to closing activities.

Criteria 1d Adaptations to curriculum are based on observation and assessment of children's cognitive, social, emotiorsidapby
linguistic strengths and needs

Description for a réing of 1 or 2:

¢CKSNBE Aa tAGEES SOARSYOS (KFdG aiddRSyd GSFOKSNI KIa aengthSR Ogd

and needs. Student teacher cannot clearly articulate why certain accommodations have been made.
Descripton for a rating of 3 or 4:

¢CKSNBE Aa a42YS SOARSYyOS (KId aiddzRSyd GSIFOKSNI KIFa ol aS$BhsO dzNN

and needs. Student teacher can articulate why adaptations have been made for some children.

Description for a rating of 5:

There is clear evidence that adaptations to curriculum are based on observation and assessment of individual childrén. Studen
teacher can articulate clearly and accurately how previously collected data informed her/h@utarrdecisions.
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Criteria 1e Relating content to children's interests and communities

TEACHING FOR STUDENT LEARNING

Description for a rating of 1 or 2:

/ 2y0Syid A& y2i O2yySOUGSR (2 OKAfRNByQa AyiSNBada 2 NondtaYYdz

the content.

Description for a rating of 3 or 4:

[ 2yGSylG Aa az2vYSgKIi O2yySOGSR (2 OKAfRNBYyQa AyiSNBadGa | yR
connections to the content.

Description for a rating of 5:

Contentisclearlyfel 1 SR (2 OKAf RNBYQad AYyiSNBada FyR O2YYdzyAGASaz | yH
connections between content and their interests and communities.

Criteria 2a. Making content in each disciplim®mprehensible to students

Criteria 2b Monitoring student understanding, providing feedback, and adapting activities to emphasize students' strengths a
support needs

Criteria 2c Using media and other technology in appropriate ways

Description for a rating of 1 or 2:
{GdzRSy G0 GSIFOKSNJ YIF{1S8a tAGGtS 2N y2 STF2NI (2 o6dzAft R 2y & dzf
meaningful to them. She/he does not communicate contentdyes&she/he gives little or no attention to students with special
needs (e.g.students with disabilities and ELLS). Overall, the students are disengaged from lesson content and do not appear to
understand it.

Description for a rating of ®r 4:

{GdzRSy i GSFOKSNI YIF1Sa STF2NI G2 FOGAGIHGS FyR o0daAt R 2y ad dzf
meaningful to all students, including students with special needs (e.g., students with disabilities and ELLS). She/hea@w®muni
content clearly through the use of such strategies as explanations, descriptions, examples, analogies, metaphors, aodsdiscuss
Generally, the students are engaged with the content of the lesson and appear to understand it.

Description for a raing of 5:

{GdzRSy i G(SFOKSNI NRdziiAySte OGAGIGSa yR o0dzAftRa 2y addiRSyd3
to all students, including students with special needs (e.g., students with disabilities and ELLs). Shefheicates content
clearly through the use of varied strategies such as visual and auditory representations, graphic organizers, explanations,
descriptionsexamples, analogies, metaphors, and discussions. Students are engaged with #ré obitie lesson and
demonstrate a cleannderstanding of it. The lesson as a whole has a logical and coherent structure.

Description for a rating of 1 or 2:
{GdzRSy i G(SFOKSNJ R2Sa&a y2i Y2yAiG2N) aGdzRSy(GaQ dzyRSNAGI YRAY 3 4
feedback. She/he gives little or no attention to students with speciatiede.g., students with disabilities and ELLS).
Description for a rating of 3 or 4:

{GdzRSy i GSIFOKSNJ Y2YyAG2NRE addzRSydiaQ dzyRSNRiGFYRAY3I 2F GKS OF
attempts to make instructional adjustments wh necessary. She/he gives attention to students with special needs and
accommodatesnaterials as appropriate (e.g., students with disabilities and ELLS).

Description for a rating of 5:

{GdzRSy i GSIFOKSNJ Y2YA(G2NE &nitrBu§hbut thelessty RENBsiheny Ridsiardive Arf spgdtiS O 2
feedback. She/he makes appropriate instructional adjustments when necessary. She/lhe accommodates materials to students with
special needs (e.g., students with disabilities and ELLS).

Description for a rating of 1 or 2:

Lesson integrates media and/or other technology in meaningless and inappropriate ways.

Description for a rating of 3 or 4:

Use of media or other technolggs not applicable to this lesson; or media and other technology are used in developmentally
appropriate ways.

Description for a rating of 5:

Media and other technology are integral to the lesson and are used in meaningful and developmentally afgpvegy&@

y i

y i



Criteria 2d Promoting critical thinking

Description for a rating of 1 or 2:

Student teacher does not encourage students to think critically, independently, or creatively in the context of the ceirignt b
studied or discourages them from ithg so.

Description for a rating of 3 or 4:

Student teacher encourages students to think critically, independently, and/or creatively in the context of the content being
studied. She/he raises problems and questions which require resolution.

Description for a rating of 5:

Critical thinking is integral to the entire lesson. Student teacher encourages students to think critically, independéntly, a
creatively in the context of the content being studied. She/he raises problems andangewhich require resolution and
encourages student® be aware of their own thinking.

Criteria 2e Using democratic practices

Description for a rating of 1 or 2:

Student teacher does not create a classroom climate that fosters fairness, tisktaking and experimentation. She/he does not
share responsibility with students for their own learning and discourages (or does not promote) involvement and interaction
amongstudents. She/he makes little or no effort to render contenmprehensible to all students and to help each feel valued.
There is littleor no evidence that student teacher respects the culture of each child.

Description for a rating of 3 or 4:

Student teacher creates a classroom climate that fostdaradas, trust, riskaking and experimentation. She/he encourages
studentsto take some responsibility for their own learning and promotes involvement and interaction among students. She/he
strives to makeontent comprehensible to aditudents, including students with special needs (e.g., students with disabilities and
ELLs). There #dme evidence that student teacher respects the culture of each child.

Description for a rating of 5:

Student teacher creates a classroonmaie that fosters fairness, trust, rigkking and experimentation. She/he shares
responsibilitywith students for their own learning and promotes high quality and quantity involvement and interaction among
them. She/hesupports indepedent learning and decision making. She/he consistently makes content comprehensible to all
students, includingtudents with special needs (e.g., students with disabilities and ELLs), and helps each child feel valued. Studen|
teacherdeY 2 y a (i NI 1Sa NBALISOG F2NJ S OK OKAf RQa OdzZ (dz2NB o

Criteria 2f. Using a range of teaching strategies based on understanding of child development

Description for a rating of 1 or 2:

There is little or no evidence that teaching strategies are based on anstadding of developmental principles.
Description for a rating of 3 or 4:

There is some evidence that teaching strategies are based on an understanding of developmental principles.
Description for a rating of 5:

There is clear evidence that teachingasegies are based on an understanding of developmental principles.

Criteria 2g Making curriculum meaningful to all children

Description for a rating of 1 or 2:

Student teacher does not connect learning to the daily lives of children and/or insurketiraing has a clear outcome or purpose.
Description for a rating of 3 or 4:

Student teacher often connects learning to the daily lives of children and insures that learning has a clear outcomeser purpo
Description for a rating of 5:

Student teacheconsistently connects learning to the daily lives of children and insures that learning has a clear outcome or
purpose.

ASSESSING STUDENT LEARNING

Criteria 3a Recording and using assessment results to inform instruction
Description for arating of 1 or 2:

Student teacher does not keep clear andtopdate records of student learning and/or cannot provide evidence of student
progress. It is unclear how assessment data could assist in planning or instructional modification.

53




Degription for a rating of 3 or 4:
Student teacher keeps a variety of clear anetoyglate records of student learning and can provide evidence of student growth.
She/he periodically reviews assessment results and generally makes instructional modgivdtemneeded.

Description for a rating of 5:
Student teacher keeps a variety of clear anetoyglate records of student learning and can provide evidence of student growth.
She/he continuously reviews assessment results and consistently makegpepfe instructional modifications when needed.

Criteria 3b Using a range of assessment tools to document student strengths

Description for a rating of 1 or 2:
There is little or no evidence that student teacher has used a range of assessmenb tiolelstify student strengths.
Description for a rating of 3 or 4:

{GdzRSy i G(SFOKSNJ dzaSa Y2NB GKIy 2yS | aasSaavySyd G222t G2 ARSy|

Description for a rating of 5:
Student teacher uses a wide range of assessment tools to identifyystiide Q & G NBy 3 i Ka @

CREATING A POSITIVE ENVIRONMENT FOR STUDENT LEARNING

Criteria 4a Establishing a classroom community that fosters respectful behaviors

Description for a rating of 1 or 2:

There is little evidence of a common set of standards or ggfigommunity in the classroom. Student teacher does not consistently
guide students toward positive behaviors. She/he does not respond to challenging behaviors with respect for the indididual an
knowledge of individual needs. Accommodations are not enfad those students whose behaviors may be related to stressful life
circumstances. Her/his responses demonstrate little knowledge of the child.

Description for a rating of 3 or 4:

There is some evidence of a common set of standards and a spirit ofigoity in the classroom. Student teacher attempts to guide
students toward positive behaviors but is not consistently successful. She/he sometimes responds to challenging betraviors wit
respect for the individual and knowledge of individual needs. Accodations are not always made for those students whose
behaviors may be related to stressful life circumstances. Her/his responses may reflect lack of knowledge of the child.
Description for a rating of 5:

There is evidence of a common set of standari$ a spirit of community in the classroom. Student teacher consistently guides
students toward positive behaviors by using appropriate routines, procedures, and teaching strategies and demonstratedgknow!
of individual needs. She/he consistently resgs to challenging behaviors with respect for the individual. Accommodations are
consistently made for those students whose behaviors may be related to stressful life circumstances.

Criteria 4b Providing a physical environment based on developmentalenstanding of children that is safe and conducive to
learning

Description for a rating of 1 or 2:

Student teacher permits the physical environment to be unsafe or to interfere with student learning. The physical enviiemment
based on a developnmtal understanding of children.

Description for a rating of 3 or 4:

Student teacher attempts to create a physical environment that is safe, developmentally appropriate, and adaptive to thefneed
individual students. She/he sometimes uses the physicaironment as a resource to facilitate and encourage learning for all
students.

Description for a rating of 5:

Student teacher creates a physical environment that is safe, developmentally appropriate, and adaptive to the needdusdlindivi
students.She/he consistently uses the physical environment as a resource to facilitate and encourage learning for all students.

Criteria 4c Using instructional time effectively

Description for a rating of 1 or 2:

During the observed lesson, a substantial antafrtime is spent on activities of little instructional value, or the pacing of the
lesson is inappropriate to the content and/or the students.

Description for a rating of 3 or 4:

During the observed lesson, namstructional matters do not consume &xcessive amount of time. The lesson is well paced for
most of the students.

Description for a rating of 5:

During the observed lesson, namstructional matters consume a minimal amount of time. Nostructional procedures are carried
out efficiently. The lesson is well paced for all students and accommodates students with specific developmental and special needs.
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Criteria 4d Creating responsive and caring relationships with children and adults

Description for a rating of 1 or 2:

There is little ono evidence that the student teacher has established responsive and caring relationships with children and adults in
the classroom.

Description for a rating of 3 or 4:

There is evidence that the student teacher has established responsive and caatf@nstlips with most children and adults in the
classroom and she/he is attempting to strengthen these relationships.

Description for a rating of 5:

Student teacher has established responsive and caring relationships with all or almost all childaglulésth the classroom. These
NEflFdA2yaKALA SyKFyOS &aidzRSyd GSIFOKSNRa NBtS Ay GKS OflaaNpz2y

PROFESSIONALISM
Criteria 5a Expressing ideas clearly and personal attributes

Description for a rating of 1 or 2:

Student teacher is unable to express ided concepts clearly in writing and/or speaking. She/he lacks voice quality and/or
personal appearance appropriate to teaching environment.

Description for a rating of 3 or 4:

Student teacher expresses ideas and concepts clearly both in writing aakisg. She/has has acceptable voice quality and
personal appearance appropriate to teaching environment.

Description for a rating of 5:

Student teacher has exceptional writing and/or speaking abilities. She/he can clearly articulate positions aeddgmogdarding
teaching and learning. She/he also has very good voice quality and personal appearance appropriate to teaching environment.

Criteria 5b Communicating with and developing positive relationships with parents, families, professionals, anthooity
members to support student learning and well being

Description for a rating of 1 or 2:

Student teacher communicates rarely if ever with parents, families, professionals, and community members to support student
learning and welbeing.

Descripton for a rating of 3 or 4:

Student teacher communicates with and develops positive relationships with teachers, administrators, other school personnel,
A0dzRSYyG&aQ FIYAEfASATZ | yRKk2N O02YYdzyAaidé YSYOoSNBR (2 &dzZJlR NI addz2RS
Descriptionfor a rating of 5:

Student teacher communicates regularly and builds positive relationships with teachers, administrators, other school personne
A0dzRSyGaQ FLEYAEASATZ yR 02YYdzyAle -baySaudhEeaches avilydaekddp NI & (0 dzR S|y i
professional resources on behalf of students.

Criteria 5¢ Reflecting on instructional efforts

Description for a rating of 1 or 2:

Student teacher cannot accurately identify strengths and weaknesses of lesson taught.

Description for a ating of 3 or 4:

Student teacher identifies strengths and weaknesses of lesson taught and describes in general terms how such a lesson could b
improved for the future.

Description for a rating of 5:

Student teacher identifies in detail strengths andaknesses of lesson taught and describes in very specific terms how such a lesson
could be improved in the future.
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ONLINE RESOURCES

Center of Pedagogy Blackboard Community

All students, staff, and faculty who are part of the Teacher Education Program or who are enrolled in CURR 210 (Pul
Purposes of Education) or ECEL 200 (PerspectiveslgrCBddhood and Elementary Education in a Democracy) are
provided with access to the Center of Pedagogy Blackboard site. This site features information, forms, announceme
calendar items, and moreincluding an online version of this entire Teachdu&ation Program Handbook. Interested
individuals may seek access by contackag Gagnon at gagnonp@mail.montclair.eda access the Blackboard site go
to http://montclair.blackboard.com/ Enrollees wittiNetIDs must use that email address to enter; enrollees who do not
have NetIDs must obtain an ID and password from Caroline Murray. Once logged into Blackboard, click on the red
"Community" tab, then click on the Center of Pedagogy link.

Useful Web Sites

Montclair State University

College of Education and Human Servidetsp://cehs.montclair.edu/

Center of Pedagogyhttp://cehs.montclair.edu/academic/cop/

Montclair State University Network for Educational Renewal
http://cehs.montclair.edu/academicop/MSUNER.shtm|

Teacher Education Prograrttp://cehs.montclair.edu/academic/cop/teacher/

College Central (online job databasé}tp://www.montclair.edu/CareerServices/Collegecentralx.html

Praxis Test Information

e Registration & Test Datehttp://www.ets.org/praxis/
e Study Guideshttp://www.ets.org/praxis/prxorder.html

NJ Teacher Certification & Licensing Information

e NJ Department of Educatiethttp://www.state.nj.us/njded/educators/license/

Find Teaching Jobs in New Jersey

NJ Hireg http://www.njhire.com

The Star Ledger Classificllttp://nj.com/jobs/

NJ School Directoryhttp://www.state.nj.us/njded/directory/
NJ School Jolgshttp://www.njschooljobs.com/

Curriculum, Lesson Plans & Insttianal Activities

ERIE http:// www.eduref.org
Marco Polag http://www.marcopolosearch.org/MPSearch/

LessonPlang http://www.lessonplanz.com
Enchanted Learning (Early Childhood and Elementgdnitp://www.enchantedlearning.com

Educational Research

e ERIC Journal Searchttp://www.eric.ed.gov/
e MSU Curriculum Resource Cenddrttp://www.montclair.edu/crc
e MSU Sprague Libraghttp://library.montclair.edu
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MONTCLAIR STATE UNIVERSITY NETWORK
FOR EDUCATIONAL RENEWAL (MSUNER)

The MSUNER pronmex the simultaneous renewal of schools and teacher education through collaboration between a

among Montclair State University and tweriye member school districts. The Network strives to provide the best
possible education for all students.

MSU studats conduct their fieldwork experiences in Network schools. In addition, reflecting the tenets of best practig
in education, the MSU Teacher Education Program makes it a priority to place MSU students with clinical faculty me
in these Network schosl It is our hope that through such placements beginning teachers will be in schools where
teachers work cooperatively, reflect on the art and science of teaching and learning, emphasize critical thinking,

understand the moral dimensions of teaching, amd eommitted to mentoring of preervice teachers. The twenfive
current partner districts are listed below.

Bloomfield Maywood
CaldweltWest Caldwell Montclair
Cedar Grove Newark
Clifton Nutley
Dumont ParsippanyTroy Hills

East Orange Passaic Valley Regional HS

Englewood Randolph

Fair Lawn River Vale

Glen Ridge South OrangeMaplewood
Hillside Teaneck
Kearny Tenafly

Little Falls West Orange

Livingston




CENTER OF PEDAGOGY SCHOLARSHIPS AND AWARDS

S

E;E
Each year the Cent®f Pedagogy awards over $20,000 to students in the form of scholarships and awards. All Teach
Education studentdncluding students who are applying to the Teacher Education Program in fall 08 or springré9
encouraged to apply for any scholarshigwl awards for which they are eligible. Applications are available between
December and February on the CoP Blackboard site and in the Teacher Education Advocacy Center, University Hal
1160. Typically the award deadline is at the beginning of Mchwards for the following academic year. Questions
should be addressed to the Center of Pedagogy at x4139. Note that academic departme@sdhate Schopthe

Financial Aid Office, and CEHS also have scholarship and grant opportunities.
TEACH Gras

Students admitted to the Urban Teaching Academy or Prudential Teaching Scholars may be eligible to obtain a fed
funded TEACH grant to teach in a higded urban community. Certification fields that apply are: mathematics, sciencd
modern languagesor students with disabilities. Applications are available through the MSU Financial Aid Office.

New Jersey Association of Teacher Education Award
A $100 award is given to an outstanding student teacher with a strong academic record.

J. Thomas Flagg atanding Student Teacher Award
A $100 award is presented to an outstanding student teacher completing his/her professional semester.

Ruth Lewin Endowment Fund
Awards of $5061,000 are presented to five graduates/undergraduates in the Teacher Educatigrafrwho
have financial need.

Teachers Club of Montclair Award for Scholarship
Awards of $1,000 each are presented to ten juniors admitted to the Teacher Education Program
who demonstrate excellence in the program.

Anne Kirby Memorial Scholarship Fund
A tuition award of $1,500 is presented to a fully matriculated M.Ed. or MAT student preparing for a career
in teaching. Student must have a strong GPA and must present a statement of educational goals.

Kathryn E. Stilwell Memorial Award
A $500 award ipresented to a fultime sophomore or junior who exhibits potential for success in the teaching
profession. Student must possess at least a 3.0 GPA, demonstrated leadership, financial need, and involveme
in campus/community activities. Priority is givenBergen County residents.

Allan and Marguerite D. Morehead Scholarship Award
A $1,600 tuition award is presented to a ftithe student from an inner city or one who is committed to
teaching in an inner city school after graduation. Preference isgiv@®aterson residents.

Nicholas and Susan Michelli Memorial Award
A $500 tuition scholarship is awarded to a student who demonstrates commitment to a career in urban
education.

Rita J. Burke McLeish Scholarship
A scholarship for up to $2000 is awarde® | a G dzRSy 4 SYLX 28 SR |4 ¢KS /K
University who is pursuing studies leading toward working with children who have developmental delays.




MSU STANDARDS

The following standards form the basis @he Portrait of a Teacheand expectations for students completing an initial
teacher certification program at Montclair State University. Students must meet these Institutional Standards in ordg
to complete their certification program. Students demonstrate their commitment to these stiards in their MSU
courses and in their fieldwork experiences. The fieldwork evaluations conducted by MSU and sblaseH faculty are
derived from these Standards.

MSU STANDARDS FOR CANDIDATES IN INITIAL TEACHER CERTIFICATION PROGRAMS

1. Candidats know the subjects they plan to teach and how to teach those subjects to students. They:
a. Understand the concepts, structures, purposes, and processes of inquiry of their disciplines.
b. Know and can use various strategies, including media and teahndlar creating learning experiences that
make the subject matter accessible and meaningful to all students.

. Candidates understand how children and adolescents learn and develop in a variety of school, family and comm
contexts, and can provid&IF Ny Ay 3 2 LI NI dzy AGASE GKIFG adzZlll2 NI GKSA
development.

. Candidates understand the practice of culturally responsive teaching. They:

Fd ! yRSNAGFYR GKIG F LISNER2Y QA ¢ lHeNkpRignkes ds nmediatddby? F 2
factors such as race/ethnicity, social class, gender, and special needs.

b. Understand the educability of all children, and that children bring varied talents, strengths, and perspectiv,
to learning.

c. Understand the sygorts for and barriers to culturally responsive teaching in school environments.

d. Understand that learners construct knowledge, drawing on prior knowledge and experience.

e.Have skills for learning about the diverse students they teach, and the st@en®& I YAt A Sa I yR

Fo | aS (y2e6ftSR3IS 2F addzRSyda FyR GKSANI tA@Sa G2
while meeting their needs, taking into account issues of class, gender, race, ethnicity, language, sexual

orientation, age, and special needs

. Candidates plan instruction (a) based upon knowledge of subject matter, students, families, communities, and
curriculum goals and standards; and (b) taking into account issues of class, gender, race, ethnicitye |@eguad
orientation, age, and special needs in designing instruction.

. Candidates understand critical thinking and problem solving, and create learning experiences that promote the
RSOSt2LIYSyd 2F aidzRSyiaQ ONMARa@nd dspdsitioasKk Ay 1Ay 3 YR LINE

. Candidates understand principles of democracy and plan and carry out instruction that promotes democratic val
and communication in the classroom as well as critical reflection on the ideals, dispositions, and processes of
democray.

. Candidates understand and use multiple forms of assessment to promote the intellectual, social, and physical
development of learners and to inform instruction.




8. Candidates create a learning community in the classroom. They:

a. Have studets assume responsibility for themselves and one another, participate in decision making, work
independently and collaboratively, and engage in purposeful activities.

b.Establish and maintain appropriate standards of classroom behavior.

c. Provide an enrdnment that is safe and conducive to learning.

d.Use instructional time effectively.

9. Candidates are reflective mtitioners who continually (a) inquire into the nature of teaching and learning, (b) evalug
the effects of their choices and actions on others, and (c) seek out opportunities to grow professionally.

10. Candidates build relationships with school cajless, families, and agencies in the larger community to support
AGdzRSYyGaQ  SeimgyyAy3 +yR oSt

11. Candidates speak and write English fluently and communicate clearly.
12. Candidates develop dispositions expected of professional educators:

Belief in the educability of all children.

Respect for individual and cultural differences, and appreciation of the basic worth of each individual ang
cultural group.

Belief that all children bring talents and strengths to learning.
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to deny students access to learning opportunities.

Appredation for multiple ways of knowing.

Commitment to the expression and use of democratic values in the classroom.

Commitment to critical reflection, inquiry, critical thinking, and-lfeg learning.

Commitment to the ethical and enculturatingsgonsibilities of educators.

Belief in the potential of schools to promote social justice, and commitment to being agents of change a
stewards of best practice.

Commitment to teaching.




ADMISSIONS EVALUANISCALE AND RUBRIC

Each candidate for admission to the Montclairt8taniversity Initial Teacher Education Program is evaluated according
the scale shown below. The following pages contain the rubric from which the ratings are derived.

ADMISSIONS EVALUATION SCALE

Does not meet expectations Meets expectations Exceeds xpectations
1 2 3 4 5

Subject matter knowledge. 1 2 3 4
Written English thinking and communication skills. 1 2 3 4
Oral Englishiihinking and communication skills. 1 2 3

'YRSNBGFYRAY3 GKFG | LISNE2Y Q& LISNRLISOGAGS
his/her life experiences. Appreciation of multiple ways of knowing. 1 2 3

Belief in the educabity of all children and that all children bring talents
and strengths to learning.

Respect and appreciation for individual and cultural differences.
Reflectiveness. Commitment to crititaeflection and critical thinking.
Understanding of and commitment to principles of democracy.

Initial commitment to the ethical and enculturating responsibilities of
educatorsand to beingagents of change.

10. Commitment to teaching.

11. Personal qualities.




RUBRIC FOR ADMISSIONS EVALUATION SCALE

Criteria

Does not meet expectations

Meets expectatiors

Exceeds expectations

M) @

©) ()

(©)

1. Subject matter knowledge
(ECEL: Significant work

with children) (1a)

Candidate has a weak grasp of the
content of the discipfie s/he is
planning to teach.

Candidate has a solid grasp of the
content of the discipline s/he is
planning to teach.

Candidate haa strong and irdepth
graspof the content of the discipling|
s/he is planning to teach.

EvidenceGPA in the major fieldecommendation letters, portfolio (if applicable), and interview.

2. Written English thinking

and communication

skills. (11)

Candidate has weak written
communication skills. Problems with
the writing include: not focusing on
the question or writing prompt, lack
of specific and valid support for
arguments, unclear or inappropriate
organization of the essays, and
unclear transitions. The writing does
not show sufficient depth of thought.
It is not grammatically correct or
neatly presented.

Candidate hasolid written
communication skills. S/he focuses
on the question or writing prompt,
provides specific and valid support
for arguments, organizes the essay|
clearly and appropriately, and uses
clear transitions. The writing showsg
sufficient depth of thoght. Itis
grammatically correct and neatly
presented.

Candidate hasxceptionalwritten
communication skills. S/he focuses
directly on the question or writing
prompt, provides specific and valid
support for arguments, organizes
the essays clearly and piopriately,
uses clear and sophisticated
transitions, and writes in a mature
style. The writing showexceptional
depth of thoughtand is
grammatically correct and neatly
presented.

EvidenceTranscript, and takhome and impromptu essays.

Criteria

Does not meet expectations

Meets expectations

Exceeds expectations

@) @
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3. Oral English thinking and
communication skills.

11

Candidate has poor oral
communication skillhoth verbal and
non-verbal. This is reflected in his/hg
speech quality, eye contact, energy
level, degree of participation in the
conversation, ability to ask and
answer questions, and/or listening
skills.

Candidate has acceptable oral
communication sk, both verbal
and nonverbal. This is reflected in
his/her speech quality, eye contact,
energy level, degree of participatior
in the conversation, ability to ask
and answer questions, and listening
skills. Overall, questions and
answers are relevantral logical.

Candidate hasxceptionaloral
communication skills, both verbal
and nonverbal. This is reflected in
his/her speech quality, eye contact,
energy level, degree of participatior]
in the conversation, ability to ask
and answer questions, and ksting
skills. Questions and answers are
consistentlyrelevant and logical.

EvidenceSpeech course grade, and interview.

4. Understanding that a
LISNEZ2Y Q&

LJ§

influenced by his or her
life experiences. (3a)

Appreciation for
multiple ways ©
knowing. (12f)

Candidate appears not to understang
GKFG | LISNE2Y Q&
influenced by factors such as
race/ethnicity, social class, gender,
and special needs. S/he appears
unaware of or resistant to different
points of view. S/he appears niat
value different perspectives or
multiple ways of knowing.

Candidate understands that a
LISNAZ2Y Q& LISNELISQO
factors such as race/ethnicity, socia
class, gender, and special needs.
S/he is open to different points of
view. S/he haan appreciation for
different perspectives and multiple
ways of knowing.

Candidate has deep and
sophisticated understandinghat a
LISNAZ2Y Q& LISNE LIS
factors such as race/ethnicity, socia
class, gender, and special needs.
S/he is opa to different points of
view. An appreciation of different
perspectives and multiple ways of
knowing appears to beentral to
his/her way of thinking.

EvidenceRecommendation letters, admissions essays, and interview.
ConsiderCrosscultural experieges, proficiency in multiple languages, experience with and understanding of multicultural literature, community

involvement, and personal background factors (e.g., race, ethnicity, class, gender).

Criteria

Does not meet expectations

Meets expectations

Exceeds expectations

@ @
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5. Belief in the educability of
all children, and that
children bring varied
talents, strengths, and
perspectives to learning
(3b,12a, 12c)

Candidate appears not to be
committed to education for all
students. S/he appears not to belie
that all children can learn, or that
children bring varied talents,
strengths, and perspectives to
learning.

Candidate is committed to educatio
for all students. For the most part,
s/he appears to believe that all
children can learn, and that children
bring varied talents, strengths, and
perspectives to learning.

Candidate isleeply committedto
education for all students. S/he
communicates a strng and clear
beliefthat all children can learn, anqg
that children bring varied talents,
strengths, and perspectives to
learning.




EvidenceRecommendation letters, admissions essays, and interview.

6. Respect and appreciation
for individual and
cultura differences.
(12b)

Candidate shows little respect for
individual and cultural differences.
S/he appears not to appreciate the
basic worth of each individual and
cultural group. S/he may make
stereotypical comments or
unsupported generalizations about
groups.

Candidate shows respect for
individual and cultural differences,
and appreciation for the basic worth
of each individual and cultural grouy
S/he may need more experience
with and knowledge of people from
diverse backgrounds.

Candidate shows deeprespectfor
individual and cultural differences,
anddeep appreciatiorfor the basic
worth of each individual and cultura|
group. S/he has had considerable
exposure to people from diverse
backgrounds.

EvidenceRecommendation letters, admissions essays| interview.
ConsiderEvidence of studertentered educational philosophy.

7. Reflectiveness.
Commitment to critical
reflection and critical
thinking. (9, 12h)

Candidate does not seriously reflect
on his/her life experiences or work
experiencs. There is little evidence
that s/he reflects on the nature of
teaching and learning or considers th
effects of his/her choices and actiong
on others.

Candidate reflects on his/her life
experiences and work experienees
for example, on the nature of
teaching and learning and on the
effects of his/her choices and action]
on others.

Candidate igxceptionally reflective
about his/her life experiences and
work experiences. S/hgives
serious consideratiorio the nature
of teaching and learning, and
continually evaluateghe effects of
his/her choices and actions on
others.

EvidenceRecommendation letters, admissions essays, and interview.

Does not meet expectations

Meets expectations

Exceeds expectations

Criteria

@ @)
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8. Understanding of and
commitment to
principles of democracy
(6, 129)

Candidate appears to have a minimg
understanding of and weak
commitment to the principles of
democracy.

Candidate has some undganding
of the principles of democracy and i
committed to them.

Candidate has givetonsiderable
thought to the principles of
democracy, and has an-depth
understanding of them and a strong
commitment to them.

EvidenceRecommendation letters, admisgs essays, and interview.

9. Initial commitment to
the ethical and
enculturating
responsibilities of
teachers and to being
agents of change.

(Standards 12i, 12j)

Candidate does not recognize that
teachers play an enculturating role o
that they have aesponsibility to
approach that role in an ethical
manner. S/he does not see the
promotion of social justice as a
function of schools. S/he does not
envision her/himself being an agent
change.

Candidate recognizes that teacherg
play an enculturatingaie and that
they have a responsibility to
approach that role in an ethical
manner. S/he believes that schoolg
should and can promote social
justice. S/he envisions her/himself
acting as an agent of change.

Candidate hasa deep
understandingof the encuturating
role that teachers play and of their
responsibility to approach that role
in an ethical manner. S/hstrongly
believes that schools should and cg
promote social justice. S/he
envisions her/himselplaying a
leadership roleas an agent of
chang.

EvidenceRecommendation letters, admissions essays, and interview.
ConsiderPrevious experiences (e.g., community service, involvemen

t in professional organizations), leadership roles.

10. Commitment to

teaching. (12k)

There is little or no evidece that the
candidate is sincerely dedicated to
becoming a teacher.

The candidate appears to be
dedicated to becoming a teacher.

The candidateommunicates a
strong dedication and commitment
to becoming a teacher.

EvidenceRecommendation letters, admisgs essays, and interview.
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organizations), leadership roles.
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Criteria

Does not meet expectations

Meets expetations

Exceeds expectations

() @
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11. Personal qualities. (12k

Candidate appears to lack
enthusiasm, motivation, sensitivity,
warmth, maturity, and/or
determination to pursie his/her
goals.

Candidate is enthusiastic, motivate
sensitive, warm, mature, and
determined to pursue his/her goals.

Candidate ixceptionally
enthusiastic, motivated, sensitive,
warm, mature, and determined to
pursue his/her goalsS/he has the
quah i AS&a 2F | avz

EvidenceRecommendation letters, admissions essays, and interview.




PRAXIS Il TEST INFORMATION

Undergraduate and Graduate level students in the Teacher Education Program all must submit
passingscores for all required Praxis Il tegtsior to student teaching.

If you plan to student teach in a spring semester, you must submit your passing score(s) by Jtamﬁmylﬂlear.
If you plan to student teach in a fall semester, you must submit your passing score by Ad'bufsthlai yea.

For example, students planning to student teach in springd20ust submit passing scores by Janué'i’y;ﬂ)lo at
the latest, and most aim to submit their passing score(s) soon after applying for fieldwork/Clinical I.

The tests that need to be takeand passing scores are determined by the state and are subject to change. "Passing"
means a score that is considered passing by the state at the time student teaching begins. Students who have not p
all of the required Praxis testad submitted thescores to the Teacher Education Admissions and Retention Departme
by the appropriate deadline will not be eligible to student teach as scheduled. Fall student teachers should note that
is the last possible time to take the test (e.g., the Ju@@st date is too late for fall 2D student teachers).

Follow these steps to ensure that you correctly complete the Praxis Il test requirement:

1. Determine if and which tests you need to take.
You can find this information on the PRAXIS bulletin ¢doatside UN 1160, at the Center of Pedagogy Blackboard
Community, or through the NJ Dept of Education (292-2070) or
ww.state.nj.us/njded/educators/license/1112.htm. Some programs do not currently have a Praxis requirement, b
this is subject to chareat any time.

. Register to take the test(s).
Registration information is located outside University Hall 1160. You can also call the Educational Testing Servicq
1-800-772-9476 or go to their Web site atww.ets.org/praxis

. Indicatethe proper agency codes on your registration form.
LGSY Imu 2y (GKS NBIAAGNI GA2Yy F2N¥Y Aa a! 3SyOAasSa (2
your scores directly from ETS. Use this agency code on your registrationRo25® Montclair State UniversityThe
state of New Jersey must also receive a direct report of your scores fromcEEERification cannot be issued by the
state without direct scores that indicate the name and social security number of the applic@ests &ken in NJ are
automatically sent to the state of New Jersey. If you take the test outside New Jersey you must put agerity code
7666 NJ Department of Educatiom addition to the MSU agency code.

. Write your social security number on your registratiéorm.
The State will not recognize your scores without a social security number. This is a common error made by stude
that holds up the issuance of their certification, so be sure to write your ssn in correctly!

. Bring a copy of your completeglagescore report to Teacher Education Admissions & Retention, UN 1160.
e Without written documentationas well aglirect receipt of your scores from ETS, you cannot student teach.

e Before submitting a copy of your score report to the Admissions office, chetkianformation on it is
accurate and complete.

The Praxis policy helps ensure that students do not complete their certification program at MSU without passing the
required Praxis tests and therefore without being recommended to the State for certiiichsi the University. The

Center of Pedagogy offers students Praxis review sessions and other supports to assist them in passing the test. St
who have testtaking difficulties or any other concerns regarding the Praxis tests are strongly advisde tihé tests far
enough in advance of student teaching to be able to retake a test if needed. Should a student not pass the tests prio
student teaching, he or she will have the opportunity to discuss alternatives with Teacher Education Admissions and
Retention staff.




STATE PHYSIOLOGY AND HYGIENE REQUIREMENT

New Jersey has a physiology and hygiene requirement for teaching certification candidates that can be satisfied eit
through appropriate coursework onaritten test. Below are the courses offered at MSU that satisfyrguirement.
You cannot be recommended for certification until you have completed this requirement.

Biology
BIOL 100 Biological Sciences, nanajors only
BIOL 107 Biology for Survival
BIOL 110 Biology of Human Life
BIOL 215 Human Heredity
BIOL 240 Mammalan Anatomy and Physiology I, not for Biology majors
BIOL 241 Mammalian Anatomy and Physiology I, not for Biology majors
BIOL 243 Human Anatomy and Physiology
BIOL 380 Genetics

Health and Nutrition Sciences Department
HLTH 101 Personal Health Issues
HLH 150 Principles & Practices of Emergency Care
HLTH 207 Safety, Accidents and Emergency Care
HLTH 210 Consumer Health
HLTH 213 Perspective on Drugs
HLTH 220 Mental Health
HLTH 290 Human Sexuality
HLTH 307 The Study of Human Diseases
HLTH 315 Public Health
HLTH 330 Foundations of Health Education
HLTH 411 School Health and Community Services
HLTH 430 Health Counseling
NUFD 182 Nutrition
NUFD 192 Nutrition with Laboratory

Honors Program Courses
HONP 210 Honors Seminar in Science |
HONP 211 Honors Seminan Science Il

Students can also opt to take a free physiology and hygiene test at a county office of edugatioti December 2009 and
bring the results to the Registrar. Beginning in February 2010 MSU will take over the content and administthgde sif
¢ details about where/when this will be available will be posted on the CoP Blackboard comn8initgnts should talk to
their advisors to determine if a course taken as an undergraduate meets this requirdirisrimportant to note that
studerts cannot be recommended to the state for certification until this requirement is met.




IN-SERVICE FIELD EXPERIENCES

OVERVIEW

In-Service fieldwork and/or student teaching is an alternative to regular student teaching designed to accommodate
students who are already teaitiy fulttime in their own classrooms. If granted $®rvice status, a student completes
his/her first field experience semester (Fieldwork/Clinical I) by conducting observations in his/her place of employme
lieu of being placed in a school by thel&ieork Department. During student teaching;$®rvice student teachers have
an onsite supervisor in lieu of a cooperating teacher, but they do have the same number of mentors and mentor visi
students in regular student teaching. The mentor(s) astesstudent's teaching and provide the final letter grade for
student teaching.

ELIGIBILITY

In-Service status is available to undergraduate and graduate level students in most initial certification areas who:

1. are teaching fultime as the lead teachenia classroom, at least 3 classes per day, in the exact certification area(s
2. have been teaching in this position for at least one full academic year by the tisg\ice fieldwork would begin,

3. are teaching students in the pischool to grade 12 range,

4. are working under a formal contract or its equivalent.

In addition, the teaching setting and course load must meet the approval of the department chair and/or program
advisor.

It is important to note that dual certification students (e.g.,-B or k5 andTeacher of Students with Disabilities) MUST
be teaching in BOTH certification areas to be eligible foiSarvice status.

APPLYING

Students who believe they qualify should first consult with an advisor. To apply, students complet8anite Field
Experience Application in lieu of the regular Field Experience Application. T®erice application, which is available at
the Center of Pedagogy Blackboard site, outlines all of the requirements necessarp@vice status. In addition to the
requirements above, students must receive written approval from their department chair and/or program advisor,
depending on the certification program. The application deadline is the same as for regular fieldwork: October 1 to b
fieldwork in the spring and Mah 1 to begin fieldwork in the fall. Late applications cannot be accepted.

THE COURSES

Early Childhood, Elementary, and Dual Certification (general ed/special ed) students take Clinical Experience | and
Seminar | in their first k$ervice field experieecsemester, which must be a fall semester, an@énvice Student
Teaching (ECEL 424 for undergrads, ECEL 514 for graduate students) and Seminar Il in the subsequent spring se
Students should speak to their advisor to ensure that their programatsflhe proper coursework.

Undergraduate subject certification students take Fieldwork (CURR 450), Teaching for Learning | (CURR451), and
during the first InService fieldwork semester, then-8ervice Student Teaching (CURR 414) and Teachireafairig I
(CURR 452) in the subsequent semester. Graduate level subject certification students take FieldworR {CtIRR®
the first InService fieldwork semestatong with the correlating courseTeaching For Learning | (CURR%26) the
departmertal methods clasghen InService Student Teaching (CURR 514) and the corretatimge, Teaching For
Learning Il (CURR948 the subsequent semester.

WHERE TO GO WITH QUESTIONS
Most questions regarding i8ervice fieldwork can be answered by an adviQuestions specific to the4Bervice
experience (e.g., logistics, getting permission for the courses, etc.) should be addressed to Caroline Murray at x7804




SUBSTITUTE LICENSE POLICY

As security becomes an increasingly important factor in our schools in NJ andmedé&pachool districts have begun to
require all individuals who spend time in their schools to undergo criminal history checks. The easiest way for district
know that this has been done is to see the individual's substitute license, since partliokting process includes
undergoing a criminal history check. While not all districts in NJ require this, momentum has gathered rapidly over t
past year and we anticipate that virtually all of our partner districts will require this in the near fifitilmey do not

already.

Students in field experiences (Fieldwork, Clinical I, Student Teaching, and Clinical II) cannot be guaranteed a place
without having a valid New Jersey substitute license.

How do you obtain a substitute teaching license?

1. Calla district's main officén any district you likein the state of New Jerseywhere you live, where you plan to
work, etc. Ideally, it will be a district where you will actually want to gain experience as a subjiiutdo not need
to go to the district where you will be placed for fieldwork/student teachind=ind out when and where to go to
obtain the application to become a substitute teacher in that district.

Complete the application. Most of the application will be se{planatory and district pgonnel can help you if you
have questions. Part of the application will be to set up an appointment to get fingerprinted. When you get
fingerprinted, the technician will give you a receipt. This receipt is very impoctar@ny districts simply require
seeing this receipt to confirm that you are able to be in their schools, as it indicates that you are undergoing a
criminal history background check.

Your scanned fingerprints are sent to federal and state agencies for a criminal history check. Thisdpkes&&3
weeks minimum. When the check is completed and it is confirmed that you do not have a criminal record, you
receive notification in the mail. Again, this notification is importqisbme districts require seeing this notification
before allowing miversity students to enter their schools.

4. When you have completed the substitute license application, bring it back to the district office to be processed.
5. Your substitute license will be mailed to you by the state. It currently takksm®nths for thito occur.

Important things to note

e Once you have a substitute license in one district, you can transfer it to any other district in the state with minimg
paperwork. You do not need to go through the entire process all over again.

You must be a U.S. aiéin or intend to become one to obtain a substitute license. If you are not a U.S. citizen and
not intend to become one, please contact your Fieldwork Department Program Specialist to discuss placement
options so that we can ensure that your circumstasieee accommodated to the best of our ability.

You willnot need to show the Fieldwork Department your substitute license: it is the district office that will ask yo
for it when you receive your placement. Placements are therefore contingent upon younghténs paperwork taken
care of. Students who do not provide districts with paperwork in a timely manner may forego their placement ang
may therefore be required to delay their field experience until the next semester.

Currently, some districts require Bstitute licenses for both fieldwork students and student teachers. Other districtd
require substitute licenses for student teachers only. Some have no such policies in place yet. In terms of the log
of securing placements in a timely and efficierdnmer, it is not possible for you to wait until you receive your
placement before determining what you need. In other words, you may end up completing your field experiences
district that does not yet require a substitute license, but there is no efdgnowing this in advance.

If you do have a criminal record of any kind, contact your Program Specialist in the Fieldwork Department to disq
how this may impact your ability to complete your program and, more importantly, your ability to becomeeckrtifi
to teach in New Jersey.




CERTIFICATION IN SPECIAL EDUCATION

There have been significant changes in special education certification in New Jersey in recent years. Of particular ng
that certification as a special education teacher is now called Teacher of Students withiti2is§SD) and special
education certification now requires dual certification. In other words, you cannot obtain special education certificatig
without obtaining another certification as well in an area such as early childhood educatboeffificdion), elementary
educaton(p OSNIATFAOFGA2y 0 2NJ I 02y GSyd | NBIF 6adzOK | a {
program is approved by the NJ Department of Education and the Council for Exceptional Children.

Undergraduate level
MSU is currently developing dual certification programs for special education that are anticipated to be avaitgriegn
or fall 2010 The programs will all be combination undergraduate/MAT certification and degree programs. The three
programs under devepment are:

e BA/MAT: P3 and Teacher of Students with Disabilities

e BA/MAT: K5 and Teacher of Students with Disabilities

e BAIMATP12/ 2y GSyid ! NBF 6So3dry 9y3IftAaK:E al GKX0 FyR ¢St
Note that the start dates are tentative: pgram availability is never guaranteed until programs are fully approved. If yo
will be completing your undergraduate studies prior to the start of these new programs, keep in mind that if you obta
initial certification in P3, K5 or a subject area, yocan obtain a second certification as a Teacher of Students with
Disabilities at the graduate level; see below.

Graduate level

1.1f you do not have teaching certification (i.e., NJ CEAS or standard certaf-state equivalent), you can apply to
one d the following M.A.T. programs leading to dual certification:
- M.A.T. in Elementary Education$Kand Teacher of Students with Disabilities
- M.A.T. in EarlZhildhood Education {B) and Teacher of Students with Disabilities
- MAT.inPL2Coni Sy & ! NBI 6 S ®ant Ieadhsf af SthderitsIvithaDisabiktixs)

These programs can only be taken as M.A.T. progratimsy are not available at the Pebaccalaureate level for
certification only. Each program is approximately>i&redits.

2.1f you currently hold certification in early childhood education, elementary education or a subject area, you can
obtain a second certification in special education. This is272dredit program with courses for teaching students
with disabilities. Those ith elementary or subject certification apply to tiRostBA Teacher of Students with
Disabilities: Additional Certificatiggrogram. You can obtain a Master of Education along with this certification by
applying to the M.Ed. in Special Education; thisgpamn contains the certification courses plus
3 additional courses. Those with3FEarly Childhood certification apply via the M.Ed in Early Childhood Special
Education.

Provisional Certification in Special Education

¢KS bW 5SLIJI NI Y &npusionalFeacheR CefificatianPyo§am allowsllege graduates who do not have
teacher certification to seek Provisional Certification in both general education and special education (special educa
teachers must have dual certification) if they meet tieguirements. They then attend a program provided by the
Provisional Certification Program and teach with mentoring to complete their general education certifidatibowing
that, they must complete their special education certification in a stgieroved Teacher of Students witDisabilities
program. Those who already have general education certification can obtain a Certificate of Eligibility in special edug
if they meet the requirements and can provide proof that they are enrolled in a-sippeoved Teacher of Students with
Disabilities certification progran®lease contact DElaineFine for advisement and up-date informationat
finee@mail.montclair.edu.
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Each state has its own certification requirements and processes. Howaaay, states are part of the Interstate
Certification Compact or have other reciprocity agreements that allow teachers to transfer their certification with mini
additional steps. If you plan to teach in another state or jurisdiction, you need to ampbeftification in that location.

You may need to take a test or complete other certification requirements in addition to providing your New Jersey
certification. Below is a list of states/jurisdictions with which New Jersey has reciprocity agreementghtltine year

2010:

Alabama
Alaska
Arizona
Arkansas
California
Colorado
Connecticut
Delaware

District of Columbia

Florida
Georgia
Hawaii
Idaho
lllinois
Indiana
lowa
Kansas
Kentucky
Louisiana
Maine
Maryland
Massachusetts

Michigan
Mississippi
Montana
Nevada

New Hampshire
New Mexico
New York
North Carolina
North Dakota
Ohio
Okbhoma
Oregon
Pennsylvania
Rhode Island
South Carolina
Tennessee
Texas

Utah

Vermont
Virginia
Washington
West Virginia

In addition, you may be igjible to obtain Meritorious New Teacher Réandidate (MNTC) designation, which currently is|
in effect in several states along the east coast. The designation is afforded to outstanding teacher candidates who h{
excelled at every phase of preparationdawho are given barriefree reciprocity in these states for the duration of their
license. To learn more about how to become a MNTGcBnglidate, go tavww.aacte.org/mntcand click on Applicants:
MNTC PreCandidates.

The following Web sites provide helpful information about reciprocity and teaching positions in other states:
www.nasdtec.org
www.epkcenter.net/jobs/
http://www.academploy.com/certif.cfm
http://www.ed.gov/index.jhtml
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GLOSSARY OF TERMS

AACTE TheAmericanAssociation ofolleges forTeacherEducation is a nationaljoluntary association of colleges and
universities with undergraduate and/or graduate programs to prepare professional educators.

ADP CENTER FOR TEACHER PREPARATION AND LEARNING TECHNQhiD®ItESn the Center of Pedagogy, the
ADP Center sees as the hub for research in pedagogy, curriculum development, instructional design and
educational technology for teacher education faculty, students and practicing educators. Resources that can be
found at the ADP Center and its Curriculum Resourdedioh include curriculum guides and standards; sample
textbooks; teaching videos; sample assessment tests; employment information; Praxis preparation materials; 3
classrooms of the future; Web resources and instructional software; computer lab; digital and sound editing
studio; global conferencing center; laminator, bookbinder, Ellison machine, and more.

AGENDA FOR EDUCATION IN A DEMOCRRAG¥ Center of Pedagogy unit is responsible for maintaining the focus a
vitality of the shared visiorhiat bonds the faculty in education, the arts and sciences, and the public schools as th
undertake their common work. The overarching purpose of the endeavor is to strengthen the voice of democrac
the ongoing discussion of the purpose and future dblpzieducation in the United StateSee also: National Network
for Educational Renewal; Montclair State University Network for Educational Renewal

CENTER OF PEDAGOGNe Center of Pedagogy is the office that coordinates all aspects of the prepayhteachers
at MSU and is the first agency in the country to focus its resources on the direction and coordination of the vario
aspects of the renewal of teacher education both in the university and in the public schools. Although many ma
think of the @nter as a place located on campus run by university faculty and staff, it is in fact more all
encompassing. The Center is comprised of the three groups that have the most direct impact on teacher educat
the College of Education and Human Servicesf élfie other University colleges, and our partner school districts.

CERTIFICATE OF ELIGIBILITY WITH ADVANCED STANDINGHEEES)S is an instructional certificate issued by the
state of New Jersey to completers of univerdigsed professional pparation programs for certification. It is valid
for life and it allows the holder to seek and accept employment in a NJ public school as a certified teacher. Studs
at MSU who apply for their initial certificate receive the CEAS. Once hired, theirygngpthstrict enrolls them in the
Provisional Teacher Program and requests that a Provisional License be issued: this is the license that actually «
the new teacher to be the teacher of record in the classroom. After one year of successful fudichént
experience under the Provisional License, the new teacher is issued a standard Bmmaéso: Provisional Teacher
Program; Induction Year

CLINICAL EXPERIENCEHHis is the first field experience course for students in the Early ChildfRe®)dof Elementary
Education (K5) program. It is similar to the Fieldwork course taken by subject certification students, though Clinic
coursework and fieldwork differ significantly in scope and structure.

CLINICAL EXPERIENCHHis the culminting field experience and course for Early Childhoe8)(Br Elementary
Education (K5) candidates. It is the equivalent of the Student Teaching course taken by subject certification stude
but like Clinical I, Clinical Il differs significantly fromdstut teaching in scope and structure.

COOPERATING TEACHHRe classroom teacher who serves as a mentor, model, and peer for students enrolled in
Fieldwork, Clinical Experience |, Student Teaching, or Clinical Experience Il. Whenever possiblg, ia atsigmed
to the same teacher for both field experience semesters.

CURRICULUM RESOURCE COLLECTIONTB&®CRC is located in the ADP Center and contains curriculum researc
instructional planning materials, test prep materials, and more fodstis, schoebased faculty and University
faculty to use.




FIELDWORK At MSU this term refers to the time spent in a school setting during the follow courses: Clinical Experie
I, Fieldwork, Student Teaching, and glinical Experience Il. For BathoGth and Elementary Education students the
GSNY Ot AyAOlt SELISNASyOSaé Aa Y2NB FTNBIjdzSyidfe dzas

FIELDWORK DEPARTMENis Center of Pedagogy unit coordinates all aspects of the fieldwork experiences of Tea
Education Program students from stgRield Experience Application) to finish (successful completion of student
teaching).

INDUCTION YEARThis refers to the first year of teachinghtew Jersey after graduating from an approved teacher
education program. During this year the new teaclseenrolled in the Provisional Teacher Program and receives
mentoring from teachers at his/her school as well as evaluations from the school principal. Upon successful
completion of the year, the principal recommends that the teacher receive a Standdific&e from the state of
New Jersey.

STUDENT TEACHERhNe term used to describe a teacher education candidate during their culminatirtgrfalfull-
semester internship in a classroom under the supervision of a cooperating teacher and Univergibysm

MENTOR In the Teacher Education Program at MSU, this term refers to the University faculty and adjunct staff whc
conduct official observations of students in student teaching/Clinical II. A comparable tenivéssity supervisor

MULTICULTRAL INCLUSIVE TEACHER CANDIDATE ORGANIZATION (MINiE@@&janization provides
undergraduate and graduate students with a community of learners from whom they can receive support,
information, and advice as they progress through the Teacher Edudatagram at Montclair State University. The
organization also provides a forum for networking with campus and public school faculty to discuss issues in
education.

MONTCLAIR STATE UNIVERSITY NETWORK FOR EDUCATIONAL REBESBANER is an equal pamship
between and among MSU and member public school districts that focuses on the simultaneous renewal of scho
and teacher preparation. The member school districts understand and agree with the MSU philosophy of teache
education and employ that phismphy when working with MSU students engaged in fieldwork. In addition, the
Network offers professional development for the teachers in the member districts.

NATIONAL COUNCIL FOR ACCREDITATION OF TEACHER EDUCATION KNCATE)2 NB | y A TibnisA 2 y Q &
accountability and improvement in teacher preparation. The NCATE accreditation process establishes rigorous
standards for teacher education programs, holds accredited institutions accountable for meeting these standard:
and encourages unaccreditsghools to demonstrate the quality of their programs by working for and achieving
professional accreditation. Montclair State has been continuously accredited by NCATE since 1954.

NATIONAL NETWORK FOR EDUCATIONAL RENEWAL (NiNiBR¢d inl986 by eduation researchers John Goodlad,
w23ISNJ {2RSNE YR YSYyYySiK {ANRBUYA]lZ GKS blGA2ylf bS
implementing and testing the ideas that are central to the Agenda for Education in a Democracy. The NNER co
of 23 schoclniversity partnership settings in 20 statetncluding Montclair Statethat are focused on the
simultaneous renewal of schools and the education of educators. At Montclair State this partnership is overseen
the Montclair State Universi Network for Educational Renew&ee also: Agenda for Education in a Democracy;
Montclair State University Network for Educational Renewal.

NEW JERSEY CONSORTIUM FOR URBAN EDUCATION (NICWWEE)s designed to recruit, prepare and support
teachersfor positions in mathematics, the sciences, and special education in Newark, Paterson and Jersey City
through an accelerated certification program.

NEW JERSEY DEPARTMENT OF EDUCATION (NCHe)ency responsible for overseeing all aspects ofgubli
education in the state, from certification to academic content standards to education policy.




THE PORTRAIT OF A TEACHH#RU's vision of the knowledge, skills, and dispositions of good teachers.

PRAXIS Il A series of tests administered by thREzOF G A2y f ¢SadAy3a { SNBAOS RSaA
the subject matter they plan to teach. New Jersey uses these tests as part of its requirement for licensure for mo
instructional areas. Students at MSU are not considered program ledeng until/unless they pass the required
PRAXIS Il test(s) for their area of certification.

PROGRAM COMPLETEBomeone who finishes a teaching certification program at Montclair State University and wh
the University can recommend to the state offddcertification.

PROGRESS REPORNe assessment form completed by cooperating teachers and mentors during the student teach
(Clinical 11) semester. Based on a comprehensive rubric, the form asks for a rating on indicators that are based o
¢S OKSNJ 9RdzOI G A2Y t Th® Pbitkhit viQ T eachdRfofdsy répors dré Kept tSpbrarily in
student files, but eventually only the final reparthe Summarized Record of Student Teachjigkept on file.

PROVISIONAL TEACHER PROGRRAM staterun program of mentoring and evaluation designed to support-fesir
teachers who are teaching in NJ public schools under a Provisional License and who hold either a Certificate of
Eligibility (CE) or Certificate of Eligibility with AdwahStanding (CEASkee also: Certificate of Eligibility with
Advanced Standing; Induction Year

SIMULTANEOUS RENEWATis phrase refers to the opportunity for teachers in MSUNER school districts and MSU
students to teach each other and learn from eaxther. Teachers can learn about MSU's philosophy of teacher
education, receive professional development, and apply this professional development in their classroom as
cooperating teachers for MSU students. At the same time, MSU students in the field dawitfoteachers who
understand the MSU teacher education program and learn new and innovative teaching techniques with their
cooperating teachers.

STUDENT TEACHIN®ne of the courses/experiences in the Professional Semester. For Early Childhdeldrardtary
Education students this is now referred to as Clinical Experience Il. Student teaching is the culminating field
experience for teacher education students.

SUBJECT AREA CERTIFICATI®ONe Teacher Education Program at MSU, this term refeasy certification area
other than Early Childhood {®) or Elementary Education-8{. Special education and ESL are included in this
classification.

SUMMARIZED RECORD OF STUDENT TEACHI&I@nal assessment form completed by cooperating teachieds
mentors during the student teaching (or Clinical Il) semester. Based on a comprehensive rubric, the form asks fo
rating on indicators that are correlated to MSU's Institutional Standards. The results of this assessment are used
determining whetfer student teachers have successfully completed their student teaching. This form is kept in the
student's permanent file.

TEACHER EDUCATION ADMISSIONS AND RETENTION DEPARIM!ENThe Center of Pedagogy, this office
oversees undergraduate admisgito the Teacher Education Programdthe retention of all Teacher Education
Programstudents.

TEACHER EDUCATION ADVOCACY CEHEAER A unit within the Center of Pedagogh-AC exists to enhance the
quality of the Teacher Education Program at Nodair State University, particularly by encouraging and supporting
the recruitment and preparation of students from minority groups (e.g. linguistic; cultural; racial and/or ethnic) intc
teaching.

URBAN TEACHING ACADEMY (UT)e Urban Teaching Acadg is a special strand in the Teacher Education Progra
that is designed to prepare and support candidates who make a commitment to teaching in urban schools.




CONTACT INFORMATION

Center of Pedagogy Unit Name Title Extension
Center of Pedagogy Main number Directory 4262
Dr. JennifeRobinson Executive Director 7691
Ms. Caroline Murray Assistant Director 7802
Ms. Anita Veal Secretary 7691
Ms. April Serfass Grants Administrator 7264
Teacher Education Ms. Charity Dacey Director 7976
Admissions & Retention Ms. Adrina Quadrel Program Advisor 7181
Ms. Margaret Miller Secretary 7976
Fieldwork Department Ms. Scotta Van Dross Program Specialist 7635
Ms. Jennifer Amabile Program Specialist 5246
Ms. Carla Parry Engstron Program Specialist 3490
Ms. Pat Gagnon Secretary 4139
MSU Network for Ms. Cheryl Hopper Director 5231
Educational Renewal Ms. Susan Kwolek Program Assistant 5231
ADP Center Mr. Gregg Festa Director 7764
Mr. Joseph Russo CRC Coordinator 6916
Main number Receptionist 5220
Teacher Education Ms. Barice Williamson Director 4110
Advocag Center Dr. Leslie Wilson Faculty Advisor 7693
Ms. Jan Johnson Program Assistant 7696
Ms. Ruth Zerwitz Counselor 7799
Urban Teaching Academy Ms. Barice Williamson Program Director 4110
Ms. Mia Hargett Secretary 5196
Agenda for Education in a Dr. David Lee Keiser CoCoordinator 7199
Democracy Dr. Leslie Wilson CoCoordinator 7693
Prudential Teaching Scholars Dr. Rosemary Steinbaum Director 6687
Improving Teacher Quality Ms. Debra Whitlock Coodinator 3136
Partnership (ITQP)
Traders to Teachers Mr. Laurence Greenberg Director 4264
Ms. Elizabeth Rosini Project Coordinator
Other Offices/Departments Name Title Extension
58S yQa& hT¥AOSZ Dr. Ada Beth Cutler Dean 5167
Education and Human Service Ms. Marcela Donovan Secretarial Assistant 5167
Dr. Tamara Lucas Associate Dean 7128
Dr. Kim O'Halloran Associate Dean 7128
Ms. Jean LaVista Secretary 7128
Ms. Leslie Jenkins Assistant Dean 5192
Ms. Barbara Perry Secretary 5192
Curriculum and Teding Dept. Dr. DavidSchwarzer Chair 5187
Ms. Laura Foresta Secretary 5187
Ms. Susan Hagen Dept. Administrator 6908
Dept. of Early Childhood, Dr. Tina Jacobowitz Chair 7191
Elementary, and Literacy Ms. Felicia Hines Secretary 5407
Education Ms. Tricia Watson Dept Administrator 7360

Visit the Center of Pedagogy Blackboard Community for news, information, and upcoming events.

To get to the site, go to Blackboard and enter your NetID and password. Click on the red "Community" tab and choose
Center of Pdagogy. Visit the College of Education and Human Services Webltitie:Atehs.montclair.edu/for links to

the Center of Pedagogy, Teacher Education Program, and other information contained in this Handbook.
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What to do

Undergraduate
Deadline

Where to learn more

Take courses required for admission |
the Teacher Education Program.

Must be taken semestegrior to semester in which
applying to Teacher Education gram

page 14

Set up MSU email account to receive
Teacher Education Program emails;
check out the CoP Blackboard site.

As soon as possible!

Apply to the Teacher Education
Program.

Fall application deadline”®Monday in September
Spring applicationleadline: 4th Monday in January

pages 10, 146

Attend the admissions orientation.

December for Fall admits; May for Spring admits

CheckBlackboardor dates.

Take required PRAXIS Il exam(s) anc
submit passing scores to Teacher
Education Admissions Retention.

A hard copy of passing scores must be submitted
August 15 for fall student teachers and by Januar
8" for spring student teachers.

pages 13, 1-18, 65

A Apply for a substitute teaching licensg Once 60 credits have been completed page ®
A | Submit Field Experience Application t| October f'to do Fieldwork/ Clinical I in spring; pages 10, 147, 26
the Fieldwork Department. March T'to do Fieldwork/Clinical I in fall
A Take a Mantoux test. Just prior to the Fieldwork/Clinical | semeste
A Attend the student teaching September for fall student teachers; late CheclkBlackboardor dates.
orientation. January/early February for spring student teacher
A File for final audit at Registrar. See page 24 for deadline chart. page 24
A File fa certification at Registrar. See page 24 for deadline chart. page 24
Graduate
What to do Deadline Where to learn more
A Apply to theGraduate Schodbr Admissions are accepted on a rolling basis. pages 120
admission to the Teacher Education
Program.
A Attend Graduate orientation. January for Fall admits; August for Spring admits | CheckBlackboardor dates.
A Set up MSU email account to receivq As soon as possible!
Teacher Education Program emails;
check out the CoP Blackboard site.
A | Apply fora substitute teaching Upon admission to th®ost BA or MAProgram
license.
A | Submit Field Experience Application| October f'to do Fieldwork/ Clinical I in spring; pages 10, 2®@6
to the Fieldwork Department. March T'to do Fieldwork/Clinical I in fall
A Retake Praxis Il tests if needed. Passing scores must be submitted during or befor| pages 12, 20, 65
Fieldwork/Clinical 1.
A | Take a Mantoux test.
A Attend the student teaching September for fall student teachers; late CheckBlackboardor dates.
orientation. January/early €bruary for spring student teachers
A File for final audit at Registrar. See page 24 for deadline chart. page 24
A File for certification at Registrar. See page 24 for deadline chart. page 24
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